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AFFIRMATIONS AND ASSURANCES 
 
As the authorized lead petitioner, I, Anne Lee, hereby certify that the information submitted in this 
petition for a California public charter school to be named Alma Fuerte Public School (“Alma Fuerte,” the 
“Charter School,” or “School”), and to be located within the boundaries of the Pasadena Unified School 
District (“PUSD” or the “District”) is true to the best of my knowledge and belief; I also certify that this 
petition does not constitute the conversion of a private school to the status of a public charter school; 
and further, I understand that if awarded a charter, the Charter School will follow any and all federal, 
state, and local laws and regulations that apply to the Charter School, including but not limited to:  
 

 The Charter School shall meet all statewide standards and conduct the student assessments 
required, pursuant to Education Code Sections 60605 and 60851, and any other statewide 
standards authorized in statute, or student assessments applicable to students in non-charter 
public schools. [Ref. Education Code Section 47605(c)(1)] 

 

 The Charter School shall be deemed the exclusive public school employer of the employees of 
Alma Fuerte Public School for purposes of the Educational Employment Relations Act.  [Ref. 
Education Code Section 47605(b)(5)(O)] 

 

 The Charter School shall be non-sectarian in its programs, admissions policies, employment 
practices, and all other operations. [Ref. Education Code Section 47605(d)(1)] 

 

 The Charter School shall not charge tuition. [Ref. Education Code Section 47605(d)(1)] 
 

 The Charter School shall admit all students who wish to attend the Charter School, and who 
submit a timely application; unless the Charter School receives a greater number of applications 
than there are spaces for students, in which case each application will be given equal chance of 
admission through a public random drawing process. Except as required by Education Code 
Section 47605(d)(2), admission to the Charter School shall not be determined according to the 
place of residence of the student or his or her parents within the State. Preference in the public 
random drawing shall be given in accordance with Education Code Section 47605(d)(2)(B). In the 
event of a drawing, the chartering authority shall make reasonable efforts to accommodate the 
growth of the Charter School in accordance with Education Code Section 47605(d)(2)(C). [Ref. 
Education Code Section 47605(d)(2)(A)-(C)] 

 

 The Charter School shall not discriminate on the basis of the characteristics listed in Education 
Code Section 220 (actual or perceived disability, gender, gender identity, gender expression, 
nationality, race or ethnicity, religion, sexual orientation, or any other characteristic that is 
contained in the definition of hate crimes set forth in Section 422.55 of the Penal Code or 
association with an individual who has any of the aforementioned characteristics). [Ref. 
Education Code Section 47605(d)(1)]  

 

 The Charter School shall adhere to all provisions of federal law related to students with 
disabilities including, but not limited to, Section 504 of the Rehabilitation Act of 1973, Title II of 
the Americans with Disabilities Act of 1990 and the Individuals with Disabilities in Education 
Improvement Act of 2004.  
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 The Charter School shall meet all requirements for employment set forth in applicable 
provisions of law, including, but not limited to credentials, as necessary. [Ref. Title 5 California 
Code of Regulations Section 11967.5.1(f)(5)(C)]  

 

 The Charter School shall ensure that teachers in the Charter School hold a Commission on 
Teacher Credentialing certificate, permit, or other document equivalent to that which a teacher 
in other public schools is required to hold. As allowed by statute, flexibility will be given to 
noncore, non-college preparatory teachers. [Ref. California Education Code Section 47605(l)] 

 

 The Charter School shall at all times maintain all necessary and appropriate insurance coverage.  
 

 The Charter School shall, for each fiscal year, offer at a minimum, the number of minutes of 
instruction per grade level as required by Education Code Section 47612.5(a)(1)(A)-(D). 

 

 The Charter School shall, for each fiscal year, meet or exceed the legally required minimum of 
school days. [Ref. Title 5 California Code of Regulations Section 11960] 

 

 If a pupil is expelled or leaves the Charter School without graduating or completing the school 
year for any reason, the Charter School shall notify the superintendent of the school district of 
the pupil’s last known address within 30 days, and shall, upon request, provide that school 
district with a copy of the cumulative record of the pupil, including a transcript of grades or 
report card and health information. [Ref. Education Code Section 47605(d)(3)] 

 

 The Charter School shall maintain accurate and contemporaneous written records that 
document all pupil attendance and make these records available for audit and inspection. [Ref. 
Education Code Section 47612.5(a)] 

 

 The Charter School shall, on a regular basis, consult with its parents and teachers regarding the 
Charter School's educational programs. [Ref. Education Code Section 47605(c)] 

 

 The Charter School shall comply with any jurisdictional limitations to locations of its facilities. 
[Ref. Education Code Sections 47605 and 47605.1] 

 

 The Charter School shall comply with all laws establishing the minimum and maximum age for 
public school enrollment. [Ref. Education Code Sections 47612(b), 47610] 

 

 The Charter School shall comply with all applicable portions of the Elementary and Secondary 
Education Act (“ESEA”) as re-authorized by the Every Student Succeeds Act (“ESSA”).  

 

 The Charter School shall comply with the Public Records Act.  
 

 The Charter School shall comply with the Family Educational Rights and Privacy Act. 
 

 The Charter School shall comply with the Ralph M. Brown Act. 
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 The Charter School shall not require any child to attend Alma Fuerte Public School, nor any 
employee to work at the charter school. 

 

 The Charter School shall comply with federal, state, and district mandates regarding English 
Learner (EL) education and re-designation of EL students and meet all requirements of federal 
and state law regarding equal access to the curriculum for English Learners. 

 
 
 
_______________________________________________ 
 
Anne Lee, Lead Petitioner and Co-Director, Operations 
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ELEMENT 1: THE EDUCATIONAL PROGRAM 
 
“A description of the educational program of the school, designed, among other things, to identify 
those whom the school is attempting to educate, what it means to be an “educated person” in the 
21st century, and how learning best occurs. The goals identified in that program shall include the 
objective of enabling pupils to become self-motivated, competent, and lifelong learners.” Ed. Code § 
47605(b)(5)(A)(i). 
 
“A description, for the charter school, of annual goals, for all pupils and for each subgroup of pupils 
identified pursuant to Section 52052, to be achieved in the state priorities, as described in subdivision 
(d) of Section 52060, that apply for the grade levels served, or the nature of the program operated, by 
the charter school, and specific annual actions to achieve those goals. A charter petition may identify 
additional school priorities, the goals for the school priorities, and the specific annual actions to 
achieve those goals.” Ed. Code § 47605(b)(5)(A)(ii). 
 
“If the proposed school will serve high school pupils, a description of the manner in which the charter 
school will inform parents about the transferability of courses to other public high schools and the 
eligibility of courses to meet college entrance requirements. Courses offered by the charter school that 
are accredited by the Western Association of Schools and Colleges may be considered transferable and 
courses approved by the University of California or the California State University as creditable under 
the “A” to “G” admissions criteria may be considered to meet college entrance requirements.” Ed. 
Code § 47605(b)(5)(A)(iii). 
 
 

I. INTRODUCTION AND BACKGROUND 

 
 

A. MISSION AND VISION 

 
VISION 

 
Our vision is to establish a top tier public TK-8 school that will strive to help each one of our students 
become independent, intellectual and compassionate leaders, creators and innovators with a 
comprehensive and critical understanding of the greater world.   
 

MISSION 
 
The mission of Alma Fuerte Public School is to develop TK-8 students into passionate, self-motivated 
learners, entrepreneurs, academic achievers, innovative creators, and leaders with character, prepared 
for success in secondary school, college and 21st century careers.  Our school – whose name means 
“strong soul” in Spanish - will leverage best practices in 21st century learning and technology to provide 
a holistic, individualized education with real world connections to help our students create positive 
change in our community and world at large. 
 

B. SCHOOL FOUNDERS 

 
Alma Fuerte was founded by an accomplished team of experts in education, non-profit management, 
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law, business and finance.  Combined, the founding team possesses over 50 years of experience in 
educational leadership, management and finance, primarily in the charter school sector. (Full 
biographies and curriculum vitae information can be found in the Appendix). The founding board is 
committed to working together to support Alma Fuerte’s mission and vision and to supervise Alma 
Fuerte’s Co-Directors. Anne Lee will serve as the founding Co-Director, Operations, and DeLacy Ganley 
will serve as the founding Co-Director, Academics. 
 
DeLacy Ganley, Co-Director, Academics 
DeLacy Ganley has focused her career on training educators and educational leaders to become quality 
teachers who build high performing student-centered schools.  She has spent her career developing 
teachers and guiding them to self-manage their classrooms, continuing her work with them long after 
they leave the graduate program where she is Director.  Her work developing and implementing 
instructional programs in schools has improved classroom performance and expanded the conversation 
around giving students “global competencies.”  Her in-school work with school leaders building child-
centered and teacher-led organizational cultures has significantly improved school outcomes. 
 
DeLacy started her career as an educator in 1988, teaching adult English Learner classes to farm laborers 
in Washington while working on her BA in English (writing) from the University of Puget Sound.  From 
Washington, she went to Bowling Green State University in Ohio to earn a MA in English Literature.  
While in Ohio, DeLacy was an adjunct instructor at Owens Technical College.  After earning her MA, she 
returned to her home state of Hawaii to teach academic writing at Kapiolani Community College (KCC).   
 
It was at KCC that she became centrally concerned with educational improvement, when she saw too 
many of her low-income, community college students with a high school diploma reading at a Grade 4 
level.  To help solve this problem, DeLacy left KCC to become an English teacher.  In 2003, DeLacy earned 
a Ph.D. from Claremont Graduate (CGU).  DeLacy’s graduate research focused on teacher quality and 
how highly effective teachers have the power to impact the educational trajectory of historically 
marginalized students.  
 
DeLacy then became a member of the faculty at CGU’s School of Educational Studies and accepted a 
leadership position in the School’s Department of Teacher Education.  In 2012, DeLacy became the 
Department’s sole Director.   
 
The Department relies upon DeLacy's background as a K-16 English teacher; her experience working 
with linguistically and culturally diverse populations; and her ability to synthesize and articulate the 
program's vision and its components.  As Director, DeLacy oversees the success and direction of all the 
School’s teaching credential programs.  DeLacy also leads outreach to partner K-8 schools.  This includes 
working directly with K-8 students, alumni, and school leaders in the classroom to improve K-8 
outcomes.   
 
Anne Lee, Co-Director of Operations 
Anne Lee has dedicated her career to ensuring that charter schools and other education nonprofits 
maintain efficient, sustainable, and legally compliant operations.  Anne has over a dozen years of 
experience advising charter schools on their start-up, authorization, operations, employment, facilities, 
and governance matters.  Anne served for nearly six years as Senior Legal Counsel at the California 
Charter Schools Association (“CCSA”), supporting hundreds of charter schools in each phase of charter 
school authorization and operation and developing CCSA’s legal advocacy strategies.   Anne has been a 
frequent statewide speaker regarding charter school facilities, governance, and other issues, and has 
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authored several CCSA Knowledge Briefs and other guidance for charter schools on many charter school 
operational and governance issues.  Anne has also collaborated with multiple charter authorizers in 
developing their charter school policies and agreements with charter schools.   
 
Anne’s fiduciary management and fundraising expertise have given her the opportunity to serve as the 
Vice-President of Institutional Giving for a national nonprofit after-school provider, where she leads the 
organization’s institutional fundraising strategy and operations, with a budget of over $8 million. In this 
capacity, she secures grants and donations of all sizes, manages all grant compliance, reporting and 
evaluation, and supervises grants management staff. Through this position, Anne has garnered 
significant experience in managing critical operational aspects of non-profit educational programs.  She 
has also served as Director of Development for a Los Angeles-based education nonprofit, where she led 
all development initiatives and served on the organizational leadership team and as staff liaison for the 
Board of Directors. 
 
In addition to her legal, operational, and fundraising expertise, Anne actively visits and observes high 
performing charter schools.  During visits she interviews school directors and documents best practices 
in school operations.  This work allows her to advise several charter schools to improve their operations.  
For example, Anne serves on the Board of Trustees of Renaissance Arts Academy, a highly successful and 
innovative Los Angeles Unified School District charter school.  Anne also serves on the Board of her 
daughters’ school in Pasadena, and she has served on the founding board of Keiller Leadership 
Academy, a charter middle school in San Diego.  
 
Anne is a Pasadena resident and mother of two daughters and serves as their Girl Scout leader.  She is 
active in her faith community, served as President of the Pasadena-North Chapter of the MOMS Club, 
and served as a Girls on the Run coaching staff member.  Her deep roots in the community have given 
her the passion to bring new public school options to Pasadena.   
 
Founding Board Members 
 
Our founding Board members provide robust expertise in the areas of charter school leadership and 
nonprofit management, fiscal management and fundraising, business operations and entrepreneurship, 
and educational facilities development. The Board members are committed to working together as an 
expert team to supervise and support Alma Fuerte’s Co-Directors, Anne Lee and DeLacy Ganley. 
 
Sean Markin, Board Chair 
 Sean has serves as a founding team member and the inaugural Chair of the Alma Fuerte Board of 
Directors. Sean has vast career experience as a financial analyst, project manager, and customer insight 
marketer. He has assembled and led teams in entrepreneurial organizations, as small as two and as large 
as Fortune 500 companies including eBay and Skype, continue to adapt to the challenges of the market. 
Sean also operated his own tutoring business, where he oversaw the development and implementation 
of individualized education programs for each student. 
 
In his work in high performing industries, Sean has witnessed first-hand the skills and experiences that 
Alma Fuerte’s students will need to compete in a global market place. His vision is for a school that 
leverages technology and a unique project-based curriculum to enable students to master 21st century 
skills like innovation, execution, and leadership, and that provides next-generation experiences like 
entrepreneurship, technology product development, civic engagement, and scientific discovery. 
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Sean has also managed high performing teams in multiple industries and will bring that expertise to 
Alma Fuerte to create a charter school organization that can evolve as new challenges and opportunities 
present themselves. 
 
Amy Dresser Held, Vice-Chair 
Amy provides Alma Fuerte with critical competencies that are essential to a successful charter school 
launch and effective ongoing operations.  Her proven track record of academic entrepreneurship guides 
our launch efforts as well as informing our entrepreneurial curriculum.  Her expertise in fundraising will 
contribute to financial stability and the capacity to achieve our goals.  Finally, her successful career as an 
academic leader will be essential to both Alma Fuerte Co-Directors in the form of guidance and 
continuous improvement.  
 
Amy has dedicated her career to public education.  Amy currently serves as the Executive Director of 
Larchmont Charter School, a top ranked K-12 charter that’s among the most diverse, high performing, 
and sought-after schools in the state.  Before that, Amy served as Citizens of the World Los Angeles’s 
(CWCLA)’s Founding Executive Director from July 2010 until July 2014.  During that time Amy was in 
charge of all aspects of launching and operating three elementary schools.  This included overseeing 
academics, outreach, human resources, finance, fundraising, facilities, legal and communications.  Over 
those four years she grew the organization from one school of 100 students to three schools serving 
nearly 1,000 students.  Under Amy’s leadership CWCLA schools scored academically among the top 10% 
of public schools in LA, had top parent and staff satisfaction rates, and raised more than $2 million.    
 
Prior to joining Citizens of the World (CWC), Amy served as Executive Director of Palisades Charter High 
School, a diverse, high performing charter high school of more than 2,700 students and 200 staff.  In her 
capacity as Executive Director, Amy oversaw academics, finance (a $22 million annual budget), facilities, 
labor relations, legal, and communications. Prior to joining Palisades Charter High School in 2006, Amy 
worked for several years at the Los Angeles Unified School District on the staff of then-School Board 
President Caprice Young, then as a Special Assistant to Senior Deputy Superintendent Maria Ott, and 
finally as Director of Policy and Communications with then-LAUSD School Board President Marlene 
Canter.  
 
Amy began her career as a Teach for America corps member, teaching a bilingual fifth grade class in 
Phoenix, followed by a position with Kaplan and completion of the Coro Public Affairs Leadership 
Training Post-Graduate Fellowship in Los Angeles. Amy received her B.S. in Humanities in International 
Affairs from the School of Foreign Service at Georgetown University.  Amy is passionate about human 
growth and development and ensuring everyone in the schools she leads is growing and learning 
together.  Amy is a language aficionado and a world traveler who has lived abroad in France and Mexico.  
As a mother of three young children and a veteran educator, Amy is deeply committed to ensuring 
schools nurture and develop in children not only exceptional academic achievement, but also a strong 
sense of self, grit, compassion, a deep appreciation of the rich diversity of our society and a 
commitment to be of service to the local community and the larger world in which we live. 
 
Kathy Dominguez 
Kathy provides Alma Fuerte with superior expertise in many aspects of managing a high-performing 
charter school organization.  She brings to the Alma Fuerte team years of successful experience in 
charter school management and fundraising.  Kathy provides students from low-income communities 
and diverse backgrounds with inspiration for the future, giving them a vision of eventually being 
accepted into and excelling in college – a first for many of her students’ families.   
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Most recently, Kathy served as Executive Director of CollegeSpring in Los Angeles.  At CollegeSpring, she 
is responsible for assuring that the organization serves over 1,750 students as they successfully progress 
into college.  She also serves as CollegeSpring’s primary fundraiser where she’s raised over $1 million in 
donations and is responsible for the creation of strategic partnerships.  She also serves on 
CollegeSpring’s national leadership team where she provides direction on strategic growth initiatives.   
 
Prior to CollegeSpring, Kathy was Chief Operating Officer at The Accelerated Schools in Los Angeles, CA 
where she oversaw all aspects of a charter school organization that served over 1,400 students in grades 
PreK-12.  She was responsible for the planning and management of their $13.6 million yearly operating 
budget and was responsible for directing all fundraising activities. 
 
Prior to that, Kathy was Director of Latino Recruitment & Admissions Counseling at Loyola Marymount 
University, where she successfully increased recruitment of Latino undergraduate students into the 
University.  She has also held positions at UCLA Anderson School of Business as Associate Director of 
Riordan Programs and at Kaplan Learning Services as Program Manager.  Kathy has dedicated her career 
to helping students develop paths to college, especially Latino students of low income backgrounds, and 
achieve their dream of going to college.  She extends her dedication to creating college pathways for 
students as an Alma Fuerte board member.   
 
Hazim Rabadi 
Hazim is an accomplished architect and designer of educational facilities.  Hazim’s proven track record of 
excellence and innovation in the design of educational spaces will help ensure that Alma Fuerte’s 
facilities consistently support our innovative approach to education.  He will support and guide Alma 
Fuerte through each stage of Alma Fuerte’s selection, adaptation, and utilization of facilities, to ensure 
that our facilities are continuously optimized as they to support our educational mission.   
 
Hazim is a uniquely qualified designer, architect and LEED Accredited Professional, with more than 18 
years of experience in the design of educational facilities in California.  Hazim currently serves as 
Associate Principal and Director of the Education Market at TSK Architects.  In this role, he has designed 
and managed projects for schools as diverse as West LA College and USC with budgets that range from 
two hundred thousand dollars up to $24 million in construction costs.  Before that, Hazim served as 
Associate and Senior Project Architect at HMC Architects where he led the Master Plan for many K-12 
schools, including several school sites for LAUSD.  Managing projects ranging from $1 million to $64 
million in construction costs.  Before that, Hazim worked at multiple architecture firms including Perkins 
& Will, Osborn Architects, JTD Architects, amongst others.   
 
Hazim is especially adept at managing complex projects, assuring that all project goals, deadlines and 
budgetary parameters are strictly observed and that construction documents and specifications are 
accurate and concise, ensuring a smooth Bidding Phase with clear expectations for all contractors.  
Hazim has dedicated his career to building and designing K-12 schools of all sizes, both public and 
private, with an emphasis on building design that both support and inspire learning, while flexibly 
accommodating the programmatic goals of teachers and administrators.  
 
Melanie Sauer 
Melanie provides Alma Fuerte with financial and operational management expertise critical to achieving 
nonprofit sustainability and financial solvency. 
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Melanie currently serves as Chief Operating Officer at Pacific Oaks College and Children’s School in 
Pasadena.  As a member of the executive leadership team, she provides leadership in finance, facilities, 
IT, marketing, admissions, student services, advising, financial aid, student accounts as well as 
managerial oversight of the Pacific Oaks Children’s School.  She leads the daily business operations 
managing an operating budget of nearly $21 million, with over $25 million in assets.  She also serves as 
liaison to Pacific Oaks College’s parent organization: TCSES, which has an annual operational budget of 
$100+ million.   
 
Previous to Pacific Oaks College, Melanie was Senior Director of Business and Fiscal Services at Southern 
California Public Media/KPCC in Pasadena, where she served for more than a decade.  In that role, she 
led the daily fiscal and business operations of KPCC.  She was also responsible for the strategic long-term 
planning of the rapidly growing institution with an annual operating budget of nearly $30 million, with 
over $35 million in assets. 
 
In addition, Melanie provides consulting services for non-profit organizations, where she often advises 
on financial and strategic planning.  She is dedicated to education and has served as finance and 
accounting Instructor in the MBA program at SGU.  Through her work with Alma Fuerte, she continues 
her commitment to provide superior educational opportunities for every child.   
 

C. GENESIS OF ALMA FUERTE PUBLIC SCHOOL 

 
1. PASADENA IS A COMMUNITY THAT DESERVES A NEW EDUCATIONAL OPTION 

 
Alma Fuerte was conceived for two reasons: Passion and Choice. 
 
As parents, community members, and educational innovators, the founding team is passionate about 
Pasadena.  As the majority of our founding team members resides within the Pasadena Unified School 
District, we have made it our mission to ensure that Pasadena remains a vibrant and modern 
community; a place where people absolutely love to live; a model of innovative school options to meet 
the diverse needs of our community; and a home that continues to provide children – regardless of race, 
ethnicity, or socioeconomic status - with every imaginable opportunity.    
 
It is this passion that is inspiring us to provide Pasadena parents with access to an additional and 
excellent public school option - an option where their children do not just become high school and 
college graduates, but are innovators, creators, builders of business and architects of a better world.    
 
As we look to provide equal access to an excellent education for all children, we see Northwest 
Pasadena specifically missing three critical components for achieving this vision:   
 

1. Access to public schools which appropriately serve Northwest Pasadena’s many diverse 
students, especially Hispanic/Latino students, African-American students, and English 
Learners 

2. Availability of a sufficient number of alternatives to traditional public schools  
3. Access to an engaging and innovative curriculum aimed at developing entrepreneurs 

 
The following sections describe why we believe each of these needs is important, what evidence we 
believe demonstrates these unmet needs, and a summary of how Alma Fuerte will serve to fill these 
needs in the community. 
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1. OUR TARGET STUDENT POPULATION AND THE NEED FOR ACCESS TO HIGH PERFORMING PUBLIC SCHOOLS 

IN NORTHWEST PASADENA 
 
At Alma Fuerte, we are committed to a world where children born into challenging circumstances can 
transform the trajectory of their lives through the power of public education. In Northwest Pasadena, 
access is currently limited to high performing public schools, and many students are not afforded the 
tremendous benefits of a high-quality public education.  This is especially true for English learners, low-
income students, and youth of color in Northwest Pasadena.  
 
Our target community of Northwest Pasadena includes nine district-operated elementary schools, two 
district-operated middle schools, and one 6-12 district-operated school.  Our target community also 
includes three charter elementary schools and two charter middle schools.  The following table details 
the student demographics and school wide academic performance of these schools: 
 

School (Grade Levels) 

2014-
15 

Enroll
-ment 

2013  
Growth 

API 
Score 

2013 
State 
Rank/ 
Similar 
Schools 

Rank 

% Met 
or 

Excee
ded 
ELA  

Stan-
dard*  

% Met 
or 

Exceed
ed 

Math 
Stan-
dard*  

% 
FRPL 

% ELs 

% 
Stud. 

w/ 
Disab. 

% 
Hispanic

/ 
Latino 

% 
African
- Amer. 

  

Franklin ES (K-5) 272 781 4/8 19 10 89 42 2 75 18 

Jackson ES (K-5) 419 742 2/4 15 20 88 43 1 76 16 

Altadena ES (K-5) 265 760 3/5 11 10 91 28 3 65 28 

Cleveland ES (K-5) 210 842 7/3 13 16 89 40 <1 71 26 

Washington ES (K-5) 621 771 3/7 17 18 100 60 1 88 8 

Longfellow ES (K-5) 512 823 6/8 33 32 83 35 <1 71 15 

Roosevelt ES (K-5) 306 854 7/10 17 16 93 57 2 88 7 

Madison ES (K-5) 459 714 1/2 14 11 98 66 <1 95 3 

Jefferson ES (K-5) 401 731 2/2 19 19 95 48 1 86 6 

 

Charles W. Eliot MS (6-
8) 

504 649 1/1 15 11 92 18 1 71 22 

Marshall Fundamental 
(6-12) 

1960 766 6/2 48 32 67 9 2 62 10 

Washington MS (6-8) 621 680 1/3 20 10 94 22 2 82 15 

 

Odyssey (K-8) 458 860 8/4 60 35 23 4 10 35 9 

Aveson Global Leader 
(6-8) 

413 723 2/1 45 19 35 2 19 26 16 

Aveson School for 
Leaders (K-5) 

424 826 6/1 61 37 12 4 10 21 6 

Pasadena Rosebud 
Academy (K-6) 

144 878 8** 55 48 29 6 0 23 69 
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Source:  Dataquest.cde.gov (2013 API  and 2014-15 CAASPP Reports) and School SARCs. 

 
* 2015 CAASPP Results 
** With fewer than 100 students, this school is a small school and does not have comparable schools.   
*** School’s first year of operation was in 2013-14 and no API scores are available. 
 

Percentage of Students by Subgroup who  
Met or Exceeded Standard in ELA and Math on 2015 CAASPP 

 

 
% MET OR EXCEEDED ELA STANDARD % MET OR EXCEEDED MATH STANDARD 

School (Grade 
Levels) 

Econ. 
Disadv. 

African-
American 

Hisp./ 
Latino 

English  
Learners 

Econ. 
Disadv. 

African-
American 

Hisp./
Latino 

English 
Learners 

 

Franklin ES (K-5) 16% 8% 21% 6% 8% 4% 10% 4% 

Jackson ES (K-5) 15% 10% 17% 2% 18% 10% 22% 6% 

Altadena ES (K-5) 9% 6% 12% 3% 8% 11% 8% 11% 

Cleveland ES (K-5) 13% 3% 16% 12% 16% 10% 18% 17% 

Washington ES (K-
5) 

17% 12% 16% 4% 19% 8% 17% 9% 

Longfellow ES (K-
5) 

25% 35% 25% 9% 23% 28% 23% 15% 

Roosevelt ES (K-5) 16% N/A 18% 7% 15% N/A 18% 8% 

Madison ES (K-5) 14% N/A 14% 4% 10% N/A 11% 3% 

Jefferson ES (K-5) 18% N/A 20% 3% 18% N/A 19% 7% 

 

Charles W. Eliot 
MS (6-8) 

15% 17% 15% 0% 11% 7% 12% 2% 

Marshall 
Fundamental (6-
12) 

35% 42% 37% 2% 22% 25% 21% 2% 

Washington MS 
(6-8) 

18% 15% 12% 0% 9% 19% 8% 0% 

 

Odyssey (K-8) 34% 38% 42% 18% 17% 7% 22% 0% 

Aveson Global 
Leadership (6-8) 

34% 25% 40% N/A 10% 6% 14% N/A 

Aveson School for 
Leaders (K-5) 

38% N/A 50% N/A 26% N/A 23% N/A 

Pasadena 
Rosebud 
Academy (K-6) 

46% 52% 69% N/A 40% 45% 56% N/A 

Pasadena 
Rosebud 

37% 32% N/A N/A 13% 16% N/A N/A 

Pasadena Rosebud 
Academy Middle (7-
8)*** 

35 N/A N/A 38 18 43 6 6 20 71 
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Academy Middle 
(7-8) 

 
 
As demonstrated in the charts above, of the 12 district-operated schools in Northwest Pasadena, there 
are only two schools where over 20% of students met or exceeded state standards in ELA or math, 
according to the 2014-15 CAASPP.  On average among the 12 schools, only 15% of students met or 
exceeded state standards for Math and 13% for ELA.  These schools underperformed in comparison to 
the remaining schools in Pasadena Unified, as well as the state.  In addition, on average, only 17% of 
economically disadvantaged students at district-operated schools met or exceeded ELA Standard 
according to 2014-15 CAASPP results, and only approximately 15% for Math.   On average, only 16% of 
African-American students met or exceeded ELA standard, and approximately 14% met or exceeded the 
Math standard.  For Hispanic/Latino students, achievement is slightly higher – approximately 19% met 
or exceeded ELA standard and 16% met or exceeded the Math standard.  However, this figure drops 
substantially - to approximately 4% and 7%, respectively - for English learners. 
 
These achievement rates demonstrate that there is significant opportunity in Northwest Pasadena to 
improve student outcomes in the community.  We believe that when provided a personalized and 
engaging educational environment, all children, including low-income students, youth of color, and 
English learners, can achieve at high levels.  Our charter petition discusses the research-based 
methodologies and approaches at Alma Fuerte which will inspire and engage our students to thrive and 
achieve.   
 

2. AVAILABILITY OF ALTERNATIVES TO TRADITIONAL PUBLIC SCHOOLS 
 
Parents are a child’s first teacher and best advocate.  They understand the holistic needs of their 
children better than anyone.  It is their right as parents to be able to choose the educational option that 
best serves their child’s unique talents and personality.  While Pasadena’s private school participation 
rate is exceedingly high, parents who seek public school alternatives to Pasadena’s traditional, district-
operated schools face limited options. Although the District has made strides in recent years to develop 
public school options for students including dual-language immersion, science magnet, and international 
baccalaureate schools, parents are increasingly demanding additional alternatives to traditional public 
schools.  The few charter schools serving K-8 students in the Pasadena and Altadena area are routinely 
over-subscribed and are unable to meet the demands of all interested families. 
 
Alma Fuerte has conducted significant research in the community regarding the demand for an 
additional public school option in Northwest Pasadena.  As part of this research, Alma Fuerte collected 
over 150 written statements of interest from parents interested in Alma Fuerte as an option for their 
children.   With Alma Fuerte, parents will have the ability to choose a public school alternative that 
provides a personalized and engaging educational experience for their children. 
 
 

3.  ACCESS TO A CURRICULUM AIMED AT DEVELOPING ENTREPRENEURSHIP 
 
When children can innovate and create new solutions to problems, they experience a profound form of 
empowerment.  Through entrepreneurship, they are driven to continuously learn and grow.  The 
uniqueness of the entrepreneurial journey offers opportunities to innovate, create, collaborate, plan, 
persist through challenges, and manage their emotions along the way - in a way most other pursuits 
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cannot do.  Through this process, they ultimately develop the ability to create a life of their own 
choosing.  By building new businesses and social organizations, this next generation of leaders will drive 
continued growth and competitiveness for our country’s economy.   
 
This is why giving students access to the concepts, skills, and experiences of entrepreneurship is critically 
important.   While some public school entrepreneurship programs exist in Pasadena, they serve a very 
small percentage of Pasadena’s population and are mainly targeted to high school students - such as 
John Muir High School’s Business and Entrepreneurship Academy.  Entrepreneurship courses that begin 
in middle school or high school lose the opportunity of imparting a “creator’s intuition” to younger 
children.  Alma Fuerte will foster this empowering “creator’s intuition” by offering students 
opportunities to develop personally relevant and engaging projects in the framework of Common Core 
State Standards-aligned coursework.  Students not exposed to entrepreneurship may never develop 
these entrepreneurial skills and as a result may never experience the empowerment they bring.  
 
Alma Fuerte will help students develop into empowered and experienced entrepreneurs.  Alma Fuerte 
will start to build the intuition of a leader, creator, and innovator as early as TK and kindergarten.  
Building on that foundation, Alma Fuerte will increasingly offer students real life experiences they need 
to actually create and run an organization inspired by their passion and vision.   
 
Alma Fuerte seeks to provide the parents and children of Northwest Pasadena an excellent public school 
that takes an alternative approach to the existing public schools - by preparing students not just for 
high-school, not just for college, but for 21st century careers. 
 

II. STUDENTS ALMA FUERTE PUBLIC SCHOOL  WILL EDUCATE 

 
A. DEMOGRAPHICS OF THE SURROUNDING COMMUNITY:   

 
As discussed above, Alma Fuerte plans to serve the Northwest Pasadena community, currently served by 
the 12 district-operated schools and five charter schools presented above.  Alma Fuerte will be open to 
all students who wish to attend, although we will focus our recruitment efforts (see Element 7:  Racial 
and Ethnic Balance) on Northwest Pasadena/Altadena (including portions of zip codes 91001, 91103 and 
91104), as illustrated by the map below:   
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Within this geographic area, 46.6% of residents are Hispanic, 25.6% White, 12.2% Black, and 9.7% are 
Asian.   The community is home to thousands of recent immigrants including significant populations 
from Mexico and Armenia.  In zip code 91104, 34.4% of residents are foreign-born.  Additionally, around 
1% of children in ZIP Codes 91001, 91103, and 91104 are likely foster youth, as they are reported in the 
U.S. Census as children under 18 living with non-relatives.  (factfinder2.census.gov (2010 Census).) 
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This community also includes significant percentages of families with children who live below the federal 
poverty line -- in 2010, the federal poverty threshold for a family of four was $22,050. 
(aspe.hhs.gov/poverty/10poverty.shtml.) 
 

 
 
Not surprisingly, this income range is consistent with the educational attainment levels in the 
community.  While in Pasadena as a whole, 84.5% of residents over age 25 have a high school diploma 
or higher level of education, in zip code 91103, only 68.8% have a high school diploma or higher.  Of 

http://aspe.hhs.gov/poverty/10poverty.shtml
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greater concern, 37.6% of residents over 25 in 91103 do not have a high school diploma (compared to 
16% citywide).  Source:  factfinder2.census.gov - 2008-2012 American Community Survey 5-Year 
Estimates. 
 
We anticipate that our student population will be comprised of a significant number of economically 
disadvantaged students and English learners.  We also anticipate that our student population will 
include students with special needs, foster youth, as well as low-achieving students.  It is our privilege to 
have designed our program not just to prepare students to become creators, leaders, and innovators, 
but to meet students where they are in their learning journey, as individuals with unique needs and 
dreams.  We seek to provide a safe, high-quality, and personalized educational option for families in this 
community, to ensure that all students receive a world-class education and build the foundational 
conceptual, emotional, social, and entrepreneurial skills needed to succeed in high school, college, and 
beyond.   
 

B. PROJECTED ENROLLMENT 
 
Alma Fuerte Public School intends to open in August 2017 with approximately 125 children in grades TK-
2, expanding each year to ultimately reach approximately 450 students in grades TK-8.  
 
While we cannot with 100% accuracy predict enrollment for each year, for purposes of planning our 
budgets and operations conservatively, the following are our enrollment projections over a five-year 
charter term, with class sizes of 25 students per class: 
 

 2017-18 2018-19 2019-20 2020-21 2021-22 

TK/K 50 50 50 50 50 

1st  grade 50 50 50 50 50 

2
nd

 grade 25 50 50 50 50 

3
rd

 grade  25 50 50 50 

4
th

 grade   25 50 50 

5
th

 grade    25 50 

6
th

 grade     25 

7
th

 grade      

8
th

 grade      

TOTALS 125 175 225 275 325 

 
Alma Fuerte plans to add Seventh Grade in Year 6 (2022-2023) and Eighth Grade in Year 7 (2023-2024), 
during its second charter term. 
 
Alma Fuerte plans to offer Transitional Kindergarten (TK), pending continued funding from the State.  
We note that at the time of submission of this Charter Petition, however, funding for the State’s TK 
program was excluded from the Governor’s budget.    
 
Transitional kindergarten will be the first year of a two-year kindergarten program. It will be provided 
for students who do not meet the age eligibility for kindergarten but meet those required for TK – that 
is, students born after September 2nd and before December 2nd. Eligible transitional kindergarten 
students will be included in the kindergarten lottery.  The TK curriculum will be based on the Common 
Core State Standards, Alma Fuerte’s project-based and blended learning curriculum and instructional 
strategies, and will follow the requirements of SB 1381 in providing a modified curriculum that is both 
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age and developmentally appropriate. Utilizing a combination classroom approach, emphasis is placed 
on developing oral language skills and providing integrated experiences in language and literacy, social-
emotional development, mathematics, physical development, the arts, science, social studies, and 
English language development. 
 

III. INTRODUCTION TO ALMA FUERTE’S EDUCATION PROGRAM 

 
Our educational program is dedicated to helping our target population achieve the vision of becoming 
the leaders, creators, and innovators of tomorrow.  To realize this vision, we have established goals to 
assure that Alma Fuerte stays true to our mission.  Further, through our experience as educators, we 
also have developed a series of beliefs about how students in our target population best learn that 
shape the educational philosophy for Alma Fuerte.  We have integrated our goals and philosophy to 
develop an educational program and curriculum that will ultimately achieve our mission.  The remaining 
sections of Element 1 describe the following: 
 

 Our Educational Goals 

 Our Educational Beliefs 

 Our Educational Philosophy 

 Our Educational Program 

 Our Curriculum 

 Additional detail about how our Educational Program will be implemented.  We do this by 
describing a typical “Day in the Life” of an Alma Fuerte student, presenting our calendar and 
daily schedule, and describing how we will serve the needs of the subgroups that we anticipate, 
based on our demographic research and experience, to comprise our student population. 

 

IV. THE GOALS OF ALMA FUERTE’S EDUCATIONAL PROGRAM 

 
To assure that we are staying true to our vision, we have developed the following goals.  Our goals have 
been established to ensure that our students become: 
 

 A 21st Century Achievers 

 Self-motivated Learners 

 Lifelong Learners 

 Competent Students 
 

A. A 21ST CENTURY ACHIEVER: ALMA FUERTE WILL PREPARE STUDENTS TO BE EDUCATED CITIZENS IN THE 21ST 

CENTURY 
 
Our students will have opportunities and face challenges that we cannot even imagine today, as 
technology developments change our world at a pace never before experienced in human history. 
Unimaginable amounts of information – updated in real-time – are available on tiny portable devices, 
so that children today who ask questions can simply “google” the answers with remarkably little effort.  
The personalization of technology and the devices used to access its offerings are causing continuous 
“disruptive innovation” for young children today. The impact on global economies and virtually every 
industry and every household cannot be overstated.   
 
Yet with all of this technology and knowledge, the solutions to questions and challenges we face 
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cannot be “googled.”  Instead, they must be discovered, crafted, inspired, tested, and refined.  These 
are not the skills and capabilities that our educational system is designed to provide.  A school that 
fosters entrepreneurial skills, is critical to success in the 21st century. 
 
Today, our students must enter the workforce with the ability to solve problems, invent, create and 
explore. Thomas Friedman describes a relevant education that best prepares Americans for the global 
economy as one that emphasizes the importance of instilling curiosity, love of learning, discernment, 
creativity, and interdisciplinary thinking.  (Thomas L. Friedman, The World is Flat (2005).)  Defining an 
“educated person in the 21st century” is perhaps more important now than at any time in the past 
several decades.  There is a growing recognition of the fact that problem-solving skills, an ability to think 
critically and analytically, and a true passion for learning are not ideals, but imperatives.   
 
Alma Fuerte will ensure that our students matriculate from our school as educated persons in the 21st 
Century who can: 
  

 Demonstrate persistence in meeting high expectations through a strong work ethic and self-
motivation; 

 Work collaboratively with others both as a leader and a thoughtful participant, respecting 
diversity and demonstrating a desire to effect positive change in the community; 

 Listen and actively engage, express themselves effectively in writing and orally; 

 Be able to use technology to access, produce, distribute and revise information and digital 
content;  

 Can apply logic as well as creative thinking to solve problems by asking questions, forming 
hypotheses, engaging in trial and error and reflecting;  

 Exhibit entrepreneurial skills when pursing projects and a curiosity to discover and take 
innovative and inventive risks.   

 
B. ALMA FUERTE WILL ENABLE STUDENTS TO BECOME SELF-MOTIVATED, COMPETENT AND LIFELONG 

LEARNERS  
 
The program at Alma Fuerte has been carefully designed to develop students to be self-motivated and 
competent, who view themselves as lifelong learners: 
 

 Self-motivated learners:  Decades of research on self-motivation found that three elements 
are needed for students to be self-motivated:  autonomy, mastery, and a sense of purpose. 
(Pink, 2010.) Through our student-centered, differentiated, hands-on instruction (autonomy), 
students come to understand that they can achieve and they can experience the rewards and 
confidence that come with achievement (mastery).   As students develop confidence in their 
own abilities they approach learning enthusiastically, for their own benefit and the benefit of 
others (purpose), fostering an authentic self-motivation to learn.   Our project-based learning 
and blended learning approaches offer students daily opportunities for self-direction and 
autonomy to accelerate their learning.  
 

 Competent learners: Through “backwards design” and a relentless focus on student 
achievement data, Alma Fuerte teachers will ensure that learning objectives are met.  Students 
will have multiple opportunities for practice through our extended day model, and will 
continuously be asked to reflect on their own learning to help them gain understanding of the 
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way they learn best.  Students who can effectively express how they learn best can ‘own’ their 
education and be successful and enthusiastic life-long learners. 

 

 Lifelong Learners:  Beyond mastering specific skills and facts, students at Alma Fuerte will learn 
how to learn. Student learning at Alma Fuerte will be structured in the context of real-world 
scenarios providing individually meaningful context. In this way, students actively participate in 
their own learning, seeing the relevance and applications of their education, their daily lives and 
the larger world. Thus, well beyond the mastery of specific skills and knowledge, students at 
Alma Fuerte will develop a lifelong ability to continue to learn.    

 
C. ALMA FUERTE’S ANNUAL GOALS: THE REQUIREMENTS OF CALIFORNIA EDUCATION CODE 

§47605(B)(5)(A)(II) 
 
Student academic and personal progress is of the highest priority at Alma Fuerte.  Alma Fuerte 
recognizes the importance of ensuring all students, including all student subgroups, unduplicated 
students, and students with exceptional needs, are learning and demonstrating academic growth and 
progress throughout their schooling. Alma Fuerte will pursue a detailed set of outcome goals, based on 
the state priorities detailed in California Education Code § 52060(d).  Student performance and 
achievement of school-wide, subgroup and individual student progress will be measured by multiple and 
varied summative and formative assessments that are aligned to state and federal standards (including 
Common Core) and reflect proficiency measures required by the California Assessment of Student 
Performance and Progress (CAASPP)/SMARTER Balanced Assessments, as well as state priorities detailed 
in California Education Code § 52060(d).    
 

Element 2 of this charter petition contains a more detailed explanation of the School’s annual goals for 
all pupils, activities and services to reach them, and methods of measurement to determine progress 
toward them, pursuant to California Education Code § 52052. On an annual basis, Alma Fuerte will 
engage stakeholders in preparing a Local Control and Accountability Plan, based on the goals discussed 
in the table below, that sets goals for each of the eight (8) state priorities identified in California 
Education Code § 52060(d), including specific annual actions the school will take to achieve each of the 
identified annual goals and fiscal allocations to support these actions. The Charter School shall use the 
LCAP template adopted by the State Board of Education pursuant to Education Code Section 47606.5 
and submit the LCAP to its authorizer and the Los Angeles County Superintendent of Schools annually on 
or before July 1, as required by Education Code Section 47604.33. The LCAP and any revisions necessary 
to implement the LCAP shall not be considered a material revision to the charter, and shall be 
maintained by the Charter School at the school site.  

 

Pursuant to Education Code Section 47605(b)(5)(A)(ii), following is a table describing the Charter 
School’s measurable pupil outcomes that align with the state priorities and the goals and actions to 
achieve the state priorities, as described in Education Code Section 52060(d), and specific annual actions 
to achieve those goals. 

 

STATE PRIORITY #1— BASIC SERVICES 

The degree to which teachers are appropriately assigned (E.C. §44258.9) and fully credentialed, and 
every pupil has sufficient access to standards-aligned instructional materials (E.C. § 60119), and school 
facilities are maintained in good repair (E.C. §17002(d)) 
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TEACHERS 

GOAL 
Students will receive instruction from highly qualified and appropriately 
assigned teachers. 

ACTIONS AND SERVICES 

 Recruit highly qualified teachers.  

 Provide professional development and training. 

 Conduct annual evaluations that identify student performance as the most 
important evaluation criteria. 

 Verify that all core subject teachers hold valid CA Teaching Credential with 
appropriate English learner authorization. 

INSTRUCTIONAL MATERIALS 

GOAL Students will use current CCSS aligned resources. 

ACTIONS AND SERVICES 

 Purchase CCSS aligned texts, resources, and materials. 

 Provide CCSS professional development opportunities. 

 Conduct formative, interim and summative CCSS aligned assessments. 

FACILITIES MAINTENANCE 

GOAL Students will learn in clean and safe facilities. 

ACTIONS AND SERVICES 

 Provide daily janitorial service. 

 Inspect facility according to daily, monthly, and annual facility checklists.  

 Conduct and document required maintenance and repairs.  

 Provide board updates on facilities issues at each regular board meeting. 

STATE PRIORITY #2— IMPLEMENTATION OF COMMON CORE STATE STANDARDS  

Implementation of Common Core State Standards, including how EL students will be enabled to gain 
academic content knowledge and English language proficiency 

CCSS 

GOAL Students will master CCSS standards. 

ACTIONS AND SERVICES 

 Use constructivism, project based learning, targeted learning (Rotational 
model), and social emotional learning. 

 Provide CCSS professional development opportunities. 

 Conduct formative, interim and summative CCSS aligned assessments, 
including NWEA MAP testing. 

 Participate in state standardized testing. 

EL Academic Content Knowledge 

GOAL EL students will gain academic content knowledge. 

ACTIONS AND SERVICES 

 Provide English/Language Arts instruction with appropriate instructional 
support including SDAIE instructional strategies.  

 Provide annual EL focused professional development. 
 

EL English Language Proficiency 
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GOAL EL students will become English language fluent. 

ACTIONS AND SERVICES 

 Provide English/Language Arts instruction with appropriate instructional 
support including SDAIE instructional strategies.  

 Purchase and use ELD curriculum.  

 Provide annual EL focused professional development.  

STATE PRIORITY #3— PARENTAL INVOLVEMENT 

Parental involvement, including efforts to seek parent input for making decisions for schools, and how 
the school will promote parent participation 

PARENTAL INPUT 

GOAL Students will benefit academically from parent engagement.  

ACTIONS AND SERVICES 

 Recruit and select parent representatives to the governing board. 

 Recruit and select parent representatives to the School Advisory Council (at 
least 3 parents). 

 Recruit and select parent representatives to the Title 1 Committee. 

 Recruit and select parent representatives to the English Learner Advisory 
Committee.  

 Post opportunities and meeting dates on school website and provide access 
to school computers for parents. 

 Agendize reports from the above committees and annual survey at each 
regular board meeting.  

 Seek parental input for LCAP development and updates through the 
following: fall and spring meetings, classroom surveys, online annual survey. 

PARENT PARTICIPATION 

GOAL 
Students and the school as a whole will benefit from parent participation at 
school. 

ACTIONS AND SERVICES 

 Post volunteer opportunities list and schedule. 

 Communicate with parents weekly via school newsletter, classroom 
newsletters, and as needed for individual responses to students needs.  

 Conduct parent training sessions on: CCSS, entrepreneurship, standardized 
testing, volunteer opportunities in governance and program support, 
homework assistance, and other topics as determined by the parent 
advisory council and approved by the Board.  

STATE PRIORITY #4— STUDENT ACHIEVEMENT 

Pupil achievement, as measured by all of the following, as applicable: 

A. California Assessment of Student Performance and Progress (CAASPP) statewide assessment 

B. The Academic Performance Index (API) 

C. Percentage of pupils who have successfully completed courses that satisfy UC/CSU entrance 
requirements, or career technical education 

D. Percentage of ELs who make progress toward English language proficiency as measured by the 
California English Language Development Test (CELDT) and/or English Language Proficiency 
Assessment for California (ELPAC) 
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E. EL reclassification rate 

F. Percentage of pupils who have passed an AP exam with a score of 3 or higher 

G. Percentage of pupils who participate in and demonstrate college preparedness pursuant to the 
Early Assessment Program (E.C. §99300 et seq.) or any subsequent assessment of college 
preparedness 

CAASPP: ELA/LITERACY AND MATHEMATICS 

GOAL 
Students will demonstrate academic growth on state standardized 
assessments. 

ACTIONS AND SERVICES 

 Use research-based teaching methodologies. 

 Provide appropriate CCSS aligned instructional materials. 

 Implement a tiered intervention program. 

 Provide CAASPP test preparation. 

 Disaggregate test data to modify curriculum and instruction. 

AYP or comparable measure established by the SBE   

GOAL Alma Fuerte will meet or exceed AYP or comparable measure. 

ACTIONS AND SERVICES See CAASPP above  

ENGLISH LANGUAGE PROFICIENCY 

GOAL EL students will become fluent in the English language. 

ACTIONS TO ACHIEVE 

GOAL 

 Administer home language survey. 

 Administer CELDT as appropriate. 

 Purchase ELD curriculum. 

 Use SDAIE and ELD instructional strategies as described in charter. 

 Provide annual EL focused professional development. 

EL RECLASSIFICATION 

GOAL  EL students will become fluent in the English language.  

ACTIONS AND SERVICES 

 Administer home language survey. 

 Administer CELDT as appropriate. 

 Purchase ELD curriculum. 

 Use SDAIE and ELD instructional strategies as described in charter. 

STATE PRIORITY #5— STUDENT ENGAGEMENT 

 Pupil engagement, as measured by all of the following, as applicable: 

A. School attendance rates 

B. Chronic absenteeism rates 

C. Middle school dropout rates (EC §52052.1(a)(3)) 

D. High school dropout rates 

E. High school graduation rates 

STUDENT ATTENDANCE 

GOAL Students will be meaningfully engaged in their education. 
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ACTIONS AND SERVICES  
 Conduct parent training on importance of attendance. 

 Implement attendance policies and procedures to identify absent students. 

CHRONIC ABSENTEEISM 

GOAL Students will be meaningfully engaged in their education. 

ACTIONS AND SERVICES 

 Conduct parent training on importance of attendance. 

 Implement attendance policies and procedures to identify absent students. 

 Immediately contact parents of absent students.  

 Meet with parents and high incident absent students to identify absence 
contributing factors. Address as appropriate. 

 Implement SST as appropriate. 

 Develop school/student/ parent attendance agreement 

MIDDLE SCHOOL DROPOUT PREVENTION 

GOAL Students will be meaningfully engaged in their education. 

ACTIONS AND SERVICES 

 Identify high risk students based on attendance, behavior, and academic 
progress. 

 Convene and implement SST. 

 Provide student and family resources including referrals. 

 

STATE PRIORITY #6— SCHOOL CLIMATE 

School climate, as measured by all of the following, as applicable: 
A. Pupil suspension rates 
B. Pupil expulsion rates 
C. Other local measures, including surveys of pupils, parents, and teachers on the sense of safety 

and school connectedness 

PUPIL SUSPENSION 

GOAL 
All stakeholders will help to develop, and be respectful of, the school culture, 
including school safety.  

ACTIONS AND SERVICES 

 Teachers will implement classroom management in accordance with the 
Social-Emotional Learning component described in the charter. 

 Implement SST as appropriate. 

 Co-Directors and teachers will use restorative justice practices. 

PUPIL EXPULSION 

GOAL All stakeholders will help to develop, and be respectful of, the school culture.  

ACTIONS AND SERVICES 

 Teachers will implement classroom management in accordance with the 
Social-Emotional Learning component described in the charter. 

 Implement SST as appropriate. 

 Co-Directors and teachers will use restorative justice. 

STATE PRIORITY #7— COURSE ACCESS 

The extent to which pupils have access to, and are enrolled in, a broad course of study, including 



 

Alma Fuerte Public School  29 

programs and services developed and provided to unduplicated students (classified as EL, FRPM-
eligible, or foster youth; E.C. §42238.02) and students with exceptional needs.  

“Broad course of study” includes the following, as applicable: 
Grades 1-6: English, mathematics, social sciences, science, visual and performing arts, health, physical 
education, and other as prescribed by the governing board. (E.C. §51210) 
Grades 7-12: English, social sciences, foreign language(s), physical education, science, mathematics, 
visual and performing arts, applied arts, and career technical education. (E.C. §51220(a)-(i)) 

COURSE ACCESS  

GOAL 
Students have access to an education program that maximizes their learning 
opportunities with multiple entry points that meet current levels of knowledge 
and skill. 

ACTIONS AND SERVICES  

 Provide a comprehensive education program to meet the learning levels of 
students at all grades in each subject. 

 Provide supplemental services tailored to the needs of unduplicated count 
students (anticipated to be primarily socioeconomically disadvantaged 
students.)  

 

STATE PRIORITY #8—OTHER STUDENT OUTCOMES 

Pupil outcomes, if available, in the subject areas described above in #7, as applicable. 

ENGLISH LANGUAGE ARTS 

GOAL Students will achieve grade level proficiency. 

ACTIONS AND SERVICES 

 All students will participate in Readers Workshop, Writers Workshop, and 
Achieve 3000, an ELA blended learning technology-based program, 5 days 
per week.  

 Implement instructional strategies; Reading & Writing workshops:  small 
group work, one-to-one conferring, reading intervention, speaking skills 
development, narrative and response to literature. 

 Provide time for teacher collaboration to support student learning goals.   

 Provide after school tutoring three times per week. 

MATHEMATICS 

GOAL Students will achieve grade level proficiency. 

ACTIONS AND SERVICES 

 Provide Singapore Math instruction and ST Math, a blended learning 
technology-based Math program, 5 days per week.  

 Implement focused instructional strategies: small group work, one-to-one 
assistance, peer tutorial support, after-school tutorial. 

 Provide time for teacher collaboration to support student learning goals.   

 Provide after school tutoring three times per week. 

SOCIAL SCIENCES 

GOAL Students will achieve grade level proficiency. 

ACTIONS AND SERVICES  Provide direct instruction in American history, world history, government, 
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geography and economics using the CA History-Social Science Content 
Standards and Social Studies Alive! (K-5) and History Alive! (6-8) programs.  

 Explore non-fiction and historical fiction texts. 

 Provide Rotational Model instructional strategies for student research 
projects and presentations, computer-based research and media, and 
hands-on projects. 

SCIENCE 

GOAL Students will achieve grade level proficiency. 

ACTIONS AND SERVICES 

 Use inquiry-based strategies to support student understanding of science 
concepts.  

 Use CA NGSS to guide instruction.  

 Use FOSS kits, scientific experiments and research 

 Create hands-on projects during which students gather and analyze data. 

 
 

V. OUR BELIEFS ABOUT HOW LEARNING BEST OCCURS 

 
The Alma Fuerte educational program components are foundationally based on the simple belief that 
“Education should be child centered.”  (John Dewey, 1902.)  Based on our mission and the needs of the 
Northwest Pasadena community, Alma Fuerte Public School will be guided by the following beliefs, 
which is reflected in our core educational approaches described in this petition: 
 
High Expectations: We believe that children best learn when they are challenged and held to high 
expectations, yet given appropriate, individualized support to achieve goals.  At Alma Fuerte we believe 
that every student has the capacity to change the world.  We will hold students to high expectations not 
just through in core subject academics, but in how they interact with their peers and how they manage 
their emotional lives.   
 
Students will experience this belief in many ways, as example: students will be evaluated on how they 
contributed to the projects of their peers and not only their personal score.   
 
Individualized Education using Digital Tools: We believe that every student learns in his or her own 
unique way.  To fully realize our students’ learning potential, we must provide them with a highly 
individualized education. To accomplish this, we believe in the power of technology – students will 
experience this primarily through our blended learning approach described later in this petition.   
 
Students will experience this belief in many ways, as example: through digital software such as ST Math 
that provides them with mathematical lessons that move at their pace and enhances their digital fluency 
and expertise. 
 
Culturally Responsive Teaching: No student will come to Alma Fuerte as a “blank slate.”  They will bring 
with them their learned beliefs, values, and culture.  If we are to provide each student with an excellent 
education, we must meet him or her where they start.  As Linda Darling-Hammond says, “If what 
students know and believe is not engaged, learners may fail to grasp the new concepts and information 
that are taught, or they may learn for purposes of a test but not be able to apply them elsewhere, 
reverting to their preconceptions outside the classroom. This means that teachers must understand 
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what students are thinking and how to connect with their prior knowledge if they are to ensure real 
learning” (Darling-Hammond, 2008). 
 
One implication of this belief is that Alma Fuerte will utilize culturally relevant pedagogy.  Students will 
experience this belief in many ways, as example: reading materials that reflect their culture and 
teachers who investigate their beliefs and values, and use that insight to motivate the students. 
 
Entrepreneurship Skills are Necessary for 21st Century Careers: We believe that children will inherit a 
world where achieving success will require new skills, capabilities, and expertise. As parents, we want 
our children to be the innovators, creators, and leaders of tomorrow. To do this, we will offer support 
and guidance for students in encountering real-world learning experiences in creating organizations and 
businesses from scratch or working on projects of service or social value. Students will also gain the 
capacity and persistence to learn how to use entrepreneurial skills and bring their unique visions to their 
futures.   
 
We believe that for children to become truly successful, they must learn that there is no one path to 
success.  It is our hope to instill in our students the confidence to take the risks of an entrepreneur and 
respond to failure as an opportunity to learn and grow. In this effort our staff will coach students to 
value persistence, critical thinking and problem-solving until they can find a solution that helps them 
chart a reasonable path or course of action. 
 
Emotional Intelligence to Promote Learning and Resiliency: Emotions mediate learning and ultimately a 
person’s success.  As a result, we believe that emotional intelligence is critical to a student’s long-term 
success.  Students at Alma Fuerte will learn to manage their emotions and decision-making at the 
earliest age possible through our Social-Emotional Learning (SEL) curriculum, as described later in this 
petition. We will help student cultivate self-awareness and emotional fortitude in our school culture to 
guide our students to persist through difficult times, maintain their focus, and to have the discipline to 
prioritize long-term goals. 
 
Our SEL curriculum will also help children adopt empowering beliefs.  If children believe they can learn, 
they then have the confidence in themselves to persist through the hardest challenges.  Through a 
holistic approach to learning, students have continuous opportunities to express their skills, talents and 
intelligence across a variety of contexts. “If we can mobilize the spectrum of human abilities, not only 
will people feel better about themselves and more competent; it is even possible that they will also feel 
more engaged and better able to join the rest of the world community in working for the broader good.”  
(Howard Gardner, Multiple Intelligences: New Horizons, 2006.) 
 
Students will experience this belief in many ways, as example: student assignments won’t just include 
evaluations of student’s core subject knowledge, but will evaluate how the felt during the test and 
lessons will be planned to help students reframe disempowering emotions like extreme test anxiety as 
empowering feelings such as persistence.   
 
Real World Experience: We believe that learning is most effective when it is active and experiential.  A 
visitor to our school will notice how incredibly active our students are – building, testing, debating, and 
creating real-life artifacts that demonstrate their conceptual understanding of the skills and content 
they have learned.  We believe that this engagement and opportunity for truly deep understanding will 
inspire our students and motivate them to learn.   
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Instruction is not presented in a “one-size-fits-all” abstract lesson but rather is child-centered and 
grounded in experiences in students’ lives and outside of school.  We reject the assertion that school 
should be “premised on the notion that there exists a fixed world that the learner must come to know,” 
and instead favor an approach where the construction of new knowledge is “as highly valued as the 
ability to demonstrate mastery of conventionally accepted understandings” (Brooks and Brooks, 1999). 
 
Students will experience this belief in many ways, as example: by using content is meaningful to 
students’ daily experiences and realities.  For example, students will be challenged to pick a friend or 
family member and do an ethnographic study on them that culminates in a product idea that helps them 
solve a problem that the student observed. 
 
 
Student Driven: We believe that innovators are self-directed and comfortable going in their own 
direction.  To develop this capacity in our students, we will given students agency over the direction of 
their learning experience.  This is an idea put for they Freire, “Students are engaged and can be actively 
involved in their own learning.”  (Freire, 1972.) 
 
A Supportive Learning Environment:  We believe that the environment a student learns in significantly 
affects their learning performance.  When students feel safe, nurtured, valued and well known in a 
small, caring school environment with clear and consistent expectations for student and adult conduct, 
learning flourishes.   
 
Students will experience this belief in many ways, as example: students will be valued and recognized 
for taking innovative leaps in creative assignments.  The “Crazy Idea” award will create a safe space for 
innovative ideas and risk taking.   
 

VI. OUR LEARNING PHILOSOPHY 

 
Our beliefs about how students best learn inform our learning philosophy.  Additionally, Alma Fuerte will 
incorporate and integrate some of the most proven educational philosophies, and “best thinking” in 
education derived from both the instructional designs of some of the best schools, such as Summit 
Charter Schools, Rocketship, High Tech High, KIPP LA (especially its blended learning instructional model 
as implemented at KIPP Raices), and the educational research of John Dewey, Jean Piaget, Lev Vygotsky, 
Maria Montessori, John Gardner, Linda Darling-Hammond, and many others. 
 
Specifically, our beliefs inform four educational philosophies which ultimately inform our programmatic 
approaches, curricular selection, assessment, and student relationship.   These philosophies include: 
 

(1) Personalization 
(2) Culturally Responsive Pedagogy 
(3) Increased Time on Task 
(4) Data-Driven Instruction 

 
1. PERSONALIZATION 

 
Our belief that every student learns in a unique way inspires our philosophy that every opportunity will 
be taken to personalize a student’s learning experience at Alma Fuerte.  While not every experience at 
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Alma Fuerte can be completely individualized to the student, personalization will act as a lens through 
which teachers and school leadership will make decisions.   
 
For example, students will experience our personalized approach during their Math rotation as they 
interact with mathematics software that moves at their pace and diagnoses learning deficits and alters 
their content to address the students’ individual needs. 
 
Another example of personalization occurs during a student’s Capstone Entrepreneurship project.  
During this culminating assignment students are given agency to choose to start a business or 
organization that interests them.  Throughout the project, teachers will then work individually with 
students to help the student progress.  This will give students personalized guidance on core subjects, 
SEL, and entrepreneurship.  
 
Multi Modal 
We also believe that personalization means providing enough learning modalities to for all students to 
connect with the subject matter.  For example, some students my generally favor a visual presentation 
style, while others favor a kinesthetic style.  Some students may prefer a guided style of instruction and 
some may prefer an exploratory style.  Personalization in this context means creating enough different 
ways of presenting and engaging with content such that students can feel comfortable acquiring the 
knowledge, getting exposure to alternative learning modalities, and deepen their understanding of the 
information.  
 
For example, a student learning to add fractions will experience multi-modal personalization through 
both digital presentation of the concept, direct instruction from their teacher on the concept, peer-to-
peer tutoring on the concept, and projects based lesson.    
 
Operationalization of our Personalization Philosophy 
Personalization will be facilitated through our SIS/LMS, which integrates data from our digital and 
traditional assessments and allows teachers to regularly review the progress of each student as they 
navigate through their Individualized Learning Plans (ILPs). 
 
A critical tool teachers will use to accelerate student learning at Alma Fuerte is the ILP.  ILPs are meant to 
engage students and empower them to be in charge of their own learning. This strategy is aligned with 
our belief that when students graduate from our school, they will need to possess the self-management 
skills to navigate their world and become successful.   
  
Learning plans have been linked to a variety of developmental outcomes, including improved academic 
motivation, engagement, decision-making and personal accountability—characteristics that are 
increasingly seen as essential for success in postsecondary education and work. (Casner-Lotto, J. & 
Benner, M.W. (2006)). http://www.renniecenter.org/research/StudentLearningPlans.pdf--Link 
 
Learning plans are student-driven planning and monitoring tools that provide opportunities to identify 
educational, social, emotional, achievement, and entrepreneurial goals.  They provide a framework for 
students to explore options and in doing so help them develop the skills necessary to be autonomous, 
self-regulated learners.  
  
At Alma Fuerte, students will be taught explicitly by teachers in Grades TK-8 how to develop and 
compose goals and action plans.  They will also be taught methods to reflect on their progress and 

http://www.renniecenter.org/research/StudentLearningPlans.pdf--Link
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amend their action plans. Teachers will model successful ILPs by providing options and choices for 
students to consider the next reasonable steps to achieve their goals and will monitor the student’s 
journey towards reaching their targets. The planning process will help students learn how to prioritize, 
organize and make productive decisions about their learning paths.  
 
As students are promoted from the primary grades through the intermediate grades and finally in 
middle school, these plans will become more and more complex. In Grades TK/K and 1, Individualized 
Learning Plans will be simple. Each plan minimally will include a one sentence goal and a one sentence 
action plan which the teacher initiates through a sentence frame and which may have to be dictated by 
the student to the teacher. By grades 3-8, the written learning plan will include the following goal areas: 
 
• Academic Skills 
• Character Education/Behavioral Dispositions 
• Enrichment or Projects such as in Project Based Learning 
• Short and Long-Term Interests 
• Capstone Project 
 
Updating student ILPs will occur regularly.  Teachers will meet daily with primary grade students in 
groups or individually to review learning assessments, decisions about the work for the day, as well as 
facilitate problem-solving to mitigate barriers students are facing with their progress. Students will have 
a Daily Plan, intended to help students stay on track towards achieving their ILP.  It is an important part 
of developing self-management and habituating long-term planning, critical achievement skills that 
facilitate the student taking ownership of their learning experience.  The Daily Plan will be part of every 
night’s homework.  Every morning, students submit their plans to their teacher for their morning 
meeting.  Students will also use their formative and summative assessment results to inform their ILP 
updates.  In Grades 4-8, students will create weekly exit reflections in their individualized learning plans 
about their progress. These exit reflections will be reviewed by teachers and conferences will be 
scheduled with students to review their progress in the 4 areas noted above minimally twice a month. 
These students will also have opportunities to work with a peer partner to coach each other reciprocally 
on their plans. Individualized Learning Plans will also become an integral part of student portfolios.  
  
Finally, student-led parent conferences will include the student’s ILP in discussions with parents about 
the goals the student has developed and their progress towards meeting those goals. Students will learn 
how to ask for assistance from parents to meet their goals. Examples could be: a student might ask a 
parent for a study corner at home or request that the family turns off the television for an hour a night 
for family reading time. Individualized learning plans will align with the personalized learning objectives 
we have as a foundation for teaching and learning at our school. 
 

2. CULTURALLY RESPONSIVE TEACHING 
 

Culturally Responsive Teaching (CRT) is an extension of our personalized approach.  Culturally 
Responsive Teaching requires that teachers teach to and through their students’ culture. As such, 
it is imperative that the curriculum is made relevant through reference to their cultural 

understanding. At Alma Fuerte, a student’s culture, beliefs, and values will be integral to how 
students are taught. Ladson-Bilings (1994) highlighted the following characteristics of culturally 
responsive teachings:  

• Positive perspectives on parents and families 

• Communication of high expectations 

http://www.brown.edu/academics/education-alliance/teaching-diverse-learners/positive-perspectives-parents-and-families
http://www.brown.edu/academics/education-alliance/teaching-diverse-learners/communications-high-expectations
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• Learning within the context of culture 

• Student-centered instruction 

• Culturally mediated instruction 

• Reshaping the curriculum 

• Teacher as facilitator 
 
Carol Tomlinson notes that culture plays an important role in how students learn. Identical learning 
environments and procedures do not work for all students. Tomlinson further asserts that student 
motivation increases when they can build on topics of interest, as “modifying instruction to draw on 
student interests is likely to result in greater student engagement, higher levels of intrinsic motivation, 
higher student productivity, greater student autonomy, increased achievement, and an improved sense 
of self-competence.” (Tomlinson, 2003.)  At Alma Fuerte, this cultural context will be integrated 
throughout learning as students, teachers and school community members with varying backgrounds 
and experiences come together to learn from one another.  We embrace the notion that what works for 
one student and what holds meaning and resonance for one will not work for all, thus teachers will be 
supported in continuously adapting learning to serve student needs, rather than expecting students to 
adapt to the curriculum. 
 

At Alma Fuerte, teachers will capitalize on students’ cultures, beliefs, and values building on the 
work of Gay (2000) that highlighted the following characteristics of culturally responsive teachers:  

 Positive relationships with parents and families 
 High expectations for student achievement 

 Student centered learning, with the teacher as facilitator.  

•     Caring  

• Recognize diversity   

• Foster warmth and safety   

• Cultivate community   

• Help develop critical consciousness   

• Build confidence   

• Treat everyone with equal human worth   

• Acknowledge differences   

• Promote solidarity   

• Deal with racism and power dynamics   

• Teach identity and pride   

 

When screening teaching candidates, Alma Fuerte will seek teachers who have expertise 
employing CRT in their classrooms.  Further, all teachers will be provided with opportunities to 

gain professional development in CRT.  CRT will be integrated into Alma Fuerte through home 
visits and invitations to parents to come and share their experiences with the teaching staff.  
Another example of integrating CRT will be that teachers will be provided a significant amount of 
time for “Lesson Study.”  During Lesson Study, teachers will get together to develop a unit or a 

lesson leveraging their expertise in CRT.  One teacher will implement the lesson and the team will 
re-work the lesson based on their experience.   Teachers will then rotate implementing these 
lessons.   

 

Students will directly experience our Culturally Relevant Teaching philosophy in every area of the 
education.  For example, readings will be selected to more accurately represent the culture of the 

http://www.brown.edu/academics/education-alliance/teaching-diverse-learners/learning-within-context-culture
http://www.brown.edu/academics/education-alliance/teaching-diverse-learners/student-centered-instruction
http://www.brown.edu/academics/education-alliance/teaching-diverse-learners/culturally-mediated-instruction
http://www.brown.edu/academics/education-alliance/teaching-diverse-learners/reshaping-curriculum
http://www.brown.edu/academics/education-alliance/teaching-diverse-learners/teacher-facilitator
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student and Social Studies assignments will allows students research and study the history of 
their culture.   

 
3.   INCREASED TIME ON TASK 
 
Our beliefs require students to have the time to explore and experience our curriculum at a pace reflects 
their individual need to process the information.  This is our philosophy of providing the maximum 
amount of time possible for students to learn and progress. 
 
Student will experience this philosophy through our extended school day, which allows for more time 
for students to engage in an in-depth and fully engaged way. Backed by research, our educational model 
reflects our belief that extending learning time for students in need of support can bridge the academic 
gap by providing students with the time they need to master subject content (Dodd, 2002).  As a result, 
we are extending our school day. Alma Fuerte students will have access to more time for learning – 
arriving at 8:15 a.m. for intervention – and continuing to be engaged in active learning until the day ends 
at 3:15 p.m.  The school day will typically extend to 4:15 p.m. while students engage in tutoring sessions 
that, similar to the rest of their school day, are tailored to meet students’ individual needs.  
 
To accommodate this we have increased the length of our school day and increased the length of our 
school year, as reflected in the school schedule presented in this petition.   
 

4. DATA-DRIVEN INSTRUCTION 
 
At Alma Fuerte, our instructional staff will regularly gather and analyze student achievement data to 
drive instruction. Our approach employs “backwards design” to establish and assess student progress 
toward learning expectations, and frequent assessment and analysis of student achievement data will 
help to develop and refine instructional strategies and provide targeted support to ensure that each and 
every student is meeting the defined criteria for academic success.  
 

a. Backwards Design 
 
Alma Fuerte teachers will collaboratively plan units of study using the ‘backward design’ guidelines 
described in Understanding by Design (Wiggins & McTighe, 1998) and begin with the question: 
“What would we accept as evidence that students have attained the desired understandings and 
proficiencies – before proceeding to plan teaching and learning experiences.” There are three steps 
to this process: 
 
1.  Identify desired results: Beginning with the California State Standards, teachers will determine a 
three-tiered hierarchical set of learning expectations: 

 Enduring understandings: How will students internalize the standards such that they are 
linked to an authentically meaningful big picture understanding of the material? 

 Information and skills worthy of familiarity: What prior knowledge do my students need to 
make meaning of this new information?  

 Important knowledge and skills: What foundational knowledge and skills do students need 
to master this material? 

 
As teachers select and prioritize these learning expectations, they will be guided by thinking about the 
extent to which the idea, topic or process: (1) represents a ‘big idea’ having enduring value beyond the 
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classroom; (2) resides at the heart of the discipline, and is tied directly to standards and standardized 
testing; (3) requires “uncoverage” to the extent that parts of these concepts are difficult for students to 
understand; and (4) offers potential for engaging students. 
 
2.  Aligning Assessments to the Desired Results: Recognizing that standards-based instruction will be 
integrated into larger projects and thematic units, it is essential that teachers assess mastery in an 
explicit way. Teachers will assess throughout the unit of study using a variety of assessment methods 
and tools including both formative and summative. Methods will include online assessments, quizzes or 
tests aligned with the style students will encounter on standardized-assessments as well as other 
checks for understanding such as qualitative evaluations, student observation, 1:1 conferencing, 
performance tasks and projects. Teachers will match an appropriate assessment method to each 
standard and establish and articulate clear criteria for reaching proficient performance.  The Co-
Director, Academics will oversee and support teachers in their assessment process. 
 
3.  Differentiating Instruction to Meet the Needs of All Learners:  Once students’ learning expectations 
(knowledge and skills) have been identified, teachers will work together to determine the most 
effective teaching methods and select the appropriate materials and resources to achieve their goals 
with all of their students. Teachers will design innovative instructional strategies by differentiating the 
content, process, and products delivered to students in order to provide equal access for all learners 
(including English Learners and students with special needs). Teachers will write effective standards-
aligned lesson plans and utilize a repertoire of research-based instructional strategies to increase 
student achievement.  Weekly collaborative teacher planning time is written into our schedule to afford 
teachers the time for these activities. 
 
Additionally, we will provide each student with an Individualized Learning Plan, with annual and interim 
learning goals, progress toward which will be assessed on at least a monthly basis.  Formative and 
summative assessment data will inform an individual student’s academic goals. Through collaborative 
planning times, teachers will meet to discuss student goals.  Teachers will conference with students and 
parents to seek input and feedback to develop these learning plans. As students progress at Alma 
Fuerte, they will assume greater responsibility for managing their own learning plan under their 
teacher’s direction. This will require scaffolding over the years to teach and build the habits associated 
with successful time management and goal attainment.  
 

b. How Data will be Used to Inform Instruction 
 
Alma Fuerte’s online learning tools will not only provide personalized and targeted learning for all 
students, but will provide critical real-time data for teachers.  ST Math and Achieve 3000 will be utilized at 
all grade levels to provide teachers and school leaders – and parents -- with frequent measures of student 
performance. As students use these programs, data is automatically generated for teachers to see which 
skills students have mastered and which skills require more instruction. These reports are tied directly to 
state content standards so that summative data show student mastery of specific standards as well as 
diagnostic data about areas in need of further development. Teachers and school leaders can easily 
aggregate individual, sub-group, grade level and school wide achievement data in an efficient way, so 
that lessons and professional development can all be tailored directly to student needs.     
 
As discussed in Element 3 of this petition, this online data, in addition to a variety of formative and 
summative assessment data generated by end-of-unit curriculum tests, informal checks, 
observation/dialogue, standards based quiz/test, open-ended prompts, performance tasks and 
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presentations will be used to develop and refine instructional strategies and provide targeted support to 
ensure that each and every student is meeting the defined criteria for academic success.   
 
On a monthly basis, the Co-Director, Academics will facilitate data conferences to engage teachers in 
conversations, reflection, and planning based on student achievement data. In order to support this 
process, teachers will systematically collect and analyze student data on key demographic, behavioral, 
and proficiency indicators on a monthly basis. We will collect data through the implementation of a 
robust set of diagnostic and benchmark assessments that complement the state standardized test data 
(including CAASPP and CELDT/ELPAC data, etc.) and provide continuous information about student 
progress towards standards.  The school will implement diagnostic assessments such as the NWEA 
MAPS. These formalized diagnostic assessments will provide data at least three times per year that 
informs student grouping, reading levels, math placement, intervention and enrichment needs, and pre- 
and re-teaching needs.  

 
Formative diagnostics will be part of our teaching practice. Teachers and students will collaborate to set 
measureable goals that personalize individual achievements for students of varying abilities. Data-driven 
conversations will also focus on teacher-generated grades to ensure that grading policies are fair, 
equitable, and focused on student proficiency (as opposed to behavior, homework completion, or 
compliance).  Teachers within each grade level will be provided with monthly common planning time to 
examine data.  
 
The Co-Director, Academics will monitor the progress of all subgroups (particularly English Learners and 
special education students), and patterns of academic achievement or behavior that may indicate 
declining progress or inequitable outcomes among different subgroups. Any problematic data trends will 
be directly addressed through meetings with individual teachers and departments, and through the 
examination of policies that may be contributing to declining achievement or inequities. At all times, 
teachers will be expected to be able to articulate data patterns in their classrooms and describe what 
they are doing to raise the achievement of all students, and close any gaps that may exist. 
 
Skill-specific academic needs will be identified through formative and summative assessments and 
subsequently addressed through direct instruction. Phonics, reading fluency, reading comprehension, 
sentence structure, grammar, and arithmetic are examples of skill areas that will be introduced and 
reinforced explicitly by teachers working with students individually, in small groups, and as a whole 
class.   
 
As teachers implement their lesson plans, they will continuously be assessing their own efficacy and 
impact with individual students in the classroom utilizing specific data and analysis of sub-groups. 
Instruction will adapt based on student data gathered by the teachers themselves in order to make 
informed decisions about assessment, curriculum, pedagogy, and student services. Teachers will 
continuously look at student work and questions in order to inform, structure and refine their 
instructional practice.  
 
Frequent and varied assessments, including pre- and post-assessments of student achievement, will 
provide valuable information to teachers when planning instruction.  These assessments will serve as 
relevant data for use by school leadership when making decisions leading to program evaluation and 
improvement. Regular assessment and reporting of student outcomes will also allow interested parties 
outside of the school to evaluate the academic success of Alma Fuerte.  
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Furthermore, teachers will have the opportunity to observe their peers’ teaching to provide feedback 
to and learn from one another. During teacher collaboration time, they will share observation feedback 
and reflect on their practices, led by the Co-Director, Academics. Based on this inquiry and discussion, 
teachers will calibrate, refine curriculum, and identify best practices.   
 

VII. ALMA FUERTE’S CORE EDUCATIONAL PROGRAMMATIC APPROACHES 

 
Our Educational Philosophy informs how we have designed our Educational Program.  As mentioned 
above, we believe that instruction should be personalized, culturally responsive, data-driven, and 
expanded to allow for more time on task.  We believe that these best address the needs of the diverse 
students we will serve.  These beliefs guide our standards-aligned educational program, as described 
below. 
 
Instruction at Alma Fuerte is first based on state standards, including the Common Core and the 
frameworks for instructional design, all of which drive the creation of lesson plans and the 
assessment of both student and teacher achievement.  Alma Fuerte’s integrated and balanced 
instructional approach will provide a standards-based curriculum that is both skills-based and hands-
on, in order to ensure each and every student meets our high expectations for success: mastery of 
content – authentic understanding and the ability to apply learning, in context, across subject 
domains. 
 
Alma Fuerte’s core programmatic approaches are based in “best practices” and leading innovations on 
public education: 
 

(1) Project-Based Learning 
(2) Blended Learning for Targeted Instruction 

 
1. PROJECT-BASED LEARNING (PBL) 

 
In the real world, concepts from math, science, English Language Arts, history, technology and the 
arts often intersect. Through PBL, students will participate in cross-disciplinary projects that integrate 
core subjects mirroring what they will find in the real world.  This will give students opportunities to 
lead teams and create artifacts of social value. Diverse projects will enable students to learn via active 
engagement and “doing.”   Through PBL, our students will engage in complex and challenging tasks 
and problem-solving, both independently and in small groups, engaging in a depth of learning that 
creates true understanding beyond rote memorization of facts. We will infuse PBL into all of our core 
subject matters, including English Language Arts, Mathematics, Social Studies and Science Instruction. 
For example, students who are studying physical science may have a project to develop a school 
garden, learn the life cycle of plants, and write an essay about their experience. Skills students need 
to learn through a standards based curriculum will be taught explicitly and monitored through 
student application in PBL units of study.  Teachers will draw from research-based PBL resources 
including the acclaimed Buck Institute for Education (bie.org) and Edutopia. 
 
Project based learning provides high levels of engagement for learners of varied ability levels and 
from diverse backgrounds (Darling- Hammond et al., 2008; Ravitz, 2009; Thomas, 2000). Students 
who struggle in traditional instructional settings may excel when working on a project, because the 
inquiry-based and collaborative setting better matches their learning style (Darling-Hammond et. al., 
2008).  
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Our project-based environment structures learning around: 1) goals and guiding activities, 2) a 
variety of resources (e.g., museums, libraries, Internet, videos, lectures) and time for students to 
share, reflect, and apply resources; 3) participation structures and classroom norms that increase the 
use of evidence and a culture of collaboration; 4) formative assessments that evaluate “soft” skills 
such as emotional regulation and social participation, as well as “harder” conceptual skills that 
provide opportunities for reflection and revision; and 5) summative assessments, supporting 
students to take initiative to promote their own progress.   
 
How Project Based Lessons will be selected 
This highly engaging project-based learning model will emphasize the 4Cs of 21st Century Learning: 
communication, collaboration, creativity, and critical thinking and problem-solving abilities crucial for 
success in secondary school, college and the global workforce.  We believe that this engagement and 
opportunity for truly deep understanding will inspire our students and motivate them to deepen their 
learning and skills for learning.  The 4C’s will be operationalized by through a teacher’s choice of an age-
appropriate project.  Projects will be choose using stringent criteria: 
 

 The project addresses a problem, requiring a critical evaluation of the question at hand and the 
means of solution 

 The project solution and artifacts produced will require applying models to solve and thereby be 
creative 

 The projects will provide the opportunity to communicate with peers and organize small groups 
to solve the problem.  This should not be read to imply that all projects will be group projects, 
only that many projects will be collaborative. 

 The project artifacts will require communication of not just the solution to the problem, but the 
means towards solving the problem.  

 
What Project Based Lessons will Accomplish 
Through projects, teachers will be able to accomplish a number of objectives in an engaging, relevant 
way for students of all ages so that they:  

 Acquire, communicate, and investigate knowledge as connected to other knowledge domains, 
their own lives, and the world at large.  Instead of dividing instruction into disconnected learning 
blocks, students will be able to view school subjects as connected and interrelated, much like 
real life. As students will explore topics in a variety of ways and through various sources, and 
learn to relate what they are learning to their own lives. When students view their learning as 
having personal relevance, they put more effort into their schoolwork and achievement (Willis, 
1995; Csíkszentmihályi, 2009.)  Activities will be assigned for home exploration that will help 
students bridge school learning and their lives at home, with the intent of helping students 
develop problem-solving and decision-making skills. 
 

 Integrate reading, writing, listening, speaking, and thinking across the curriculum. Extensive 
research documents the power of reading and writing across the curriculum to create “active 
readers and writers by engaging students in authentic literacy tasks that emerge naturally from 
interesting and worthwhile topics and ideas.” (Vogt, 2010; see also Heibert, 1994, Fielding and 
Pearson, 1994.)  As such, each project will emphasize CCSS Literacy across subject areas. 
Narrative and expository literature and high interest trade books will serve as key resources for 
thematic instruction. As noted by the current California Science Standards Framework:  
“Effective science programs use standards-based connections with other core subjects to 
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reinforce science teaching and learning. Reading, writing, mathematics, and speaking skills are 
all needed to learn and do science. In self-contained classrooms, teachers incorporate science 
content in reading, writing, and mathematics.” (CA Science Framework, p. 13.)1  

 

 Make choices, interact, collaborate, and cooperate. Students will explore topics individually, in 
small groups, and together as a whole class. As part of their project work, they will research and 
discover new knowledge, evaluate that knowledge, and make critical choices to synthesize that 
knowledge into the required artifact. They will then work with their teachers to evaluate their 
choices and their collaboration to improve either in extensions to that assignment or in future 
assignments. In doing so, they will develop self-reliance, a powerful intuition, and team 
management skills.  This will occur by teachers being intentional about choosing projects that 
lend themselves to individual and group instruction as well as dedicating the time needed for 
students to work in groups of their peers and teaching staff. 

 

 Participate and learn, regardless of ability, level of language development, or background. An 
advantage of project based instruction is that it provides opportunities for teachers to 
implement a variety of instructional approaches that best meet the students where they are in 
their conceptual, intellectual, social, and emotional development. For example, while some 
students may need extra practice with developing a problem solving strategy, other students 
may need additional time for discovery or independent research. Project based learning allows 
students to individually construct their own path to a solution, from start to finish. Further, it 
allows students to collectively address their weaknesses, while learning from each other. Finally, 
it also provides the opportunity for the teacher to act as “guide” and model a variety of 
successful approaches. 

 
The Sources of our Project Based Lessons 
The Project-based lessons will come from resources such as the Buck Institute for Education (bie.org) 
and Edutopia.  Project Based lessons will also be generated during PBL professional development 
sessions and in doing so will be able to draw upon the expertise of PBL experts.   
 
Evaluation of Projects 
Each project selected will come with a teacher-designed evaluation rubric.  This rubric will be used to 
evaluate: 

 The process used to develop an answer to the problem 

 Levels of collaboration, if project is group-based 

 The students recorded evaluations of their emotional management 

 The creativity of their problem solving approach 

 The completeness of their solution   
 
Teacher Training in Project Based Learning 
As detailed in our Professional Development section of this petition, Alma Fuerte will offer annually and 
throughout the school year multiple professional development training opportunities in PBL.  
Collectively, teachers will meet and use Lesson Plan Study groups to share best practices, plan project-
based lessons as a team, implement and evaluate the results.   

                                                             
1 We note that the NextGen Science Standards in California are designed to take these integrated concepts a 
step further. 
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PBL in our Daily Schedule 
We anticipate that both ELA and Math subjects will include at least one Project Based lesson per 
trimester.  The Project Based lesson will be presented during the individual, full class, small group 
instruction or the group project rotation of the class.  The teacher will determine when students when 
during an instructional block will work on their project.  Students will can also choose to work on their 
projects during the morning Intervention/Integration blocks and the afternoon Optional 
Tutoring/Integration blocks, described below.  Students will often be encouraged to work on their 
projects at home.  Through their home visits teachers will be keenly aware if a student’s home is 
conducive for study and suggest accommodations for families to meet the student’s needs.  
 
Sample Project Based Lesson – Grade 1 | Math | Measure Lengths Indirectly and By Iterating Length 
Units | CCSS 1.MD.2 (1) 
 
“Giant Bird Man” 
The value of this project for students is an integration of their math and sciences lessons.  The students 
are tasked with determining what a human being would look like if they were capable of flying simply 
using muscles.  To determine this, students first study a bird, then an insect and finally a human made 
flying machine.  They will then create life size models of their birds. From there, students will dedicate 
time to modeling what a human being would look like if they were capable of muscle-powered flight, 
based on relative dimensions of birds to humans.  
 
This project not only integrates two key subject areas: math and science, but in the creativity it sparks 
strongly supports our mission of creating innovators.  This is because initially student might envision a 
“winged angel.”  However, pressed further, students may create new options to distribute the needed 
wing surface area over different parts of the human body.   
 
Sample Project Based Lesson – Grade 6 | Writing | Research to Build and Present Knowledge | CCSS 
6.W.8 (7) 
 
“Rock this Town”  
Working in small groups, students will create a multimedia presentation to showcase the attributes of a 
chosen city. Their goal is to convince the executives of the Hard Rock Café to open a restaurant in that 
location. 
 
As part of the project they will develop their abilities to know: 

 How to work collaboratively  

 How to disaggregate information from the Internet 

 How to exhibit oral communication skills 

 How to draw conclusions from a variety of sources 

 How to use multimedia tools to create a presentation 

  

They will also increase their capacity to: 

 Record information in a research log 

 Reflect on learning in a reflection journal 

 Construct a business letter 
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 Create a multimedia presentation 

 Credit sources 

 Evaluate self and peer work effort 
 
This project will allow our students to practice many facets of our curriculum.  In their role as a member 
of the project team, they will develop team building and leadership experience.  In the role of city 
ambassador they will increase their capacity for persuasive writing.  Further, this project connects 
directly with our Entrepreneurship curriculum.  Students must position themselves both in the place of 
the city attempting to gain Hard Rock Café’s business and in the mind of Hard Rock Café as they evaluate 
their investment.  The student allows the opportunity to see business from many vantage points, a 
critical entrepreneurial capacity.   
 

2. BLENDED LEARNING FOR TARGETED INSTRUCTION 
 
Because PBL integrates knowledge from multiple subjects, it requires a certain level of content and skill 
proficiency.  That is why our instructional program uses blended learning strategies. Lisa Delpit (2006) 
argued that students (especially those who are typically underserved by public schools) must have explicit 
instruction on skills and skills development. Students must be able to work independently and with their 
peers to complete complex tasks.  We believe that moving beyond books through online curriculum is a 
critical support/intervention for our students. 
 
We believe that blended learning will serve our diverse student population well. For example, blended 
learning environments have been proven to help bridge the academic achievement gap experienced by 
English Learners.  (Round Rock (TX) Independent School District, 2009). An example of the power of 
blended learning is that an online or software-based program can give English Learners the ability to 
read and hear the instruction (often at the same time), while utilizing their schema to help create 
connections between the English words and their meaning.  Even if the student is struggling to 
understand the words of the instruction, he or she can see and hear the visual/auditory cues and utilize 
their context clues to help grasp the concept(s) and the verbiage. The adaptive technology component 
within Alma Fuerte’s online learning programs (e.g. ST Math) allows for students to progress to higher 
levels and objectives at their own pace to achieve proficiency. Each of our students will work on 
objectives that are appropriate to their level, thus providing every child “a virtual tutor that can move as 
quickly or slowly as the child’s performance dictates” (Tom Torkelson, IDEA Public Schools founder and 
CEO).  Moreover, the ability of software and online learning tools to frequently assess student progress 
gives teachers real-time information about whether a student is mastering a concept or requires 
additional teacher attention and instruction.  
 
Our use of blended learning is designed to increase fluency with core subject matter concepts for all 
students. After various levels of direct instruction, students will rotate among one-on-one digital 
instruction, guided small group instruction, and peer-based small group assignments. This approach 
provides many points of access to concepts for students with diverse learning styles, opportunities for 
reflection, and deepening understanding while teaching staff intervene or enrich in real time.     
 
Through interactive, Common Core-aligned, technology-based learning programs such as ST Math and 
Achieve 3000, students will proceed at their own pace to master skills and concepts. Students rotate 
within a fixed schedule or at the teacher’s discretion between learning modalities, at least one of which is 
online learning.  Other modalities will include:  
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 Small-group instruction  

 Full-class instruction 

 Group projects 

 Individual conferencing  

 Pencil-and-paper assignments  

 Individual practice 
(Staker & Horn, 2012). 
 
Each of these components plays an important role in helping students apply and contextualize what 
they learn. The rotational model affords Alma Fuerte teachers and students with targeted teaching and 
learning opportunities, while simultaneously providing multiple data points from both teacher and 
online assessments to help inform instructional practice. Rotation timeframes within the instructional 
block (e.g., ELA, math) will vary in order to be responsive and proactive to meet students’ needs.  For 
example, the teacher may spend a week with students in a single rotational modality per day, giving 
students the ability to have greater time on task.  Other weeks, students may rotate through two or 
more modalities in a single day.   
 
The Rotational Approach to Blended Learning 
Alma Fuerte will employ a Rotational Model for delivering blended learning instruction.  The Rotational 
Model is a common implementation of Blended Learning, especially in the K-5 setting.2  In this model, 
within a given course or subject (e.g. math), students rotate within a fixed schedule or at the teacher’s 
discretion between learning modalities, at least one of which is online learning. Other modalities could 
include activities such as small-group or full-class instruction, group projects, individual conferencing, 
and pencil-and-paper assignments (Staker & Horn, 2012). 
 
For example, during a 50-minute instructional block for ELA students in small, differentiated groups 
rotate across learning stations at 16-minute intervals: 
 

 Group 1 = Teacher-Led (Small Group) Instruction (using lessons from Lucy Calkins’ Readers and 
Writers Workshop described below) 

 Group 2 = Independent or Collaborative Practice (for example, students reading on rug with 
library books about a subject connected to a project that students are working on)  

 Group 3 = Personalized, Online Instruction (using Achieve 3000) 
 
Blended Learning rotations may include the following: 
 

Math ELA 

Teacher-Led (Small Group) Instruction 
Small groups based on weekly assessments  
OR benchmark data (NWEA MAP) using Singapore 
Math 
 
Independent & Collaborative Practice 
Math Facts (practiced in sheet protectors daily) 

Teacher-Led (Small Group) Instruction 
Small groups based on weekly assessments  
OR benchmark data (NWEA MAP) using Readers 
and Writers Workshop 
 
Guided Reading 
Independent & Collaborative Practice 

                                                             
2 http://aspirepublicschools.org/media/filer_public/2013/07/22/aspire-blended-learning-handbook-2013.pdf 
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followed by math games. Spiral review practice  
(Drops in the bucket, etc.) 
 
Personalized, Online Instruction 
ST Math  
 

Read to self 
Listen to someone read (books on CD) 
 
Personalized, Online Instruction 
Achieve 3000 
 

 
We plan to use the following educational technology applications during our blended learning rotation: 
 
ST Math 
Our online learning math curriculum will be based on the highly successful, Common Core-aligned MIND 
Institute program: ST Math, which has been consistently shown to realize dramatic increases in 
proficiency levels at schools that previously were among the lowest performers in their states.  
http://mindresearch.net/cont/research/re_ResultsAtScale.php.   
 
This acclaimed program, successfully implemented for more than 10 years, is based on research from UC 
Irvine. ST Math is designed for elementary students and provides courseware that employs a learner’s 
spatial-temporal reasoning abilities to explain, understand and solve multi-step math problems.  ST 
Math will complement our textbook-based curriculum, Singapore Math (described below), as both 
programs emphasize visual models and incrementally teach students to connect those models to 
abstract numbers and symbols. 
 
Achieve 3000 
Achieve 3000 provides individualized instruction in expository reading comprehension, vocabulary and 
writing based on research from the respected literacy expert, Carol Tomlinson. As a student’s lexile level 
increases, the text adjusts to increase the challenge for that student. The program highlights and defines 
key vocabulary for understanding the text, and asks the student to respond to questions in writing. 
Achieve 3000 has been particularly effective with English Learners and other high-need populations.  
Achieve 3000 will complement our textbook-based Readers Workshop ELA curriculum (described 
below), as Achieve 3000 has developed tools that accompany each phase of the Workshop process: the 
Mini-lesson or direct instruction, independent instruction and student conferences, and guided reading. 
 
Digital Enrichment  
Enrichment activities for phonetics, reading, math, science, history will be derived from khanSchool.org, 
www.nasa.gov, pbskids.org, coolmath-games.com, and many more.   
 
Through these interactive online learning tools, learning is easily differentiated as students can choose 
from different activities based on their preferences, and then as they engage in the curriculum, the 
system gives them instant feedback (e.g., praise for correct answers, or encouragement to try again).  As 
they master the content, the technology adjusts to meet student needs so that students who are ready to 
proceed rapidly through content get increasingly levels of difficulty automatically, while those who need 
more time on a specific task do not advance as rapidly.    
 
Blended Learning Best Practices 
Our teachers will be provided with a significant amount of blended learning professional development.  
Similar to our improvement efforts with PBL, teachers will also convene Lesson Study groups around 
improvements in blended learning.  The core blended learning program will follow best practices, 
summarized below:  

http://mindresearch.net/cont/research/re_ResultsAtScale.php
http://www.nasa.gov/
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Effective online and/or blended learning is personalized and adaptive to meet individual 
learning needs. 
 
[Students] differ in the pace at which they learn, in their readiness to learn, and in which 
concepts and skills they still need to learn. So when it comes to helping every student learn, 
online or in a classroom setting, following the same sequence and emphases will never 
benefit each student equally.3   Instructional content, processes, and products must be 
differentiated to meet each student’s learning needs and goals.  
 
Therefore, effective online and/or blended instruction leverages adaptive, data-driven 
technologies to differentiate content and process according to student responses and 
readiness levels;4 motivates students to engage with the material at their appropriate pace 
and level of challenge;5 and offers multiple, appropriately sequenced opportunities for 
interaction through guided and independent practice with timely, substantive feedback.6  
 
Personalized online and/or blended instruction is assessment-driven.7 Diagnostic 
assessment determines baseline knowledge and skills for purposes of appropriate 
placement within the academic program; ongoing formative assessment monitors progress 
toward learning goals; and summative assessment at the end of each unit of study provides 
specific and detailed information about which learning goals have and have not been 
achieved.8  

                                                             
3 Gregory, G., & Chapman, C. (2002). Differentiated instructional strategies: One size doesn’t fit all. Thousand 
Oaks, CA: Corwin Press. Lewis, S., & Batts, K. (2005). How to implement differentiated instruction? Adjust, 
adjust, adjust. Journal of Staff Development, 26(4), 26–31. Medina, J. (2008). Brain rules. Seattle, WA: Pear 
Press. Nordlund, M. (2003). Differentiated instruction: Meeting the educational needs of all students in your 
classroom. Lanham, MD: Scarecrow Education. Rock, M. L., Gregg, M., Ellis, E., & Gable, R. A. (2008). REACH: A 
framework for differentiating classroom instruction. Preventing School Failure, 52(2), 31–47. 
4 Aleven, V., Kay, J., & Mostow, J., (Eds.). (2010). Intelligent Tutoring Systems, Pittsburgh, PA: Springer.  
Bojilov, L., Bojilova, J., Kachlakeva, D., & Kachlakev, D. (2010). Adaptive distance learning programs based on 
feedback evaluation and continuous progress assessments. International Journal of Management and Information 
Systems, 14(2), 27–30.  Chi, M., VanLehn, K., Litman, D., & Jordan, P. (2011). Empirically evaluating the application 
of reinforcement learning to the induction of effective and adaptive pedagogical strategies. User Modeling and 
User-Adapted Interaction, 21(2), 137–180.  Kosba, E.M., Dimitrova, V.G., & Boyle, R.D. (2007). Adaptive 
feedback generation to support teachers in web-based distance education. User Modeling and User-Adapted 
Interaction, 17(4), 379–413.  
5 Jordan, C. (2006). Building motivation into online education. Retrieved July 9, 2011 from: 
http://itec.sfsu.edu/wp/860wp/F06_860_jordan_motivation.pdf.  Pollanen, M. (2007). Improving learner 
motivation with online assignments. MERLOT Journal of Online Learning and Teaching, 3(2). Retrieved July 9, 
2011 from http://jolt.merlot.org/vol3no2/pollanen.htm. 
6 Hirumi, A. (2005). In search of quality. An analysis of e-learning guidelines and specifications. The Quarterly 
Review of Distance Education, 6(4), 309–330. Fabry, D.L. (2009). Designing online and on-ground courses to 
ensure comparability and consistency in meeting learning outcomes. The Quarterly Review of Distance 
Education, 10(3), 253–261. McCombs , B., Vakili, D. (2005). A learner-centered framework for e-learning. 
Teachers College Record, 107 (8), 1582–1600. 
7 Dziuban, C.D., Hartman, J.L., & Moskal, P.D. (2004). Blended learning. Boulder, CO: Educause Center for 
Applied Research. 
8 McTighe, J. & O’Connor, K. (2005). Seven practices for effective learning. Educational Leadership, 63(3), 10–
17. 

http://itec.sfsu.edu/wp/860wp/F06_860_jordan_motivation.pdf
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Of these three assessment types, ongoing formative assessment is particularly vital to 
making the most efficient use of time in online and/or blended courses to advance student 
learning. Regular monitoring of each student’s progress provides data to:  
 
• Guide differentiated instruction 
• Offer students constructive immediate feedback and guidance as to how to improve 
• Group students for further instruction and practice.  
 
Ongoing assessment and feedback develops students’ capacity to become reflective, self-
managing learners. Students who receive focused, helpful comments about their 
performance on assessment tasks engage more productively in their work and learn to 
better evaluate their own learning needs.9 
 

(Bullmaster-Day, M., (2011) Online and Blended Learning:  What the Research Says, kaplank12.com.) 
 
Technological Implementation of our Blended Learning Program 
Alma Fuerte will have a 2:1 computer ratio for all students in the school by the end of this charter term, 
initially beginning with a 3:1 ratio.  We also plan to have mobile computer carts to ensure each student 
has frequent exposure to computer-based learning.  We will provide students with safe and secure 
internet access for learning.  Our faculty will have extensive training in implementing and using on-line 
curriculum and assessment tools and structuring lessons through a rotation model (see Section VII. 
Professional Development, below).  Parents also will be offered training to ensure access to these tools.  
We will ensure that no child is given any assignments to be worked on outside the school which would 
assume or require that the child has access to a computer or other device at home. 
 
Blended Learning Operationalizes our Personalization Philosophy 
Our blended learning approach provides an opportunity to operationalize our philosophy of 
personalization.  Online learning tools that provide instant data about each student’s progress against 
state standards facilitating personalized instruction. Based on real-time student achievement data and 
reflection, faculty will tailor their non-digital instruction to the student’s need, when they need it. For 
example, as some students proceed at their pace working on devices with online learning tools 
presenting concepts at their individual level, other students will work in small groups on a group project 
that enhances the concepts they just learned through exploration, while still others work with the 

                                                             
9 Assessment Reform Group. (2002). Assessment for learning: 10 principles. London: Author. Black, P., & 
Wiliam, D. (1998). Inside the black box: Raising standards through classroom assessment. Phi Delta Kappan, 
80(2), 139–144. Black, P., Harrison, C., Lee, C., Marshall, B., & Wiliam, D. (2003). Assessment for learning: 
Putting it into practice. Buckingham, UK: Open University Press. Black, P., Harrison, C., Lee, C., Marshall, B., & 
Wiliam, D. (2004). Working inside the black box: Assessment for learning in the classroom. Phi Delta Kappan, 
86(1), 9–21. Chappuis, J. (2009). Seven strategies of assessment for learning. Portland, OR: ETS Assessment 
Training Institute. Hattie, J., & Timperley, H. (2007). The power of feedback. Review of Educational Research, 
77(1), 81–112. Marzano, R.J., Gaddy, B.B., and Dean, C. (2000). What works in classroom instruction. Aurora, 
CO: Mid-continent Research for Education and Learning (McREL). Marzano, R.J. (2003). What works in 
schools: Translating research into action. Alexandria, VA: ASCD. Marzano, R.J. (2007). The art and science of 
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teacher who is providing one-on-one support.  Teachers will receive support from trained 
paraprofessionals in order to facilitate this approach.  
 
Blended Learning helps operationalize our “Time-on-Task” Philosophy 
In addition to these attributes, leveraging technology within a rotation model can also help a teacher 
maximize instructional time by grouping students by levels and having some students work on 
technology while others work directly with the teacher in a smaller group.  
 
Blended Learning Amplifies Motivation 
Today’s tech-savvy students are engaged when they are using quality technology programs in the 
classroom.  Because the programs meet students at their levels, students are much less likely to be lost 
or bored and more likely to feel a sense of accomplishment as they progress through programs.  This is 
particularly true for students with special needs including English Learners.  ST Math, for example, 
includes very little language and focuses on numbers, objects and concepts. This has proven to be 
particularly effective for English Learners. Additionally, Achieve 3000, a literacy program, has customized 
supports for English Learners.  
 
 

VIII. OUR CURRICULUM 

 

Our Educational Philosophy has guided us in choosing our curriculum as a means of best serving our 
target population and implementing our vision. Teachers will implement an academically challenging 
and integrated curriculum, incorporating California standards, including Common Core State Standards 
(CCSS), ELD standards and Next Generation Science Standards (NGSS), while focusing on the innovative 
instructional approaches and teaching methodologies as detailed above.  

 

Further, to address the high mobility of our many students within target population, including foster 
and homeless youth, all students will be assessed upon enrollment to assist in placement and 
identification for differentiated and leveled instruction. Interventions focused on addressing areas of 
deficit.  Students not meeting standards will be provided the interventions described in this petition 
and be offered free tutoring three afternoons per week.  

 
A. CORE SUBJECTS 

 
1. ENGLISH LANGUAGE ARTS 

 
Based on the acclaimed Readers’ and Writers’ Workshop Programs from Lucy Calkins and Teachers 
College in New York, Alma Fuerte’s English Language Arts program is designed to ensure that all 
students engage in reading, writing, speaking and listening activities on a daily basis, to become fluent 
readers who comprehend and value literature, and are competent writers, articulate speakers and 
thoughtful listeners who can communicate effectively.  This core curriculum will be supplemented with 
online programs such as Achieve 3000, which students can work on both during class time and at home, 
and with leveled readers and books from the CDE-recommended reading lists.  We have selected 
Achieve 3000 as a supplemental instructional curriculum, which has lessons aligned to a workshop 
model.  Teachers will use the CA Common Core State Standards (CA CCSS) for ELA, along with the 
frameworks, for planning and guidance. The frameworks will also be used as a reference guide during 
the selection of instructional materials and for professional development activities.  ELA instruction – as 
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well as ELD instruction described later in Element 1 – will occur during the ELA instructional block, with 
additional instructional opportunities during the Intervention/Integration blocks. 
 

a. Reading 
 
Reading:  Reading instruction offered in our ELA instructional block incorporates four main components:  
 

 Shared Reading 

 Guided Reading 

 Letter and Word Study and  

 Independent Reading 
 
Within this framework, teachers are able to incorporate different strategies and approaches daily in 
order to meet the diverse needs of students. Students will receive direct instruction, work with partners 
and small groups working on PBL units, and engage in independent work, all of which provide for multi-
level learning.  Teachers will explicitly teach reading comprehension skills and strategies, and then 
provide authentic opportunities for students to practice throughout the rotational ELA instructional 
block described above.  
 
As students progress, reading instruction will focus on “reading to learn” rather than “learning to read,” 
though Alma Fuerte recognizes that many students will struggle with the demands of grade level text.  
To address this, differentiated instruction will be provided through rotating small group instruction in 
which students will apply learned skills to text at their independent reading level and will receive 
systematic decoding and fluency instruction if appropriate.  Teachers, the Resource Specialist, and 
Paraprofessionals all work to move struggling students towards grade-level reading proficiency.   

 
Shared Reading:  Focusing on comprehension, teachers will choose text for a particular purpose, and 
then demonstrate using and applying a particular comprehension strategy.  In the early grades, 
shared reading may focus heavily on applying decoding strategies, in addition to those used to 
construct meaning. Texts used may include big books, trade books, decodable texts, magazines and 
newspapers, anthologies, poems, and selections from social studies and science texts. During shared 
reading, teachers will model the appropriate use of strategies by employing “think alouds” to allow 
students the chance to explicitly learn what is generally a more implicit process.  Students will be 
given the appropriate vocabulary to identify the strategies they are learning and using, and teachers 
will reinforce and encourage students to share their thinking processes (metacognition) and 
articulate what strategies they are using. Teachers might also teach particular comprehension skills 
during shared reading by demonstrating the use of a specific graphic organizer such as a Venn 
Diagram to compare and contrast.   
 
Guided Reading:  Teachers will target instruction based on the individual needs of students through 
guided reading.  As a whole class, reading instruction might be focused on the reading strategy of 
asking questions.  During guided reading time, the teacher will choose texts that provide 
opportunities to guide students in the use of this strategy based on the appropriate instructional 
levels of individual students. Students will all be working on the same objective, but using different 
texts; for example, texts related to projects students are working on in other subject matters.   At 
other times, reading groups might be working on different strategies, again based on need.  Because 
students are more likely to reveal questions, tentative hypotheses, inferences and connections to 
past learning in small groups rather than in front of the whole class (Rhodes and Shanklin, 1993), 
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teachers will regularly observe and assess the reading habits and progress of students.  In the upper 
grades, in addition to guided reading, teachers will employ literature circles and discussion groups.  
Both of these activities encourage student exploration of complex themes in text, enhance oral 
language and higher-level cognition, provide a chance for students to freely explore ideas, and 
deepen students’ understanding of what they read, while creating more enthusiastic and engaged 
readers. The cooperative and heterogeneous grouping practices used in these activities are also 
beneficial to English Learners who may be less hesitant to practice and perform in smaller groups 
where peer interaction is more natural and comfortable.  
 
Letter and Word Study:  Major research studies have shown that systematic, explicit phonics 
instruction is the most effective type of instruction, especially for those students who are 
considered “at risk” for academic failure (Report of the National Reading Panel, 2000).  Therefore, 
Letter and Word Study in the primary grades (K-2) – including on-line learning -- will focus primarily 
on phonics instruction in which sounds/spellings are introduced systematically and sequentially, 
taught in isolation, blended into whole words, and practiced in decodable texts.  Further, spelling 
instruction and word-work activities allow students to practice sound/spelling patterns by building, 
manipulating, and sorting words to reinforce decoding and word attack skills. Dictation activities 
connect the process of encoding to decoding, as students learn that their sound /spelling knowledge 
allows them to read as well as communicate through writing.  Primary grades also include high 
frequency word instruction to help students become fluent readers. By the end of 2nd grade, 
students will be expected to have mastered 400 high frequency words taken from the Dolch Basic 
Sight Vocabulary and Fry’s Instant Words.  Students will chant, spell-out, visualize, hunt for and 
highlight these words in texts in addition to practicing them at home. Classroom word walls will 
contribute to a print-rich environment, and word wall games and activities will reinforce learning. 
 
In all grades, letter and word study will include spelling instruction and targeted vocabulary 
development, including academic vocabulary.  Spelling instruction will be based on a student’s 
developmental stage, as determined by administration of Words Their Way Qualitative Spelling 
Inventory.  Spelling requires a higher level of precision than reading, so when teachers consider the 
developmental reading and spelling stages of a child, instructional strategies can be implemented 
which foster overall literacy development.  Spelling lists will be grouped by pattern (sound, visual, or 
meaning) and presented in a systematic sequence.  Teachers will then engage students in activities 
such as making words, word sorting (closed, blind, and speed), and word hunts which allow them to 
actively analyze and categorize words, thereby discovering spelling rules and generalizations.  Again, 
this approach allows for multi-level instruction as students learn and participate in similar activities, 
but at their own level.  Targeted vocabulary development at all levels will be aimed at making sure 
students acquire new word knowledge and increase their depth of knowledge over time.  
Instruction in specific words and concepts will occur through explicit teaching and modeling when 
words are conceptually difficult. For example, teachers pre-teach vocabulary that is important to 
student understanding of the content or due to its usefulness or general utility.  This will be critical 
when teaching academic vocabulary, or words that are traditionally used in written text and 
dialogue between a teacher and student, which may be less familiar to students. 
 
Teachers use a variety of techniques to help students make connections between unfamiliar words 
with their own background knowledge.  Explicit instruction in word-learning strategies allows 
students to determine meanings of unfamiliar words encountered while reading.  These strategies 
include teaching students to use dictionaries, online sources and other resource aids to deepen 
understanding of words, instruction in word structure as it relates to meaning (morphemes, affixes, 
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roots) and directly teaching students to identify and use external clues to determine word meaning 
from context.  Starting in the primary grades, teachers will model these learning strategies as they 
read aloud, using picture and text clues to help students learn simple ways of applying context clues.  
As students get older, they will learn and apply more sophisticated strategies such as identifying 
examples, restatements, and comparisons in order to clarify word meanings.  Upper grade students 
will apply knowledge of word origins and Greek and Latin roots, especially in content-area texts.   
 
Independent Reading:   Throughout the day, students will have time to choose and enjoy reading 
books that are of interest to them, an integral part of our curriculum at all levels. Libraries will be 
stocked with high-interest books of various genres at a variety of levels.  Teachers will explicitly 
teach students how to select books appropriate to their level and interests. Often teachers will 
create special book boxes or areas of the room stocked with books that relate to current themes in 
the classroom (e.g., first graders learning about seasons will have access to a variety of fiction and 
nonfiction texts relating to weather and seasons, including poetry and magazine articles).  To 
motivate students to read, to give students more opportunities to apply new learning, and to help 
instill a love of literature, students will be given opportunities to talk about or respond to the books 
they read.  For example, Kindergarteners may draw a picture of their favorite part of a favorite story 
and tell why they liked it, while 3rd grade students complete reflection forms to evaluate books read.  
 

In addition, students at all grade levels will be expected to read nightly (books either found at home or 
school-provided library books) and keep a reading log that is signed by their parents (bilingual logs will 
be available as needed). This outside reading will be rewarded with various incentives such as reading 
parties where students celebrate their reading success and enjoyment.  

 
b. Writing   

 
Hand in hand with the school’s reading program is a structured daily writing program, which is directly 
aligned to the Common Core emphasis on writing.  The chief component of the writing program will be 
the acclaimed Writer’s Workshop, based on the Lucy Calkins’/Teachers College Writer's Workshop 
model. Writer’s Workshop, which is based on the constructivist principle that learning to write is as 
much about the process as the product, is used to teach students in all grade levels how to enjoy writing 
and at the same time reach the goal of becoming competent writers.  

 
The Writer’s Workshop design consists of three components that occur daily:  the Mini-lesson or direct 
instruction, independent writing time and share time.  Mini-lessons can relate to craft (applications, 
content, or strategies), skills (conventions and editing) or procedures relating to workshop.  These short, 
focused lessons are based on standards or elements of a particular genre and on the observed needs of 
the students. Mini-lessons follow the same basic structure school-wide: teachers provide a connection 
to previous learning; explicitly teach a strategy using modeling techniques, published literature and 
teacher and student writing; provide active engagement (often in the form of partner talk); and provide 
a link which sets the intention for students to apply the new strategy in their own work.  During 
independent writing time, students choose writing topics, a strategy that helps develop personal 
investment in the writing process. They apply learning from mini-lessons, move themselves through the 
writing process and may engage in partner talk to help focus and develop ideas.  Students understand 
the rituals and procedures of the workshop including how to access materials and information from 
around the room (charts, posters, model authors) and to organize their writers’ notebooks and folders.   
The teacher uses this time to take quick inventories of the class, confer formally and informally with 
students and track student progress on conference logs.  The sharing component of workshop occurs at 
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the end of workshop and provides another opportunity for teaching and reinforcing the content of the 
mini-lesson.  Sharing takes a variety of forms, including Author’s Chair, pair-share, or popcorn around 
the room.  During this time the teacher can also to address listening and speaking standards.  Teachers 
model the process that teaches students to use the language of the genre and the standards, to refer to 
the author’s text to support comments and to provide specific feedback to help peers move forward.   

 
The writing conference is an integral part of workshop. These frequent, on-going conferences allow 
teachers the opportunity to further provide personal, targeted instruction that equips all students with 
the necessary tools to develop their authorship.  The teacher’s role is to understand where an individual 
writer is at a particular moment in time, to determine the goals/needs of that student along with an 
appropriate course of action and then to guide the student toward those goals.   The teacher reinforces 
the child’s strengths and motivates the child to push himself/herself by applying new learning.  Teachers 
keep detailed conference notes in order to evaluate students’ progress and determine next steps for 
instruction.  Additional support for students demonstrating difficulties might include scaffolding in the 
form of graphic organizers or sentence frames, more frequent meetings with the teacher or 
paraprofessional/instructional aide and peer support in the form of a specific writing partner.  Teachers 
might also allow students struggling to articulate their thoughts on paper to dictate their ideas to them 
in order to facilitate the writing process until students become more confident in their abilities.  

 
There are four basic writing modes that students will master as they progress through Alma Fuerte: 
descriptive, narrative, expository, and persuasive.  We have added a fifth mode for creative writing, as 
we feel this is an extremely important aspect of writing for students to develop both as it aligns to the 
project-based learning model, and as creative writing fosters a love for literacy. These basic modes can 
then be broken down into subcategories, described below. 
 
Basic Modes: 

 Descriptive Writing - The primary purpose of descriptive writing is to describe a person, place, or 
event so that the topic can be clearly seen in the reader's mind. The writer must use vivid details 
that paint a picture for the reader. 

 Expository Writing - The primary purpose of expository writing is to provide information such as 
an explanation or directions. 

 Narrative Writing - The primary purpose of narrative writing is to describe an experience, event, 
or sequence of events in the form of a story. 

 Persuasive Writing -The primary purpose of persuasive writing is to give an opinion and try to 
influence the reader's way of thinking with supporting evidence. 

 Creative Writing -The primary purpose of creative writing is to entertain the reader. 
 
Subcategories: 
Argumentative Writing - This form of persuasive writing has a primary purpose of making a statement 
that the reader will disagree with, then supporting the statement with specific details that will convince 
the reader of the truth of the statement 
Business Writing - This form of expository writing has a primary purpose of communicating with others 
in the work place. 
Comparison and Contrast Writing- This form of expository writing has a primary purpose of showing the 
similarities and differences between two subjects. 
Expressive Writing- This form of creative writing has a primary purpose of sharing thoughts, ideas, and 
feelings on the topic. 



 

Alma Fuerte Public School  53 

Informative Writing - This form of expository writing has a primary purpose of providing information in a 
clear, concise manner. 
Literary Response - This form of expository writing has a primary purpose of providing a personal 
reaction to a piece of literature. 
Personal Narrative Writing - This form of narrative writing has a primary purpose of sharing an 
experience or event from the author's own life. 
Poetry - This form of creative writing has a primary purpose of imaginatively reflecting on a subject, 
idea, or event. This is usually done in stanzas rather than paragraphs. 
Process Writing - This form of expository writing has a primary purpose of explaining the steps or 
procedure of something. 
Reaction Writing - This form of expository writing has a primary purpose of providing a personal 
response to something. 
Research Writing - This form of expository writing has a primary purpose of reporting new information 
that has been learned by studying available resources. 
Technical Writing - This form of expository writing has a primary purpose of conveying technical 
information in a simple, no-nonsense manner. 

 
c. Speaking 

 
Speaking is very important to vocabulary and language development and contributes to social 
development.   In all classrooms, teachers will provide students with multiple opportunities to explore 
oral communication in the classroom. For example, students will develop active and responsive listening 
skills through class and small group discussions.  Classes will take turns presenting and performing at 
weekly Friday School Meetings.  Each teacher will uses scaffolding strategies to help English Learners 
build confidence in communicating information and ideas.  One way this is done is by giving students 
“scripts” using sentence frames that provide students with appropriate language structures. Additional 
structured speaking activities in class will include Author’s Chair and literature circles where students 
discuss and analyze elements of books as well as relate reading experiences to their own lives.  Students 
will practice speaking clearly and using complete sentences during formal oral reports and 
presentations.  Teachers will develop specific rubrics based on ELA and ELD standards that they share 
with students in order to communicate expectations. These rubrics will provide students with an 
understanding of the components of effective speaking enabling them to reflect on their own 
performance and from the presentations of their peers.   
 

d. Listening 
 
Based on the ELA and ELD standards for listening, students will be taught that active, effective listening 
is a habit to develop and the foundation of effective communication.  Students will be taught how to 
focus their attention, avoid distractions, use body position to signal their interest, express appreciation 
and appropriately pose questions. Some of the ways in which active listening skills are practiced include: 
following oral directions, answering questions after read-aloud, critiquing shared pieces in Writer’s 
Workshop, writing dictated sentences and repeating rhythms through movement and clapping. For 
example, in second grade, to address the standard that requires students to give and follow multi-step 
directions, teachers will create projects that require partners to listen to each other’s directions in order 
to correctly complete a task.  Partner A learns how to complete part of the task and gives directions to 
Partner B, then they switch roles.  Success depends on careful listening on the part of both students.  
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2. MATHEMATICS 
 

Learning objectives and outcomes will be aligned to the rigorous CA CCSS mathematics standards.  
Teachers will use the Mathematics Frameworks for California Public Schools for planning and guidance. 
The goal of the math curriculum is to make students fluent with numbers, to build mathematical 
reasoning skills, to develop a strong math vocabulary and to apply algebraic concepts to problem 
solving.  
 
Following direct instruction, teachers will present hands-on activities while also allowing time in and out 
of class for substantial practice of grade level computational skills.  Using blended learning via ST Math, 
teachers will be able to differentiate instruction in real-time if needed, focusing on the needs of 
struggling students and offering enrichment opportunities to those ready to move beyond the grade 
level curriculum.  The math period will also incorporate a daily warm-up activity focused on applying 
previously learned skills (spiral review) to solve a problem situation.  The teacher will reinforce math 
vocabulary during the warm-up by requiring students to prepare a brief written or oral summary of the 
steps they took to solve the problem.   
 
As part of our emphasis on writing and listening/speaking skills and on problem solving in the 
mathematics curriculum, the mathematics curriculum will frequently require students to explain, orally 
or in writing, their methods of solving a problem and their rationale for choosing those methods.  
Assessment of mathematics standards will be based on evaluation of these presentations as well as on 
more traditional mathematics assessments from California Common Core-aligned state-adopted 
textbooks.  PBL units will also require students to use math skills, particularly statistics and data analysis, 
to enhance their project-based oral and written presentations required in other subject areas.  
 
Singapore Math’s Common Core-aligned textbook series will form a starting point for mathematic 
curriculum. The program utilizes hands-on tasks, meaningful activities and attractive illustrations rich in 
mathematical content, so that all students are able to access the curriculum and are appropriately 
challenged.  In addition, faculty will utilize a variety of additional instructional resources and hands-on 
activities, including manipulatives, math games, measuring, patterning, and art projects that give 
students opportunities to learn by doing and relate math concepts and skills to their lives.  Additional 
strategies can be employed to help struggling students including: small group and one-on-one 
intervention, additional time for practice towards mastery and speed in basic computations (i.e. math 
“facts”), as well, for example increased time spent on problem solving activities.      
 

3. SCIENCE 
 

Alma Fuerte will implement the Science Content Standards for California Public Schools and the Next 
Generation Science Standards.  The Science Frameworks for California Public Schools will form the basis 
of science instruction at Alma Fuerte.   Using these guides, students will have the opportunity to learn 
science through a variety of modes so that they are fully engaged and all learning styles are addressed.  
 
Our inquiry-based science curriculum will emphasize learning through exploration and experience, 
relying on the acclaimed Full Option Science System (FOSS) kits for grades K-5, which provide hands-on 
investigations, laboratory experiences, and projects.  The program is fully aligned to California standards 
and research has demonstrated its efficacy in engaging and educating diverse students.   
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However, at Alma Fuerte we believe that scientific knowledge is ever growing, and so while FOSS will 
serve as a foundation to our science program, we will also partner with the vibrant technology and 
science community only available in Pasadena as we work to build an experiential curriculum with 
community partners.  For example, we are partnering with a local Pasadena company which 
manufactures robotic arms for use on the Mars Rover and other deep space projects, to share with our 
students knowledge about the solar system, deep space, and simple engineering principles.     
 
The following chart indicates the sequence of the standards-based FOSS units that will be used to 
facilitate student engagement and understanding of the standards for physical, life and earth sciences in 
grades K-5: 
 

Grade Physical Science Life Science Earth Science 

K Wood and Paper Animals Two by Two; 
Trees 

Wood and Paper; Trees 

1 Solids and Liquids; Air 
and Weather 

Plants and Animals Air and Weather 

2 Balance and Motion Insects and Plants Pebbles, Sand, and Silt 

3 Matter and Energy Structures of Life Sun, Moon, and Stars 

4 Magnetism and 
Electricity 

Environments Solid Earth 

5 Mixtures and Solutions Living Systems Water Planet 

 
Literature is also infused into the science curriculum to reinforce content literacy skills and boost 
comprehension on all grade levels. Students engage and read about science through both fiction and 
non-fiction texts selected by teachers. Content-rich and high interest trade books will be used to support 
the development of science concepts and associated academic language across all grade levels because 
children tend to have greater interest in the content and photographs that are available in trade books, 
and they find them less confusing than traditional science textbooks.  (Ross, 1994.)  Additionally, the 
story lines in children’s trade books help students understand and remember concepts better than 
textbooks that tend to present science as lists of facts to be memorized (Butzow and Butzow, 2000). The 
colorful pictures and graphics are also superior to many texts for explaining abstract ideas (Kralina, 
1993) and provide contexts for understanding difficult science concepts (Dole and Johnson, 1981).  
 
An integral part of the units are activities conducted around the scientific method: predicting and 
making hypotheses, recording observations, and using data to reach conclusions.  This foundation of 
scientific discovery is further reinforced in our entrepreneurship curriculum where, for example, a 
student might be challenged to make hypotheses about how product will sell, build a prototype, and 
evaluate the sales data.  Technology also is incorporated into science activities when appropriate. For 
example, Google Apps can facilitate data analysis, construction of graphs and tables, and interpretation 
of results. This online learning tool will also help enhance the learning of specific subgroups.  For 
example, along with online resources, this online learning tool will be used to scaffold content for 
English Learners and create challenging assignments for advanced students.  
 
For middle grades (6-8), middle school science program will be informed by Lawrence Hall of Science, at 
the University of California, Berkeley.  This curriculum, known as the Science Education for Public 
Understanding Program (SEPUP),  is fully aligned with California state standards and National Science 
Foundation education standards (see http://sepuplhs.org/), and provides hands-on investigations, 
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student resources, laboratory experiences, and projects. The school will utilize standards based 
materials for the few state standards not covered by SEPUP.  SEPUP also lends itself to traditional, 
quantitative assessments that are appropriate for middle grade students. Teachers will, therefore, be 
able to utilize a variety of pedagogical methods and a variety of assessments in order to best develop 
conceptual understanding via students’ own inquiries, investigations, and analyses.  The curriculum 
provides students with science experiences that are appropriate to their stages of cognitive 
development. The experiences serve as a foundation for more advanced ideas that prepare students for 
life in an increasingly complex scientific and technological world. 
 
SEPUP learning modules are organized under the following strands: 

 Issues and Life Science 

 Issues and Physical Science  

 Issues and Earth Science 

 Issues, Evidence and You 

 Science and Sustainability 

 Science and Life Issues.  
 
Most modules and courses are designed to be appropriate for two grade levels, and work in conjunction 
with one another to cover all of the state and national content standards in science. For example, the 
Issues and Earth Science strand aligns with the Middle School Earth Science Standard (MS-ESS1-1) 
requiring the development and use of a model regarding lunar phases and eclipses. In addition to the 
science standards, SEPUP reinforces many mathematics, language arts and social studies standards. For 
example, when studying life and earth sciences, students will also study human‘s relationship with flora, 
fauna and the natural environment, throughout time and in different locations. In this way, life and 
earth sciences will be connected to economics and history. When studying the physical sciences, 
students will explore human inventions and discoveries in the realm of physics and engineering and the 
greater ramifications of industrialization, warfare, and technology. Students will see connections 
between the physical sciences and their present reality, history and economics.  Cross-disciplinary PBL 
units will offer hands-on opportunities for students to work independently and in groups to reinforce 
these concepts and discover the connections among subjects. 
 
This program provides hands-on investigations, laboratory experiences and projects.  It also lends itself 
to traditional, quantitative assessments in the form of tests and quizzes.  Teachers will, therefore, be 
able to utilize a variety of pedagogical methods and a variety of assessments in order to best develop 
conceptual understanding in all students. 

 
4. SOCIAL STUDIES 

 
Alma Fuerte will utilize Social Studies Alive! (K-5) and History Alive! (6-8) programs.  Additional primary 
and secondary resources will be chosen by faculty in order to support student investigations into 
multiple perspectives on historical events and concepts.   Teachers will provide students with access to 
primary and secondary historical sources, maps, charts, and timelines from which to draw information 
about the historical time periods and cultures studied.  In teaching social science, teachers will use a 
variety of graphic organizers, charts, and visual aids to support students’ developing analytic skills and to 
assist English Learners.  To further increase understanding and motivation, social science will be taught 
with an emphasis on the stories of the groups of people and individual historical figures who particularly 
impacted their times.  
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Broad social studies themes and content cover topics of family life, cultures, community, the 
environment, the study of California, geography, economics, United States and world history with 
connections to mathematics, science, visual art, music, dance, and drama. At Alma Fuerte, learning 
activities will engage students in reading rich literature as well as original source documents across all 
content areas. Our teachers will invite experts from the community to speak to students. For example, 
during the first grade study of the Neighborhood, we can have fire fighters, police officers, bankers, 
librarians, doctors, etc. ―interviewed by our first graders. When third grade is studying government, 
field representatives from our councilmembers, Assembly members, and Senator‘s office can speak with 
students and share materials.  Students will experience daily opportunities to develop listening, 
speaking, research, and writing skills across the content areas and to develop proficiency in the use of 
the arts as tools for learning, creative thinking, and problem solving as well as assessment.  
 
Social sciences will be taught in a project-based instructional block, as well as integrated into the math 
and science blocks, when students may study the scientific and mathematical contributions of cultures 
they are studying.  At all grade levels, the curriculum will be enhanced whenever possible with 
multimedia resources, hands-on experience (e.g. artifacts from cultures studied) and field trips.  While 
covering the social science standards, teachers will also focus on reinforcing and employing reading 
comprehension, writing, and listening speaking standards through social science content.  For example, 
students will apply reading comprehension and vocabulary strategies to their social studies text and will 
complete assessments in which they demonstrate social studies content knowledge along with writing 
and speaking standards.   
 

B. SOCIAL AND EMOTIONAL LEARNING 
 
Our entire school’s operations, culture and daily life will emphasize high standards for student behavior, 
student choice, self-reflection and continuous social and emotional feedback.  As we help students 
develop independence in decision-making, we also will help them understand and reflect on their own 
“failures” as a powerful means of learning.  Students will continuously reflect on their own learning and 
growth, and be supported in developing ownership over their progress and achievement.  
 
As noted throughout this petition, at Alma Fuerte we do not believe it is enough to ensure students 
learn core academic content.  Rather, today’s rapid technological advances and the pace of modern life 
demand that critical thinking skills, collaboration, communication, conflict resolution and self-awareness 
are all necessary to succeed.  Social-Emotional Learning (SEL) is central to Alma Fuerte and will be 
integrated into the daily academic curriculum, involving all students, families, teachers, and community 
members. The following five key competencies have been identified by researchers as “the foundation 
for maintaining high-quality social relationships and for responding to the challenges of life”:   
 

1. Self-Awareness 
 What are my thoughts and feelings? 
 What causes those thoughts and feelings? 
 How can I express my thoughts and feelings respectfully? 

2. Self-Management 
 What different responses can I have to an event? 
 How can I respond to an event as constructively as possible? 

3. Social Awareness 
 How can I better understand other people's thoughts and feelings? 
 How can I better understand why people feel and think the way they 

do? 
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4. Relationship Skills 

C. How can I adjust my actions so that my interactions with different 
people turn out well? 

D. How can I communicate my expectations to other people? 
E. How can I communicate with other people to understand and manage 

their expectations of me? 

5. Responsible Decision 
Making 

 What consequences will my actions have on myself and others? 
 How do my choices align with my values? 
 How can I solve problems creatively? 

 
 

http://www.edutopia.org/sel-research-learning-outcomes#definition  
(citing Durlak, Weissberg, Dymnicki, Taylor & Schellinger, 2011). 
 
Numerous studies have documented the impact students’ social-emotional state has on learning and 
academic outcomes, ranging from a student’s fundamental need to feel safe in an orderly school 
environment, to fostering motivation and self-awareness in the learning process.  (Blum & Libby, 2004; 
Hamre & Pianta, 2006; Hawkins, Smith, & Catalano, 2004; Jennings & Greenberg 2009; cited in Durlak, et 
al., 2011, Marzano, 2003).  
 
Students who are more self-aware and confident about their learning capacities try harder and persist in 
the face of challenges (Aronson, 2002; cited in Durlak et al., 2011). Students who set high academic 
goals, have self-discipline, motivate themselves, manage stress, and organize their approach to work 
learn more and get better grades (Duckworth & Seligman, 2005; Elliot & Dweck, 2005; cited in Durlak et 
al., 2011). Finally, students who use problem-solving skills to overcome obstacles and make responsible 
decisions about studying and completing homework do better academically (Zins & Elias, 2006; cited in 
Durlak et al., 2011).  http://www.edutopia.org/sel-research-learning-outcomes#definition 
 
At Alma Fuerte, we will teach and reinforce core concepts such as tolerance, compassion, workability 
and self-responsibility, grit and persistence, empathy, positive conflict resolution, and collaboration.  
The goals of this focus are to: (1) raise the level of social and emotional competence in all children as 
part of their regular education; (2) improve academic performance by creating caring, confident learners 
who are self-aware; and (3) create a compassionate, socially responsible, collaborative learning 
community.  All staff will have training by “Responsive Classrooms” and will read Faber & Matzlich’s 
How To Talk So Kids Listen and Listen So Kids Talk.  
 
Teacher Training for SEL 
As detailed in our Professional Development section of this petition, Alma Fuerte will offer annually and 
throughout the school year multiple professional development training opportunities in SEL.  
Additionally, teachers will continue to expand their practice and highlight new opportunities to integrate 
SEL into their teaching through the use of Lesson Plan Study groups where teachers work collaboratively 
to integrate SEL into their unit lessons, one teacher teaches that enhanced lesson and brings back the 
learning from the classroom to the group for further improvements.   
 
How Students Will Experience SEL 
Students will experience SEL throughout their daily experience, both informally through interactions 
with teachers and formally through assignments.  Informally, teachers will model positive social skills 
and emotional management.  Also, through informal interactions with students they will help students 

http://www.edutopia.org/sel-research-learning-outcomes#definition
http://www.edutopia.org/sel-research-annotated-bibliography#durlak
http://www.edutopia.org/sel-research-learning-outcomes#definition
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develop skills like self-awareness by, for example, asking them, “What feelings came up in your 
conversation with Luis?”  “Why do you think that was your feeling?”  “How do you think Luis felt during 
your conversation?”  Formally, students will be given writing and presentation assignments that help 
them investigate their feelings.  For example, students might be asked to evaluate: how they felt during 
an assignment, how they felt when they saw their evaluation, and opportunities to better reframe their 
experience.   
 
Students will also experience SEL through our Restorative Justice practice when incidents occur during 
the school day.  In general, students won’t be “punished,” instead students will be guided to explore 
their emotions and feelings and those of their peers.   
 
Evaluation of Students’ SEL Development 
Students will be evaluated on SEL using teacher-designed rubrics designed for each assignment that are 
based on the five competencies mentioned above.  
 

 
C.  21ST

 CENTURY SKILLS 
 

i. DIGITAL FLUENCY AND TECHNOLOGY 
 
In addition to technology integration in the core curriculum via online learning, we will teach grade-
appropriate technology-based skills to promote digital fluency.  Technology skills will include: 
keyboarding, word processing, presentation development, graphic design, digital video editing, game 
creation, robotics, and more, as well as incorporating lessons on the responsible and ethical use of 
digital information and electronic communication.  One particular technology skill that will be a primary 
focus is programming.  Programming concepts will be introduced early.  For example, 
TK/Kindergarteners will use Turtle Basic, eventually graduating to ALICE, and ultimately graduating to 
industry standard languages such as HTML, SQL, Basic, and Python.  We believe that programming 
languages are powerful because they both teach students to think logically and they enhance the 
understanding of other subjects like mathematics.   
 
Digital Fluency and Technology (DFAT) will be taught by vetted outside providers who will come with 
their own standards-based curriculum guided by the above topics and will work with Alma Fuerte’s 
teachers to find additional opportunities to integrate DFAT into student work.   
 
While students will regularly access digital curriculum and research topics online, giving them a basic 
level of digital fluency, the core of our Digital Fluency and Technology lessons will occur during 
enrichment blocks.  Each provider will have a standardized curriculum with aligned student assessments.   
 
 

ii. ENTREPRENEURSHIP 
 
The world faces, and will continue to face, unprecedented challenges that require solutions yet to be 
envisioned or realized.  The next generation of students will require different capacities derived from 
lessons and experiences that are different than what is available to most students today.  We believe 
that the highest purpose of our humanity is to see and create a better world, and that students trained 
in entrepreneurship will have the capacities and skills to create this better world in the 21st Century.   
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We also believe that studying entrepreneurship can improve college attendance rates.  A Harvard 
University research study, “Expanded Explorations into the Psychology of Entrepreneurship”, noted that 
studying entrepreneurship at an early age leads to a 32% increase in interest in attending college and a 
44% increase in occupational aspirations. 
 
How we Define Entrepreneurship 
At Alma Fuerte, we define entrepreneurship as the process by which a person or group envisions a 
product, service, or process that provides social value to at least two or more other people and then 
uses their initiative to deliver that product, service, or process to a specific or select audience or 
consumer.   
 
Often the word “entrepreneur” is synonymous with a businessman or business woman. However, at 
Alma Fuerte, we do not define entrepreneurship as just teaching our students to “start businesses.”  At 
Alma Fuerte, the word “entrepreneur” expands for our school to any endeavor in which a student has 
the vision for a better reality for others and brings that vision to life.  To us, starting a nonprofit 
organization or a public art installation is just as much an act of entrepreneurship as starting a tech firm 
in Silicon Valley. 
 
Entrepreneurship through Project Based Learning 
We believe that our students need to develop entrepreneurial thinking through a specific set of skills 
and processes that will enable them to be successful entrepreneurs.  These skills include: understanding 
and mastery of subject matter, creative thinking, experimentation, research, effective communication, 
project management, and collaboration. Our students will develop and strengthen their skills through 
the entrepreneurial processes of:  
 

 Ideation-identifying a problem or need (i.e. having a vision of a product/service of something that 
has value to more than one person) 

 Researching to determine the value/need and what might satisfy it. 

 Brainstorming and highlighting an idea to solve it. 

 Testing the idea and revising as needed 

 Building/constructing/designing 

 Delivering-presenting/distributing 

 Scaling 
 

We believe that these skills and processes support the 4Cs of 21st Century learning (Communication, 
Creativity, Collaboration, Critical Thinking) are the foundations of successful entrepreneurship and are at 
the core of our vision of a modern learner. 
 
Our entrepreneurship curriculum will be realized through projects that integrate students’ core subject 
knowledge into artifacts and activities, some of which will be sold or bartered with people inside and 
outside Alma Fuerte.  For example, a kindergarten student learning her letters may develop a “Letter 
Box” where they store objects representing the A, B, C’s she learned.  Her box can be decorated and 
then sold to the community as an art piece.  In this simple assignment, the student has integrated 
elements of language and art.  Older students might follow their interest in skateboarding and utilize 
their math, design, science, presentation, and writing skills to build and advertise a new type of 
skateboard.  We will provide our students with hands-on opportunities to take an idea from concept to 
reality. 
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Through these projects, we will give students opportunities to develop an entrepreneurial mindset  - 
one in which making a mistake is acknowledged as just another way to learn and improve. At Alma 
Fuerte, failure will be viewed as opportunities to become creative and to stretch students’ capacities.  
Further, students will use the entrepreneurship curriculum as a way to apply concretely what they have 
learned in their core subject lessons. We believe this will motivate them to prize both learning and 
action, fulfilling our ultimate goal of creating lifelong learners. 
 
The Entrepreneurial Curriculum 
Alma Fuerte’s Common Core-aligned entrepreneurial curriculum will be drawn from three sources: 
 
• Junior Achievement (JA) 
• Advisor advice 
• Entrepreneurship textbooks and books by experts 
 
Junior Achievement 

Junior Achievement (JA) programs are correlated to the California Content Standards for social studies 

for grades K-12 as well as the Common Core State Standards in English Language Arts and mathematics.  

Junior Achievement programs offer a multidisciplinary approach connecting information across social 

studies disciplines such as economics, geography, history, government, and civics while incorporating 

mathematical concepts and reasoning and language arts skills.  We selected Junior Achievement 

because of its correlation to California State Standards, its age- appropriate curriculum, and the quality 

level of their programs which have been refined over many years throughout the country.  For example, 

JA Ourselves uses compelling stories read aloud by the teacher, along with hands-on activities to 

demonstrate helping, working, earning, and saving. 

 

Advisor Advice 

We currently have an advisory board of 5 experienced entrepreneurs who will assist teachers in 

designing projects, advising on student ideas, helping evaluate student performance on 

entrepreneurship rubrics, and updating curriculum in response to new entrepreneurship innovations.   

 

Entrepreneurship textbooks and books by experts 

The field of entrepreneurship is continuously updating.  Those in the entrepreneurship community 

receive updates on the latest theories through articles and publications by experts who are forging new 

paths in entrepreneurship. We will incorporate articles and publications to supplement our formal JA 

curriculum. 
 
Teacher Training in Entrepreneurship 
All teachers will participate in professional development offered by Junior Achievement.  This will be 
supplemented by curriculum development and classroom preparation time with expert entrepreneurs 
that will occur both prior to the opening of the school and periodically throughout the school year to 
continuously improve instruction.  
 
When Entrepreneurship will be Taught 
Entrepreneurship will be taught in three ways: 
 
First, entrepreneurship will be taught explicitly during the “Integration block.”  Teachers will utilize age 
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appropriate lessons from Junior Achievement.  This block instruction will use our rotational blended 
approach, with students given direct instruction, working in a group on a project, working individually on 
an assignment, engaged in independent study, or using a computer to research a particular topic.   
 
Second, entrepreneurship will be woven into the assignments and projects in other classes.  This may 
take the form of a creative design assignment during the Art block, designing a marketing research 
assignment during the Social Studies block, or finance calculations during the math block.  These 
integration assignments will be developed by teaching staff during professional development time. 
Lessons are aimed at reinforcing core subject concepts and integrating them with entrepreneurial 
concepts.   
 
Third, students will submit their own entrepreneurial ideas to their teachers.  These ideas will be 
evaluated by the students’ teachers.  When needed, the teacher will help the student refine their idea.  
When the teacher feels s/he needs additional help evaluating the idea or the student needs practice 
pitching their idea, they will call in entrepreneurial advisors to help the student refine the idea.  As 
students develop their idea, they will work with their teacher to define their plan and the student-
teacher team will schedule regular check-ins.  This project will have definitive milestones and an 
evaluation rubric drawn from the Junior Achievement curriculum.   
 
Capstone Projects 
All students will complete a capstone project before matriculating from 8th grade at Alma Fuerte.  These 
projects will be a business or organization that the student envisions, tests, and develops.  This project 
must meet 8 key features to be able to be deemed a success: 
 
• The idea must be original and originated by the student 
• The idea must solve a problem faced by more than one person 
• The student must demonstrate a thorough understanding of the problem face by their specific initial 

market. 
• The idea or solution must be validated through market testing. 
• The price and revenue model must be established and validated through market testing. 
• The marketing and operations must be scalable. 
• The business or organization must be in the process of scaling operations. 
• The student must present his/her idea articulately to an audience of their peers and/or expert 

advisors. 
 
All of these project features will be introduced and practiced many times through the student’s years at 
Alma Fuerte.  Students will also be able to draw upon the advice of their teachers and the mentorship of 
advisors.   
 
Measuring Entrepreneurship Outcomes  
Students will be measured by evaluation rubrics provided by Junior Achievement.  These will be 
supplemented by rubrics developed and maintained during professional development time with 
entrepreneurship experts.   
 

D. ENRICHMENT SUBJECTS 
 
Alma Fuerte plans to incorporate learning – both via direct instruction as well as integration throughout 
the core curriculum – in the arts, technology, Spanish and physical education/health.  
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1. ARTS   

We anticipate offering rotating arts courses for mini-sessions throughout the year (8 weeks in duration 
in rotating subjects such as visual arts, dance, musical instruments), via contracting with outside, part-
time teachers.  We expect that these individuals/companies will provide necessary equipment and 
materials as well (e.g., musical instruments).  Our goal is to ensure that all of our students have 
exposure to an array of standards-based, experiential arts instruction twice a week.  At a minimum, we 
will facilitate visual arts instruction through available materials and supplies (paper, paints, pencils, 
scissors, etc.), along with training to our classroom faculty during professional development time on 
strategies to integrate meaningful arts instruction into the curriculum, particularly through project-
based work.   
 

2. SPANISH 
Alma Fuerte believes that all students should have the opportunity to become proficient speakers, 
readers, and writers of world languages.  According to Martha Abbott, Director of Education for the 
American Council on the Teaching of World Languages, “Knowing other languages and understanding 
other cultures is a 21st Century skill set for American students as they prepare to live and work in a 
global society… Beginning world language instruction early sets the stage for students to develop 
advanced levels of proficiencies in one or more languages. In addition, younger learners still possess 
the capacity to develop near native-like pronunciation and intonation in a new language.” (Duke, 
2007). 
 
All language instruction at Alma Fuerte is developed based on the CA CCSS in World Languages and we 
anticipate offering Spanish throughout the year via contracting with an outside part-time teacher.  We 
expect that these individuals will recommend and/or provide necessary equipment and materials (e.g., 
books, worksheets and teaching aids). Our goal is to ensure that students have exposure to Spanish at 
least once a week.  Because we anticipate enrolling a high number of students who speak Spanish, we 
anticipate there being plentiful peer-to-peer learning opportunities through pair and share work to 
transfer knowledge of both English and Spanish between students. We will use language learning, both 
Spanish and English, to extend the linguistic skills of our students, but as a way of integrating culturally 
focused social studies into the language learning process. Spanish class will also be utilized as a way of 
celebrating the Latino culture:  Spanish speakers who are English Learners will gain a sense of pride as 
they assist their English-only speaking peers.   
 

3. PHYSICAL & HEALTH EDUCATION 
Extensive research has documented the importance of quality play time for young children, and the 
impact that healthy, organized play can in decreasing bullying, and help children return to the classroom 
ready to learn.  (See, e.g., playworks.org/ why-play-matters/studies.)  All students will participate in  
physical education, with instruction aligned to the California Content Standards for Physical Education.  
Our standards-based physical education and health curriculum will cover the following strands: 
movement skills and knowledge, self-image and personal development, and social development.  
Human development is also a central part of the health curriculum, along with topics such as nutrition, 
diet, healthy choices, interpersonal relationships and conflict resolution are introduced and built upon at 
each grade level, all following state content standards.   
 
Our program will not only focus on children developing healthy exercise habits and discovering a 
physical activity that interests them, but also help them develop critical skills and habits in teamwork, 
cooperation, and sportsmanship.  We also will ensure that our yard supervisors and other staff who 
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supervise children at recess and play time have appropriate training to ensure that students engage in 
organized, cooperative activities that help develop social skills and team work. 
 
Upper grade levels also will participate in a drug and alcohol awareness education program to reinforce 
good decision-making and positive self-esteem.  Students will look at issues of physical safety—making 
the choices that protect their bodies and that avoid unnecessary danger, e.g. risky hiking, swimming, 
bicycling, walking alone or at night.  Content will also include the biology of common illnesses and 
prevention strategies and the ways students can fortify their immune system –nutrition, aerobic 
exercise, sufficient relaxation and sleep.  
 
In addition to physical education and safety, we will offer character education. The character education 
program will encompass the eleven principles identified by the Character Education Partnership (CEP) as 
necessary components of an effective character education program and will integrate with our Social-
Emotional Learning program. Our program will: 
 

1. Promote “ethical values” as well as “performance values” as the foundation of good character. 

2. Define “character” comprehensively to include thinking, feeling and behavior. 

3. Use a comprehensive (i.e. all aspects of schooling), intentional, and proactive approach to 
character development. 

4. Create a caring school community. 

5. Provide students with opportunities for moral action (i.e. grappling with real-life challenges and 
then reflecting on the experiences). 

6. Include a meaningful and challenging curriculum that respects all learners, develops their 
character, and helps them to succeed. 

7. Strive to foster students’ self-motivation (i.e. recognition of pro-social behaviors without 
excessive emphasis on extrinsic incentives). 

8. Engage the school staff as a learning and moral community that shares responsibility for 
character education and attempts to adhere to the same core values that guide the education of 
students. 

9. Foster shared moral leadership and long-range support of the character education curriculum. 

10. Engage families and community members as partners in the character-building effort. 

11. Assess the character and climate of the school (via student and parent surveys), the school 
staff’s functioning as character educators (via staff surveys), and the extent to which students 
manifest good character (by analyzing data on student behaviors)   (www.character.org.)   

 

IX. TEXTBOOKS AND OTHER INSTRUCTIONAL RESOURCES 
 

As detailed herein, a subject-specific, commercially produced curricular program that is standards-
aligned will provide the foundation of the educational program.  Purchased curricular materials will be 
used as the basis upon which teachers will build, utilizing the “Backward Design” methodology for lesson 
planning (see above).  As also detailed throughout this petition, we believe that lesson plans need to be 
revised constantly to accommodate new assessment information, and lessons need to be customized to 
suit the learning needs of individual students.  

http://www.character.org/
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As noted above, we currently plan to use the following instructional materials:  
  

 Language Arts – Reader’s Workshop, Writer’s Workshop, Achieve 3000, Fountes & Pinnell 
leveled readers, Developmental Reading Assessment (DRA), and more.  

 Math – Singapore Math, ST Math  

 History/ Social Science –Social Studies Alive!, History Alive!  

 Science – FOSS and SEPUP 

 Entrepreneurship – Junior Achievement, Steve Blank, the Founders Institute 
 
In future years, grade level teachers will meet and advise the Co-Director, Academics as to areas of need 
and recommended books and materials for the following year. The curricular purchases will be 
implemented by the administration and purchased well enough in advance to ensure timely 
implementation. Most importantly, all curricular materials must have a proven record with our targeted 
student population and must have been developed through sound, research-based methods that utilize 
the latest information on teaching, learning and brain functions. Curricular materials will also be 
analyzed in perspective of the whole educational program and in relation to lessons and assessments 
that would follow from curricular programs.  
 
 
 

X. ADDITIONAL INFORMATION ON HOW ALMA FUERTE’S PROGRAM WILL BE 

IMPLEMENTED 

 
The remaining sections of Element 1 of this petition convey additional detailed information about how 
Alma Fuerte will implement its educational program.  These sections describe: 
 

 Academic Calendar and Daily Schedule 

 A Day in the Life of an Alma Fuerte Student 

 Students with Special Needs 

 Teacher Recruitment, Support, Evaluation, and Professional Development  

 Roll-Out and Implementation Plan 
 

XI. INSTRUCTIONAL MINUTES:  ACADEMIC CALENDAR AND DAILY SCHEDULE 

 
 

i. SAMPLE DAILY SCHEDULES 
 
The following are intended to be illustrative of the schedules students at Alma Fuerte will follow.  These 
will be customized once we finalize our facilities and staffing.  A few notes about some terminology: 
 
Morning Meeting, at all grade levels, includes teachers working with students to review work done at 
home and check in on students’ individual progress, and to plan future work.  This time serves an 
important connection between students and the teacher, allowing the teacher to differentiate 
instruction.  This time is also used to discuss the qualities that matter most to Alma Fuerte: skills like 
perseverance, curiosity, conscientiousness, optimism, and self-control (Tough, 2012, 2016).  We 
consider Morning Meeting as an important forum for student communication and expression.  Once a 
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week, the entire school will gather for a School-wide Meeting, which will include presentations (by 
students and staff) and community building activities. 
 
Enrichment at all grade levels, will consist of a rotating schedule of 8-week long mini-courses in various 
electives/enrichments, including Spanish, health, technology, physical education, visual, and performing 
arts and more.  These courses will be taught by our faculty, as well as outside experts in their fields.  All 
courses will be standards-aligned and include core content learning.  Time blocks will be allocated to 
additional instructional time in English Language Arts and mathematics. 
 
Intervention/Integration Time Block is an opportunity for teachers to work on subjects that overlap 
more than one core subject area, such as SEL, and for more intensive instructional time in ELA and Math.  
We have termed this block “Integration” to highlight that it is an opportunity to integrate the students 
understanding of individual subject matter.  This block’s instruction will use our rotational blended 
approach, with students given direct instruction in for example, a topic in SEL, allows to work in a group 
on a project, or working individually on their project-based lesson.  Most typically, this time will be used 
by students to work on their project based lessons.  For older students, this block will become the 
primary time during the school day that they have to work on their Capstone Project.   
 
Afternoon Meeting is an important brief check-in to ensure each student has an opportunity to reflect 
on the day’s learning and their decisions throughout the day, where students can ask questions about 
activities completed, and address issues that have arisen during the day.   
 
Morning Nutrition + Recess is offered for snack time and supervised play. 
 
Rotational Model for ELA and Math: In the Rotation, especially in the K-5 setting,10  and within a given 
course or subject (e.g. math), students rotate between learning modalities, at least one of which is 
online learning. Other modalities could include activities such as small-group or full-class instruction, 
group projects, individual conferencing, and pencil-and-paper assignments (Staker & Horn, 2012). 
 
As reading is the cornerstone of all school-based learning, Language Arts instruction is allocated the 
most time in all grade levels.  Mathematical literacy is also a key focus of the curriculum.  In order to 
effectively prepare students for the challenges of secondary school algebra, we implement a rigorous 
standards-based math instruction occurs daily in elementary grades.  The length of instructional periods 
will allow teachers the time and flexibility to employ many different strategies and groupings and 
effectively implement the strategies for differentiated instruction outlined throughout this petition.  The 
grouping of subjects will also allow students to see the connections between subject areas and the 
practical applications of new knowledge by using, for example, a new math skill to predict an outcome 
of a scientific experiment or a new reading comprehension skill to understand a primary source in social 
studies.   
 
An integrated curriculum helps students apply skills, provides students with multiple perspectives with 
which to build an integrated knowledge base, and encourages depth and breadth in learning.  Studies 
have shown that students in school with integrated curriculum – e.g., writing in science, math concepts 
tied to social science such as currency, etc. – experience improvement in writing and content knowledge 
as well as an increase in motivation and an increase in the amount of time they stayed in school.  

                                                             
10 http://aspirepublicschools.org/media/filer_public/2013/07/22/aspire-blended-learning-handbook-2013.pdf 
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(Aschbacher, 1991; Levitan, 1991, Willett, 1992.) These findings apply equally to schools with high 
poverty populations.  (Mertens and Flowers, 2003.) 
 
Optional Tutoring:  While our intention is that each student will complete homework and read at home 
each day, we understand that for some families this expectation may present challenges, particularly as 
subject matter becomes more sophisticated as a student progresses through the upper grades. Alma 
Fuerte will ensure that all students who need it – whether because of family needs, intervention 
support, or scaffolded assistance with complex learning – have access to trained tutors Mondays, 
Tuesdays, and Thursday afternoons.  These tutors – both our own faculty (who are expected to be on 
campus from 7:45 a.m. to 4:15p.m. on tutoring days) as well as trained volunteers (parents, retired 
seniors, local university and high school students, etc.) will provide invaluable assistance to our students 
and help expand their learning.  Students who are struggling will be assigned to specific tutoring 
sessions with a teacher, while all students who wish to attend the afternoon sessions will be invited to 
do so (free of charge).11  All students will be expected to arrive for Intervention at 8:15 a.m. and 
students working at or above grade level will engage in appropriate extension and challenge learning 
activities.  We expect that a high proportion of our students will attend afternoon Optional Tutoring and 
see it as an investment in providing enriched instruction and more time for students to practice learned 
skills. 
 
Classes will begin at 8:15 a.m. and end at 3:15 p.m. for all students, including TK and kindergarten, with 
the exception of earlier dismissal days on Wednesday afternoons.  Optional tutoring will also be offered 
until 4:15 p.m. Monday, Tuesday, and Thursday.  Teachers are expected to be on campus at 7:45 a.m. 
each day, and the Co-Director, Academics and Co-Director, Operations will participate in the morning 
“Meet & Greet” each day starting at 8:00 a.m.  On Wednesday, instruction will begin at 8:15 a.m. and 
end at 12:40 p.m. in order to allow teachers two hours of professional development.  (See Section on 
Professional Development, above.)  We note that our ELD instruction will occur during our ELA 
instructional block.  
 
SAMPLE SCHEDULE (TK/KINDERGARTEN) 
 

                                                             
11 In time, pending funding through ASES and other grants, Alma Fuerte plans to offer a comprehensive 
before and after-school program that includes both tutoring and enrichment activities (sports, arts, tech and 
more). 
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SAMPLE SCHEDULE (GRADES 1-5) 
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SAMPLE SCHEDULE (GRADES 6-8) 
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ii. Academic Calendar 

 
To further support our goal of increasing the instructional time available to student, Alma Fuerte will 
offer 200 instructional days.  Prior to the start of the school year, teachers will get over a week of 
professional development and planning days for faculty (longer before the first school year).   
 
Alma Fuerte shall also comply with requirements regarding the minimum minutes of instruction, and for 
each fiscal year offer at a minimum:  
 
(A) To pupils in TK and kindergarten, 36,000 minutes.  
(B) To pupils in grades 1 to 3, inclusive, 50,400 minutes.  
(C) To pupils in grades 4 to 8, inclusive, 54,000 minutes. 
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XII. A DAY IN THE LIFE OF AN ALMA FUERTE STUDENT 

 
Rico will start his day at our school by arriving around 8:00 AM.  He will put any clothing and bags away 
in his cubby and will start to review his Daily Learning Plan for the day.  This Daily Plan is part of his 
overall Individualized Learning Plan (discussed above).   
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Rico quickly drops off his daily plan with his teacher, Mrs. Levin, and rushes to his raised-bed garden.  
Rico became fascinated with urban gardening when his class visited a local urban farm.  With the 
assistance of his teacher, Rico defined a project-based lesson around urban gardening that integrated 
his health and science instruction.  As part of the project, Rico needs to research, plan, plant, and 
present a report on an experiment to raise nutritious vegetables to supplement his classmates’ lunch.  
He checks for growth and measures the stalks for his science experiment.  He then rushes back to join 
his class for the morning meeting.  
 
At 8:15AM students sound the alarm to start the day.  Each day a different pair of students are 
challenged to maintain the bell schedule for their class.  This challenge is another component of 
developing the self-management skills students must learn to keep themselves on track in the real 
world.   
 
During the Morning Meeting, Mrs. Levin talks about any important information the students need to 
know, i.e. an upcoming Holiday or class assignment.  Today she reminds the class about an upcoming 
long weekend.   She then reviews students’ Daily Plans and helps them make adjustments if needed.  
Her feedback is critical to help the students model success and stay on track.   
 
Mrs. Levin reviews Rico’s Daily Plan.  Rico is currently a 4th grader and as part of his Daily Plan he has 
chosen to use both morning and afternoon Intervention/Integration times to work on the Spanish 
presentation that he will be giving to the whole class at the end of the week.  This Spanish presentation 
is another project-based learning opportunity.  The assignment, to research and understand how Aztecs 
used dancing in their culture, builds an understanding of culture and social interaction in groups while 
reinforcing Spanish lessons, presentation skills, and researching skills.  Mrs. Levin has also structured 
these individual projects around “support groups” with each student having 5 other peers to bounce 
ideas around and critique each other’s project.  Students are not just evaluated on the quality of their 
presentation, but the quality of their team’s presentations and how they participated in the team. 
 
At 8:25AM students sound the alarm to begin the “Intervention/Integration” block and students move 
to common meeting areas where they can work on their group projects or into areas where they can 
access scientific equipment or art materials.   
 
In this particular case, Rico is working with two other students, Kathy and Tim from the next grade level.  
At Alma Fuerte teachers are highly collaborative.  Mrs. Levin and Dr. Everett routinely highlight 
opportunities for multiage interaction.  This assists younger students in modeling the maturity of older 
students and helps older students reinforcing lessons they’ve previously learned.  In this case, Rico 
benefits from his older peers’ design skills as well as their experience working in teams and Kathy and 
Tim get to reinforce their understanding of electricity.   
 
At 8:50AM students sound the alarm to begin the ELA block and students return to their seats and 
English Language instruction begins.  Based on their daily plan or at the teacher’s prompting, students 
fall into one of the rotational blended learning categories.  Rico’s class is currently focused on 
storytelling.  For example, some students will partner up to work on alternative endings for Aesop’s 
fables.  Other students will spend the early part of the class working with the teacher to learn to give 
their own “Personal Fable” an exciting introductory “hook.”  Other students are using devices to access 
Achieve 3000 to challenge their reading fluency.  
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Rico is working individually to craft a fable with a built-in math problem that will be used by 3rd graders 
in their math lessons.  This project-based lesson allows writing practice, reinforcement of math 
concepts, and integrates the concept of social value.  As Alma Fuerte defines entrepreneurship, the 
entrepreneur must create something of social value to two or more people.  In building a word problem 
for 3rd graders, Rico must investigate what concepts 3rd graders are struggling to grasp.  He could just 
attempt to remember what it was like when he was in their shoes, but is instead encouraged to work 
with a select group of 3rd graders and investigate with fresh eyes, this not only reinforces critical 
components of the entrepreneurial curriculum but, provides opportunities to develop social and cultural 
sensitivity, which are vital aspects of our Social/Emotional Learning (SEL) program. 
 
At 9:40AM students sound the bell to transition from ELA to mathematics.  Students use their daily plan 
to understand what their next math rotation will be.  All classes at Alma Fuerte have students placed in 
one of the blended learning rotational sections: group rotation, individual rotation, computer-based 
rotation or the direct instruction rotation where they work with the teacher.  Today, Mrs. Levin has 
decided to spend a small part of the mathematics block with all students in a direct instruction section 
so that she can present a fractions challenge to the entire class.  This assignment additionally provides a 
gentle foreshadowing of the concept of “balanced equations” used in Algebra I.  After the teacher’s 
challenge the students break into small group and must “self-organize” to solve the problem. At the end, 
each team presents their solution to the class and the class discusses each team’s solution and 
approach.   
 
The students then spend time writing a reflection journal that investigates how their thinking about 
solving the challenging fraction problem has evolved from when they first started the assignment.  The 
journaling also investigates how well their and other teams worked together.  The core of this meta-
cognitive assignment is to try to help the students understand why certain organizational approaches 
worked better than others.  This group assignment is part of the leadership component of our 
entrepreneurial curriculum.  Key to the leadership lessons is getting experience understanding how 
groups function best under various situations.  The lessons also allow students, who are part of groups 
where leaders are elected, to get direct experience managing a group or being managed and as a result 
develop a powerful intuition about what leadership means and how to effectively lead or support 
leaders to achieve team goals.   
 
At 10:30AM students sound the bell to get a quick snack and go outside to play.   Prior to leaving, 
teachers introduce the students to the upcoming Art class to get them thinking as they play.   
 
Around 10:40AM students start to be corralled back into the building and students choose food for 
snack time.  As students choose their food, the teachers prompt the students to assess the motivations 
behind their food selections.  As the students settle down from the recess and replenish energy from 
their snack, they discuss the upcoming Art assignment.  The order of recess-to-snack has been 
intentionally chosen to make sure students are able to calm down after their break and maintain the 
right mindset for achievement.  This directly models the type of self-management that is critical to our 
Entrepreneurial Mindset curriculum.  
 
At 10:50AM students sound the bell to transition into their Art block.  Today begins the two-week 
project-based assignment to design shoes for someone they randomly draw from their classroom.  
Following the “Design Thinking” approach students were taught previously, students interview their 
“customer.”  This process not only mirrors how design occurs at some of the best performing companies 
in the world, but connects students and teaches them empathy and an ability to understand each other.  
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Once interviews are completed students sketch shoes knowing that tomorrow they will prototype them 
using found materials.  Like many assignments students undertake at Alma Fuerte, this assignment is 
connected to their entrepreneurship curriculum.  Assignments like this that very closely mirror real-
world entrepreneurial activities, give students direct experience with the activities they will do for their 
own Capstone Entrepreneurship project.   
 
Rico’s customer is Derrick.  Through his interview Rico found that Derrick loves playing tennis, so Rico 
designed a shoe that will allow Derrick to move back and forth across the court more quickly.  Rico 
understands that he will need to get various forms of feedback from Derrick to validate his design.  This 
research-based approach to learning has close parallels to the scientific method projects Rico is being 
introduced to in his science lessons.  
 
At 11:30AM students sound the bell and students check their Day Plan and rally around their teacher for 
science instruction.  Similarly to the ELA and math blocks, science instruction occurs in rotations of 
groups, independent study, digital, and direct teacher instruction.   
 
At Alma Fuerte, teachers build lessons that highlight the connections between instructional units.  For 
example, Rico’s teacher, knowing that the Art assignment relates to envisioning a new shoe, is having 
the student’s explore springs and flexible surfaces.  Rico immediately sees the applicability of using 
torsion in his design of Derrick’s shoe’s sole.  He hypothesizes that this will add additional quickness to 
the shoe.   He takes a note using Google Docs to see if he can integrate this into his design later.  The 
students are then given a writing assignment to explain, “how and why,” they were able to derive new 
insights into their shoe project from the spring lesson. 
 
At 12:20PM students sound the bell for recess.  Students clean their area and go outside for recess.  
Students have the option of free form play or to use many stimulating outdoor learning manipulatives, 
like gigantic Tinker Toys.   
 
At 12:35PM students will be corralled to engage in lunch and free play.   
 
At 12:50PM students sound the alarm and the first enrichment period begins.  In today’s rotation, 
Spanish is the enrichment subject.  Like other core subjects Spanish is taught through groups, individual 
practice, digitally, and via direct instruction.  Oftentimes, pairing in small groups is built around teams of 
children that are native English and native Spanish speakers.   
 
Rico’s assignment from last week was to put together a presentation using key words in Spanish to the 
entire class, about Aztec dancing rituals.  As he practices presenting to his group, his team helps him 
improve his dialect.  His teammate Marcia thinks he’s gotten some of the dance incorrect.  They use the 
Internet to develop a greater understanding of why the Aztec warriors were dancing and watch videos 
to validate their understanding.  Rico uses this greater understanding to update his presentation and 
thanks Marcia for her insight.  This assignment allows Rico to directly experience the benefits of team-
based work.  It’s also an opportunity to practice reframing the negative emotions that may come with 
being publically critiqued into opportunities for improvement.  This reframing process is core to our 
Entrepreneurial mindset curriculum. 
 
At 1:30PM students sound the alarm for social studies.  Mrs. Levin has chosen to tie this period’s lessons 
to the students’ ongoing shoe project.  Mrs. Levin plans to build on Social Studies Alive!’s lessons called 
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“Understanding the Economy.” Rico analyzes a series of images and concepts about buying and selling in 
the economy, and then writes about how these concepts could be applied to his shoe project. 
 
Rico realizes that his customer, Derrick, is motivated to play sports because he likes when people watch 
him, and Rico suspects he will amend his original design to make the shoe a brighter color to attract 
more attention for Derrick.  This practice of continually reworking their design allows students to 
reframe failure, the thought that their previous design wasn’t perfect, as an opportunity.  This is an 
absolutely essential component of our entrepreneurial mindset curriculum. 
 
At 2:20PM students sound the alarm to move into the second Enrichment period.  Today the Enrichment 
class comes from the Technology curriculum and is introducing the student to Adobe Photoshop.  
Instead of just teaching students how to use the application, Mrs. Levin has decided to use this lesson to 
reinforce previous science lessons relating to the eye and the visual spectrum of light.  Once taught, the 
students are given an assignment that connects to the students’ shoe design project: complete a shoe 
photo shoot and use Photoshop to prototype their shoe’s visual design. 
 
Rico has decided he has made adequate progress on his Spanish presentation and decides to use the 
Second Integration block to focus on the shoe design project for Derrick.  Rico pitches this change of 
plans to his teacher at the 3:00PM Afternoon Meeting block and in doing so he demonstrates enhanced 
ability to take over his own learning experience and his teacher approves.   A student’s ability to 
maintain flexibility and agency over their learning experience is an essential component of the 
leadership section of the entrepreneurship curriculum. 
 
At 3:15PM students sound the bell for the end of the official school day and the beginning of optional 
tutoring.  Many students proceed to their outdoor dismissal area, which is organized by grade level.  
Students are checked out of school and to their parents in order.  If students stay, they will use this time 
to work on their homework assignments and/or receive help from teachers and tutors that have arrived 
to assist students.   
 
At 4:15 the remaining students proceed to their outdoor dismissal area and are checked out to their 
parents.   
 
At home, students proceed to work on home assignments, their projects, access additional digital 
curriculum for enrichment, and plan their next day.  
 

XIII. SPECIAL NEEDS: ALMA FUERTE PUBLIC SCHOOL  WILL ADDRESS THE NEEDS OF ALL SUB-GROUPS,  
INCLUDING AT-RISK STUDENTS  

 
Alma Fuerte’s school design, described above, has been created in order to serve diverse learners.  The 
following section describes how we will serve students in the subgroups that we anticipate enrolling at 
Alma Fuerte. 
 

 English Learners A.
 
Our demographic research and experience in Northwest Pasadena, we expect that Alma Fuerte will 
serve a significant number of English Learners (“ELs”). To address the significant academic needs of EL 
students, all of the major components of Alma Fuerte’s instructional program have been carefully 



 

Alma Fuerte Public School  82 

designed to promote the academic and social success of EL students.  
 
Several key features of effective programs for English learners were identified during a study of 75 
exemplary schools that successfully provide academic programs to English learners in California.  
(www.sharingsuccess.org.) Many of those features have been incorporated within the program at Alma 
Fuerte, such as: 
 

 Inclusion - The program for English learners will be an integral part of the school, neither 
conceptually nor physically separated from the rest of the school. 

 Enrichment – English learners will be provided with a rich intellectual diet, not a remedial 
curriculum. The instructional approach for all students will emphasize critical thinking, hands-on 
learning, relevance, and connection across the disciplines. 

 Coordination - A premium will be placed on coordination and collaboration both horizontally 
and vertically across grade levels. Weekly schedules have been designed to provide common 
planning time for teachers.  

 Internal Impetus – Alma Fuerte teachers and school leaders will be the driving force and key 
players in designing and implementing innovative curricular and instructional approaches. 

 
Additionally, project-based learning (PBL) has significant benefits for English Learners. Karen Carrier, in 
“Key Issues for Teaching English Language Learners in Academic Classrooms,” (Middle School Journal, 
November 2005) identifies three key challenges English Learners face in the academic classroom: 

 The amount of time required for second language acquisition 

 The dual job of ELs – learning content and learning the language 

 The need for multiple modes of input and output 
 
Within the flexible instructional environment of PBL, teachers will frontload key vocabulary and 
concepts, and engage in multiple modes of instruction within one class period, naturally allowing for 
multiple modes of input and output, providing students with real-world applications and built-in visuals 
to contextualize new learning. 
 
English Language Assurances 
The Charter School will meet all applicable legal requirements for ELs as it pertains to annual notification 
to parents, student identification, placement, program options, EL and core content instruction, teacher 
qualifications and training, re-classification to fluent English proficient status, monitoring and evaluating 
program effectiveness, and standardized testing requirements.  The Charter School will implement 
policies to assure proper placement, evaluation, and communication regarding ELs and the rights of 
students and parents. 
 

1. IDENTIFICATION OF ENGLISH LEARNERS 
 
In order to identify students who are English learners in a timely fashion and to provide appropriate 
instructional support and services, all parents will be required to complete a Home Language Survey 
upon enrollment at the school.  Cal. Education Code § 52164.1. Students who indicate that their home 
language is other than English will be assessed using the California English Language Development Test 
(CELDT) or the English Language Proficiency for California (ELPAC)  assessment aligned to the CA ELD 
Standards if he or she has not previously been identified as an English learner by a California public 
school or if there is no record of prior CELDT/ELPAC test results. CELDT/ELPAC assessment will take place 
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within 30 days12 of the start of the school year or within two weeks after the date of first enrollment at 
the school, and at least annually thereafter between July 1 and October 31 until re-designated as fluent 
English proficient. 
 
The English language proficiency of all currently enrolled English learners will be assessed in accordance 
with the test contractor’s directions and California Education Code guidelines. Students with disabilities 
will be permitted to take the test with the accommodations listed in the Education Code if they are 
specified in the student’s Individualized Education Program (“IEP”) or Section 504 plan. An alternate 
assessment for English language proficiency will be administered to students who are unable to 
participate in the CELDT/ELPAC, according to the guidelines set forth in the student’s IEP. For EL 
students with who have IEPs, Alma Fuerte will ensure that linguistically appropriate IEPs are developed, 
including the components required by Education Code Section 56345(b).  
 
Alma Fuerte staff will notify parents of the school’s responsibility to conduct CELDT/ELPAC testing and 
will inform parents of CELDT/ELPAC assessment results within 30 calendar days following receipt of test 
results from the test contractor.  Parents and guardians will be informed of their rights, invited to attend 
conferences to discuss students’ CELDT levels and the educational strategies to be used for their 
children’s English language development, and encouraged to participate in the reclassification process.  
Progress reports will be sent to parents regularly demonstrating students’ assessed progress.  
Translation services for meetings and communications with parents of EL students will be provided by 
Alma Fuerte as necessary. 
 

2. EDUCATIONAL PROGRAM FOR ENGLISH LANGUAGE ACQUISITION 
 
In addition to the major program design features at Alma Fuerte that support students who are English 
learners, teachers at Alma Fuerte will employ the following specific strategies in their classrooms: 
(notably, these strategies are beneficial for all students, not just English Learners) 
 

a. Six Key Strategies for Teachers of English Learners13 
 

1)  Vocabulary and Language Development 
i) Teachers will introduce new concepts by discussing vocabulary words key to that concept. 
ii) Teachers will build on student’s background knowledge and cultural background. 
iii) Classrooms will reflect a language rich environment (i.e. language charts, shared reading 

and writing experiences, other writing displayed throughout the room and used daily by 
students). 

 
2)  Guided Interaction (collaborative learning) 

i) Teachers will structure lessons so students work together to understand what they read—by 
listening, speaking, reading, and writing collaboratively about the academic concepts in the 
text. 

                                                             
12 The thirty-day requirement applies to students who are entering a California public school for the first time 
or for students who have not yet been CELDT tested.  All other students who have indicated a home language 
other than English will continue with annual CELDT testing based upon the date last tested at the prior school 
of enrollment. 
13 Adapted from Alliance for Excellent Education. (December 2005). Case study on the New Teacher Center, 
University of California at Santa Cruz; and Project GLAD (Guided Language Acquisition Design). 
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ii) Teachers will provide students with opportunities to negotiate meaning from language and 
text and to work in cooperative pairs or groups to develop problem-solving and social skills. 

iii) Teachers will group students flexibly, at times working in heterogeneous groups and at 
times not. 

 
3)  Metacognition and Authentic Assessment 

i) Rather than having students simply memorize information, teachers will model and 
explicitly teach thinking skills (metacognition) crucial to learning new concepts. 

ii) Teachers will use a variety of activities to check for student understanding, acknowledging 
that students learning a second language need a variety of ways to demonstrate their 
understanding of concepts that are not wholly reliant on advanced language skills. 

iii) Teachers will “make thinking public,” the metacognitive aspect of teachers and students 
modeling how an answer was arrived at, not merely what the correct answer was. 

 
4)  Explicit Instruction 

i) Teachers will utilize direct teaching methods to teach concepts, academic language, reading 
comprehension strategies, text patterns, vocabulary, writing patterns, and decoding skills 
needed to complete classroom tasks. 

 
5)  Meaning-Based Context and Universal Themes 

i) Teachers will incorporate meaningful references from the students’ everyday lives and use 
them as springboards to interest them in academic concepts. 

ii) Teachers will create classroom environments that provide authentic opportunities for use of 
academic language. 

iii) Teachers will provide students with opportunities to activate and focus prior knowledge via 
inquiry charts, brainstorming, and clustering. 

 
6)  Modeling, Graphic Organizers, and Visuals 

i) Teachers will regularly utilize a variety of visual aids, graphic organizers (such as Thinking 
Maps), pictures, diagrams, summaries, and charts to help English learners easily recognize 
essential information and its relationship to supporting ideas. 

 
b. Sheltered Instruction / Specially Designed Academic Instruction in English (“SDAIE”) 

 
Sheltered instruction is also grounded in a pedagogical commitment to meeting the needs of diverse 
learners, in this case particularly those students who are English learners. The teachers at Alma Fuerte 
will engage in the following practices to support universal access of subject matter content for all 
students:14 

 During lesson planning and preparation, teachers will identify lesson objectives aligned with 
state and local standards. 

 Teachers will link new content to students’ background experiences and introduce unfamiliar 
vocabulary to facilitate comprehension. 

                                                             
14 Based on the eight broad elements of sheltered instruction described by Echevarria, Vogt, and Short. 
Making content comprehensible for English language learners: The SIOP model. Boston: Allyn and Bacon 
(2004). 
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 Teachers will use controlled vocabulary, sentence structure, visuals, and gestures as necessary 
and appropriate to make the presentation of content comprehensible. 

 Teachers will provide students with a variety of strategies for organizing and retaining 
information associated with effective learning, such as graphic organizers and note taking. 

 Teachers will provide students with regular opportunities to interact with their peers through 
collaborative learning activities, such as think/pair/share, partner and group projects. 

 Teachers will provide students with regular opportunities to use new language skills in context. 

 Teachers will pace lessons appropriately to allow for the participation and active engagement of 
all students. 

 Teachers will utilize language-based as well as content-based assessments. 

SDAIE instruction also focuses on strategies for taking students “Into,” “Through,” and “Beyond” the 
topics covered.  For example, SDAIE-enhanced instruction for a sixth grade social science unit on Ancient 
Greece might proceed as follows: 

I. Into: Determining what the students know about the topic of study.  Possible SDAIE strategies for 
“Into”: 

Anticipatory Guide: Students are given a series of statements that relate to concepts they 
will be studying in their unit on Ancient Greece. Students indicate AGREE or DISAGREE. After 
the information has been presented, students check to see if they were correct. 

Brainstorming - Students work in small groups. Each group begins with a stimulus such as a 
word, phrase, picture, or object related to the topic of Ancient Greece.  A recorder records 
all responses to that stimulus and ideas from each group are shared with the class. 

II. Through: The teacher enhances direct instruction on the topic by utilizing manipulatives, visuals, 
graphic organizers, and various modes of interaction between students. In addition to reading the 
text and listening to information presented by the teacher, students takes responsibility for learning 
by participating in group-work and sharing understanding with others. Possible SDAIE strategies for 
“Through”: 

Graphic Organizers – Students complete a variety of graphic organizers as they read or 
listen to information on Ancient Greece.  Graphic organizers used might include: 

Comparison-Contrast Matrix-Students determine similarities and differences 
between Ancient Greece and the Ancient Egyptian culture previously studied 
Flowcharts – Students sequence important events in the development of the Greek 
culture. 
Cause and Effect Chart – Students chart the ways in which geographical features of 
Ancient Greece shaped Greek culture and economy. 

Reciprocal Teaching - Two students work together to read a passage in the social science 
text. Student A reads one paragraph aloud, then asks Student B one or two good questions 
based on the reading.  Student B answers.  Students A and B discuss questions and answers 
and repeat the process. 
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Picture This – Following the introduction of several key vocabulary terms related to the unit, 
a blank paper is divided into eight sections. Students draw pictures or symbols to represent 
words or major concepts.  They then exchange papers with a partner and try to correctly 
label each other's drawings. 

Reading Guide  Students work in small groups to read a longer section of the social science 
textbook.   Students first take turns reading the headings of the reading.  Then, with their 
group, students predict what will be discussed in those sections. Students write their 
answers on a prediction chart.  In their groups, students take turns reading the first page 
aloud, and finish reading the selection in silence. They write "yes" or "no" on the prediction 
chart to indicate whether or not their predictions were correct.  Finally, students write one 
thinking question (Why..., How..., Compare..., What if...), and exchange papers to answer 
each other's questions. 

III. Beyond:  To create further understanding, students go beyond rote memorization and 
demonstrate real-world application of the learned information. This process requires higher-level 
critical-thinking skills.  Possible SDAIE strategies for “Beyond”: 

Roam the Room - In groups, students write down their individual answers to a higher-level 
question posed by the teacher (e.g. if only one idea or invention from the Greek culture 
could be passed on to subsequent cultures, what should it be and why?).  Students share 
their answers within their group and the group comes up with and records on chart paper 
one “best” answer for their group.  Groups then walk around to view other groups’ answers. 

Quotes – Students identify quotes from a fictional text related to the unit (e.g. The Odyssey) 
that they feel exemplify important aspects of Greek culture.  They create a chart listing the 
quote and the Greek culture they feel the quote illustrates. 

3. HOW THE PROGRAM WILL MEET THE  STATE ELD STANDARDS AND USE THE RESULTS OF THE 

CELDT/ELPAC 
 
Our programs to support English Learners are based on the California ELD Standards. Because the 
current CELDT is aligned to the 1999 ELD Standards, the CELDT program will be replaced by the 
proposed ELPAC system, which will be aligned to the 2012 revised CA ELD Standards. Until the ELPAC 
system is fully operational, Alma Fuerte will continue to administer the CELDT as the state’s measure of 
ELP and for federal accountability under Title III of the ESEA (or similar provision under ESSA). 
 
EL instruction will be grounded in the best available research on supporting ELs in an English Immersion 
environment and guided by the CA ELD Standards.  Students will be expected to advance at least 1 ELD 
level, or the equivalent ELPAC Proficiency Level Descriptor, annually as measured by the CELDT. Our EL 
Specialist will partner with the student’s teacher to include ELD goals on students’ learning plans. 
Additionally, our EL Specialist will assess student progress towards attainment of the standards using a 
standards-based guide, for example, EL portfolios.  
 

4. PROCESS AND SPECIFIC CRITERIA FOR RECLASSIFICATION 
 
Before the issuance of each progress report card, teachers will summarize students’ mastery of 
standards for their current ELD level by looking at assessment material collected throughout the 
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quarter.  Teachers will report on students’ proficiency level progress along the CELDT criteria levels with 
specific benchmark progress learning identified, in addition to ELA grades in reading, writing, listening, 
and speaking.  At the end of the trimester teachers will also go through the list of standards for a 
student’s current ELD level and determine if the student has mastered every standard for his or her 
current level and is ready to move to the next ELD level.  Teachers will present evidence (e.g. scored 
writing samples, rubrics from oral presentations) to the Co-Director, Academics, who will work with 
teachers to make the final decision regarding progression to the next ELD Proficiency Level. 

 
Reclassification criteria and procedures are outlined below.   

 
Reclassification Criteria: 

 CELDT/ELPAC: Overall performance level of 4 or 5 (or ELPAC equivalent measure) and skill area 
scores of 3 or higher (or ELPAC equivalent measure) in listening-speaking, reading, and writing 

 Standards Based Report Card: Meets or exceeds expectations in all ELA (Reading, Writing, and 
Listening/Speaking) strands, as evidenced by a grade of 3 or 4 in a 1-4 grading system or a grade 
of C or above in a letter grade system 

 Teacher/EL Specialist judgment: Classroom teacher and EL Specialist judge that the student will 
be successful in a mainstream English program.  This judgment may be based on teacher 
observation, review of student work samples, analysis of past standards based report cards 

 Parent Opinion and Consultation:  Notice will be provided to parents/guardians of their rights, 
and they will be encouraged to participate in the reclassification process.  Teachers will provide 
an opportunity for a face-to-face meeting with the parents/guardians to discuss their child’s 
progress toward English language proficiency. 

 Comparison of Basic Skills:  Performance in basic skills means the score and/or performance 
level resulting from a recent administration of an objective assessment of basic skills in English, 
such as the California English– Language Arts Standards Test (California Assessment of Student 
Performance and Progress (CAASPP) for ELA) and the California Modified Assessment for ELA 
(CMA for ELA). Range of performance in basic skills means a range of scores on the assessment 
of basic skills in English that corresponds to a performance level or a range within a performance 
level.  Students of the same age refers to students who are enrolled in the same grade as the 
student who is being considered for reclassification. 

 
Reclassification Procedures  
The following reclassification procedures will be used: 

 At least two times per year, the Co-Director, Academics will create a list of all students who 
meet the CELDT/ELPAC and CAASPP criteria for reclassification, as well as an updated potential 
reclassification list to teachers.  This document lists by class all students who meet the 
CELDT/ELPAC and CAASPP criteria for reclassification. 

 Each teacher is responsible for completing the report card grade and teacher judgment columns 
of the reclassification list for their students. 

 In some cases, the Co-Director, Academics works with the teacher to determine the ability of 
individual students to master grade level standards without language support.   

 Based on the information provided by teachers, the Co-Director, Academics identifies students 
ready to be reclassified and submits these names to the Administrative Assistant.  The 
Administrative Assistant sends a reclassification letter to these students’ parents and submits 
their names and report cards to the school district. 
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 Reclassified students continue to be monitored to ensure their continued ability to achieve 
mastery of the CA CCSS for ELA/Literacy.  

 
Alma Fuerte has set a demanding reclassification target for annual student progress (see Element 2: 
Measurable Student Outcomes). 100% of EL students who have been enrolled at Alma Fuerte for at least 
three years and who have at least a 95% attendance rate will gain one grade level of academic content 
knowledge in each subject. EL students will progress at least one English language level each year.  It is 
anticipated that all EL students who have been enrolled at Alma Fuerte for at least five years and have a 
95% attendance rate, will be reclassified as English language proficient.  Students who enroll at the 
school in subsequent years whose language development is still in the beginning or early intermediate 
stage will be receive added intervention from the teacher through small group instruction targeted to 
meet their individual needs with a goal that they will stay on target to advance 1-2 levels or more per 
year such that they can be reclassified during their TK‐ 8 career. 
 

5. PROCESS FOR MONITORING PROGRESS OF ENGLISH LEARNERS AND RECLASSIFIED (RFEP) STUDENTS 
 
Students will be monitored in conjunction with the following CA ELD Standards Proficiency Level 
Descriptors (PLDs).  The PLDs describe student knowledge, skills, and abilities across a continuum, 
identifying what ELs know and can do at early stages and at exit from each of three proficiency levels: 
Emerging, Expanding, and Bridging. These descriptors guide Alma Fuerte teachers as they provide ELs 
with targeted instruction in English language development as well as differentiated instruction in 
academic content areas15: 
 

 Emerging: Students at this level typically progress very quickly, learning to use English for 
immediate needs as well as beginning to understand and use academic vocabulary and other 
features of academic language.  
 

 Expanding: Students at this level are challenged to increase their English skills in more contexts, 
and learn a greater variety of vocabulary and linguistic structures, applying their growing 
language skills in more sophisticated ways appropriate to their age and grade level. 

  

 Bridging: Students at this level continue to learn and apply a range of high‐level English 
language skills in a wide variety of contexts, including comprehension and production of highly 
technical texts. The “bridge” alluded to is the transition to full engagement in grade‐level 
academic tasks and activities in a variety of content areas without the need for specialized ELD 
instruction. However, ELs at all levels of English language proficiency fully participate in grade 
level tasks in all content areas with varying degrees of scaffolding in order to develop both 
content knowledge and English.  

 
It is our philosophy that all children at any English proficiency level are capable of high‐level thinking and 
can engage in complex, cognitively demanding social and academic activities requiring language as long 
as they are provided appropriate linguistic support. The extent of support needed varies depending on 
the familiarity and complexity of the task and topic, as well as on the student’s English language 
proficiency level.  
 

                                                             
15 http://www.cde.ca.gov/sp/el/er/documents/sbeoverviewpld.pdf 
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Within the PLDs, three general levels of support are identified:  
   

 Overall Proficiency: A general descriptor of ELs’ abilities at entry to, progress through, and exit 
from the level.  

 Early Stages: Descriptors of abilities in English language that ELs have at the early stages of the   
level. 

 Exit Stages: Descriptors of abilities in English language students have at exit from the level.   
 
The descriptors for early and exit stages of each proficiency level are detailed across:  

 

 Three Modes of Communication:   
 

o Collaborative: engagement in dialogue with others  
o Interpretive: comprehension and analysis of written and spoken texts  
o Productive: creation of oral presentations and written texts 

 

 Two dimensions of Knowledge of Language:  
 

Metalinguistic Awareness: The extent of language awareness and self-monitoring 
students have at the level  

o Accuracy of Production: The extent of accuracy in production ELs can be expected to 
exhibit at the level.  English learners increase in accuracy of linguistic production as they 
develop proficiency in English. Accuracy may vary within a level depending on context, 
such as extent of cognitive demand or familiarity of a task. 

 
English learners will continue to be re-evaluated annually using the CELDT/ELPAC assessment until such 
time as they have demonstrated that they are able to compete effectively with English-speaking peers in 
mainstream classrooms and are reclassified as fluent English proficient. Alma Fuerte will set a demanding 
reclassification target annually.  The Co-Director, Academics will serve as the testing coordinator and will 
meet periodically with teachers throughout the school year during grade level planning to discuss the 
progress of English learners toward mastery of the CA ELD standards. The testing coordinator will 
continue to monitor students who are re-designated as RFEP during a period of two years to ensure that 
they are able to keep up with their peers. CELDT/ELPAC testing will not be required during the monitoring 
period. 
 
When the number of EL students enrolled reaches 21 students, school administration will establish an 
English Language Advisory Committee which will serve in an advisory capacity to school administrators 
regarding the programs and services available for English learners. 
 
 

1. MONITORING AND EVALUATION OF PROGRAM EFFECTIVENESS 
 
Alma Fuerte will evaluate the effectiveness of its education program for ELs by: 
 

 Adhering to School-adopted academic benchmarks by language proficiency level and years in 
program to determine adequate yearly progress. 

 Monitoring teacher qualifications and the use of appropriate instructional strategies based on 



 

Alma Fuerte Public School  90 

program design. 

 Monitoring student identification and placement. 

 Monitoring parental program choice options.  

 Monitoring availability of adequate resources. 
 

 SOCIO-ECONOMICALLY DISADVANTAGED STUDENTS B.
 
Our teachers and staff will all receive training on recognizing symptoms and behaviors indicative of a 
child‘s need for additional supports, including issues relating to hunger, extreme poverty, and individual 
families’ challenges to meet their child‘s needs. Through our Student Success Team (“SST”) process, 
described below, we will identify students and families who might need additional resources or 
supports, including referrals to community service organizations. Our emphasis on a school community 
and the responsibility we have to one another within that community will extend to the parents and 
families of our students as well. 
 
For example, socio-economically disadvantaged students may have a home environment that does not 
facilitate complying with the early pick up time of most schools.  This is why Alma Fuerte will offer a 
whole day program from TK and kindergarten on, and parents will be able to drop-off their children 
starting at 8:15 a.m. until 4:15 p.m. most school days,16 both to best serve our students’ needs and 
accommodate working families.  We will also plan to participate in the federal Free and Reduced Price 
Meal program, so that no Alma Fuerte student will go hungry during the school day.   
 
As demonstrated by the success of countless schools in California and beyond serving students who 
are socio-economically disadvantaged, income is a not a determinate factor in a students’ ability to 
succeed academically. If students who are socioeconomically disadvantaged are academically low 
achieving or struggle with learning differences or are identified as English Learners, Alma Fuerte will 
utilize strategies described in other sections of this petition. 
 

 ACADEMICALLY HIGH-ACHIEVING STUDENTS C.
 
Academically high-achieving students will be served within the regular classroom program. Teachers at 
Alma Fuerte will use multiple strategies to differentiate instruction for diverse learning styles and ability 
levels within the school’s curriculum. Our personalized approach to planning and delivering instruction 
will be an effective approach for all learners, including gifted students. In the case of academically high-
achieving students, teachers will provide a variety of options for students to demonstrate their 
understanding of what they have learned. 
 

1. IDENTIFICATION OF ACADEMICALLY HIGH-ACHIEVING STUDENTS 
 
Teachers will use a variety of assessment measures, including standardized assessment data and other 
classroom performance data, and SST to identify students who are academically high-achieving. 
Students who achieve significantly above grade level and/or demonstrate behaviors consistent with 
academic high achievement may be appropriately identified. In certain instances, services such as 
psychological testing might be used to test students for gifted ability, depending on the availability of 

                                                             
16 We plan to secure appropriate ASES and other funding to offer a comprehensive after-school program 
including both academic support and enrichments until 6:00 p.m. each day by Year Two. 
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such services. Parents and guardians will be informed when their child is suspected of being an 
academically high achieving student or identified as an academically high achieving student, so that they 
can seek appropriate challenges and opportunities for their child. 
 

2. STRATEGIES TO SUPPORT ACADEMICALLY HIGH-ACHIEVING STUDENTS 
 
Students who are academically high achieving and/or identified as gifted benefit from differentiation 
and tiered instruction that is flexible enough to meet their specific needs. According to Carol Tomlinson, 
a recognized expert in the field of education for gifted students, “a class is not differentiated when all 
students are doing the same thing and no adjustments are being made to the difficulty levels of the 
assignments that are given.”  (Tomlinson, 1995.) Alma Fuerte has adopted many of the strategies 
recommended by Tomlinson and others for effective teaching in mixed-ability classrooms, such as: 
 

 Differentiated instruction and assessments 

 Providing alternative and/or extension activities for students who have already mastered the 
content being taught 

 Allowing gifted and high achieving students to work at an accelerated pace (blended learning 
supports this) 

 Providing opportunities for students to work in flexible groups with other intellectual peers; 

 Creating graduated task rubrics and product criteria negotiated jointly by the student and 
teacher 

 Asking open-ended questions, both in the classroom and on homework assignments, that 
stimulate critical thinking 

 Incorporating a variety of the levels of thinking described in Bloom’s taxonomy – including the 
higher levels of analysis, evaluation, and synthesis – into lesson content and student work 
products 

 
As a result of program differentiation using the strategies just described, the unique learning needs of 
advanced learners will be met within Alma Fuerte’s unique classroom program.    
 

 ACADEMICALLY LOW-ACHIEVING STUDENTS D.
 
Alma Fuerte is committed to ensuring that all students achieve at their maximum learning potential. The 
program at Alma Fuerte has been expertly designed to meet the needs of all types of students by 
differentiating instruction, increasing student engagement and motivation, and providing a stimulating 
and challenging curriculum with multiple entry points for diverse learners and abilities.  Supplemental 
programs such as after-school tutoring, targeted intervention, and additional parent-teacher 
conferences are just some of the supports described below for academically low-achieving students. 
 
Teachers will receive training on effective intervention strategies targeted towards the areas of greatest 
need. In order to reach the greatest number of our students falling within this category, teachers will be 
trained to utilize the following “best practices:” 

 
High Expectations: By believing in and identifying each student’s potential, teachers then utilize the 
student’s strengths to help him/her reach this potential. 
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Reality‐Based Teaching:  Students need to be provided with “real life” purposes for their reading, 
writing and problem‐solving. Reality‐based learning approaches help to build a bridge between 
school and home, thereby helping students see relevance to their learning. Many at‐risk students do 
not see the relevance in their schooling and, therefore, lose motivation to succeed and learn. The 
expected diversity of our student body will influence curricular choices and efforts will always be 
made to ensure we utilize culturally relevant literature, reality‐based economic scenarios, and 
multiple perspectives. 
 
Cooperative Learning:  Students learn well from each other and opportunities should be provided 
for students to work together in order to plan, create and perform projects, as well as to discuss and 
debate issues. Cooperative grouping allows students to practice the social aspect of learning and 
contributes to active participation and teamwork. Each student can utilize his/her strengths in 
groups and learn from the strength of his/her peers. 
 
Multiple Assessments: As all students possess and utilize different strengths for their learning, a 
teacher who allows for a variety of assessments is more apt to find out what students have truly 
learned, not just how they take a test. Portfolios, oral presentations, open‐book tests, group 
projects and graphic maps are only some of the many avenues available for teachers to tap into 
their student’s knowledge. The wider the variety of assessment the teacher uses and the more 
authentic and on‐going it is, the truer the picture the teacher can get of their student’s 
understandings.  (See Element 2: Assessment, for explicit details about our assessment 
methodologies.) 
 
Direct Instruction: As an instructional strategy, direct instruction responds to the student’s needs by 
focusing directly on the skills required to be successful in school and ensuring that these skills are 
learned (Better Thinking and Learning, Maryland State Department of Education). Students can learn 
high level concepts if they know how to learn, how to question, how to access prior knowledge, and 
how to integrate new knowledge. The elements of Direct Instruction include: 

• Clearly communicating goals for students 
• Structuring academic tasks for students 
• Demonstrating the steps necessary to accomplish a particular academic task 
• Monitoring student progress 
• Providing student practice (including through online exercise) and feedback to ensure 

success 
• Holding students accountable for their work through frequent teacher review 

 
 

1. IDENTIFICATION OF STUDENTS WHO ARE ACADEMICALLY LOW-ACHIEVING 
 
It is anticipated that the academic needs of most students will be met through the core elements of the 
Alma Fuerte program. Nevertheless, in some instances students who are achieving below grade level 
may require additional assistance to catch up to their peers. Students will be identified as academically 
low-achieving if: 
 

 Their classroom performance is considered to be one or more years below grade level based on 
class assignments and/or assessments; 

 They do not demonstrate grade level proficiency on benchmarks (NWEA MAP and CAASPP); or 
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 They fail to demonstrate a minimum of one year of academic growth in reading, writing, and/or 
mathematics during each year; 

 
2. STRATEGIES TO SUPPORT ACADEMICALLY LOW-ACHIEVING STUDENTS 

 
Alma Fuerte program features have been proven through research and practice in similar school 
populations to be especially effective with Title I students and students performing below grade level or 
at significant risk of low achievement. The following program elements, described throughout this 
petition, are designed to support all students. These elements have demonstrated particularly successful 
results with low achieving students and others who are at risk of school failure and for whom traditional 
strategies are less likely to be effective: 
 

 An integrated curriculum with project-based learning  

 Blended learning 

 A program built on rigorous content standards 

 Highly qualified teachers 

 Culture of excellence and high expectations 

 A supportive school community 

 A strong home-to-school connection. 
 
Students who are identified as low achieving will receive targeted support and assistance throughout 
the school day.  Targeted support for under achieving and/or students at risk may include: 
 

 Providing a curriculum that values diversity and provides greater cultural contexts so students 
make valuable learning connections between course content and real-life experiences 

 Required parent/guardian conferences for students who drop below a C average 

 Early intervention in reading during ELA in the daily schedule (see above) 

 Supplemental blended learning curriculum/program targeted at student needs 

 Targeted intervention with additional teacher support during intervention block 

 After-school tutoring 

 Focused attention – prepared in consultation with the student and the parent/guardian, if 
needed in the context of the Student Success Team process, regarding specific strategies and 
supports 

 Project Based Learning provides both peer tutoring and role modeling.  This is one of the 
successes of the approach; 

 Regular assessments of students (as explained in the charter under the section addressing 
assessment) will provide early identification of students who are not at grade level or cannot 
meet the content standards so that teachers can plan and strategize effective interventions or 
tailor the PBL projects to address deficiencies;   

 Individual contract with the student detailing clear and achievable responsibilities and 
benchmarks for the student to achieve 

 Other program modifications and supports as determined by the classroom teacher 
 
 

STUDENT SUCCESS TEAM (SST) 
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Alma Fuerte is committed to working with students who are achieving below grade level to help them 
achieve at expected levels; and to those students who are performing above grade level and needing 
additional challenge.  Despite the many strengths of Alma Fuerte‘s programs, methods, and 
organizational design, additional support may be necessary in instances when students are not making 
satisfactory academic progress, when students are performing beyond grade level and require 
additional challenge, or when their behaviors are impeding their own progress or the progress of others. 
On those occasions, convening a Student Success Team (SST) will open a new pathway of support to 
students.  
 
The purpose of the SST is to ensure that the school and community are doing everything possible to 
make students successful at school. The SST mobilizes and coordinates the school‘s resources, and a 
request for assistance from the SST can be made by a teacher, administrator, parent or guardian. The 
SST process will be coordinated by the Co-Director, Academics, who will organize the SST process by 
managing the necessary paperwork, scheduling and facilitating meetings, and inviting members 
(including parents/guardians) to SST meetings. All teachers will receive professional development 
regarding identification of student needs, modifications and interventions, and the SST process. (See 
also, Professional Development section of this petition.) 
 
Alma Fuerte will use a systematic problem solving approach to assist students with concerns that are 
interfering with success: 

 
1. Clarify problems and concerns 
2. Develop strategies and organizes resources 
3. Provide a system for school accountability  
4. Serve, assist and counsel the parent, teacher and student.  

 
A SST is a general education function. All students can benefit from an SST, including but not limited to, 
those students achieving below or above grade level and students who have experienced emotional 
trauma, behavioral issues, or language issues. 
 
At Alma Fuerte, SST meeting steps shall include: 
 

1. Team members introduce themselves and their roles 
2. Purpose and process of the meeting are stated 
3. Timekeeper is appointed 
4. Strengths are identified 
5. Concerns are discussed, clarified, and listed  
6. Pertinent information and modifications are listed 
7. Concerns are synthesized with one or two chosen for focus 
8. Strategies are chosen 
9. Concerns are brainstormed 
10. Team choose best strategies 
11. Commitments are made 
12. Timeline is developed 
13. Follow up date is set 
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After implementation of a SST plan and follow up, if the problem continues, revisions to the plan 
may be discussed, or if necessary, a referral for special education or Section 504 assessment 
might be deemed necessary by the SST. 

 
RESPONSE TO INTERVENTION (RTI)  

 
Instructional staff at Alma Fuerte will understand and implement the Response to Intervention (RTI) 
processes in their classrooms and the school. Our Response to Intervention (RTI) will be a multi-tier 
approach to the early identification and support of students with learning and behavior needs.  
 
When a student enrolls at Alma Fuerte, administration will chart both the screening and assessment 
results that students bring to the school. Once the student is assigned to a classroom, teachers will 
also use grade level academic, teacher-made and school assessments within the first two weeks of 
the student’s class assignment to identify the academic and behavioral needs of each student.  
 
Upon having this universal screening data, the RTI process will immediately begin with the teacher 
implementing high-quality rigorous classroom instruction, as is aligned for all students in his or her 
classroom. Struggling learners will be provided with interventions at increasing levels of intensity to 
accelerate their rate of learning. Intervention services will be implemented by a variety of 
personnel, including general education teachers, special educators, and specialists. Our 
Intervention/Integration block will offer teachers dedicated time for intervention. The progress of 
students will be closely monitored by teaching staff and teams of administrators and teachers 
through ongoing student assessment. SST communication systems to assess both the learning rate 
and level of performance of individual students will be in place for every student, as needed. 
Routine communication with parents will also inform our work and intentions to accelerate student 
growth. Educational decisions about the intensity and duration of interventions will be based on 
individual student response to instruction data. We will create a well-integrated system of 
assessment, instruction and intervention guided by student outcome data through the RTI process 
as guided by our SST decisions. Since RTI is a three tiered approach, once students are assessed, 
struggling learners who need additional support and who are identified as being “at risk” will receive 
supplemental instruction during the school day beginning in their regular classroom at the Tier I 
level.  
 
Tier I: The decision to place a child at the Tier I Level of support will be made by the SST which 
includes the child’s teacher. The child’s teacher will share the results of her student assessments in 
her classroom. Combined with enrollment information the child has when entering Alma Fuerte, the 
SST can make a decision to immediately place the child at the Tier I intervention level of support. 
 
This Tier I supplemental instruction will be provided for students by the child’s classroom teacher 
through individual push-in support and/or through in classroom grouping practices to differentiate 
and facilitate progress for the child to address his/her specific student academic or behavioral 
needs. If no urgent issues are observed, our teachers will be advised to use an eight week period to 
plan and implement supplemental reinforcement for students identified as needing Tier I assistance. 
All students will receive high-quality, rigorous, research based, “best practice” instruction aligned 
with their area of academic or behavioral need throughout this Tier I period.  
 
Student progress will be closely monitored using on-going valid formative regular assessments by 
the classroom teacher. At the end of this eight week period, students showing significant progress in 
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the identified “at-risk” areas can be returned to learning through the whole group classroom 
instruction in the regular classroom program. However, if a student is not demonstrating adequate 
progress, Tier II interventions may begin.  
 
A decision to move students to the next Tier will occur after an eight week process of interventions, 
as determined through the weekly SST meetings. Classroom teachers bring progress reports and all 
assessment data collected for the child during that 8 week period to the SST meeting to consult with 
the members of the team about the decision to move a student back to the regular education 
program or to move the child to a Tier II Intervention level.  
 
TIER II: 
Students not making adequate progress in the regular classroom in Tier 1 will be identified by the 
SST to participate in receiving Tier II interventions with an increase in intensive instruction matched 
to the student’s needs. The SST will brainstorm research based methods and approaches that are 
strategies to offer the child more intensive assistance based on the student’s levels of performance, 
identified skills that are deficient, and rates of progress. Intensity, frequency and duration of the 
prescribed intervention will also be identified through the SST. In addition, the expertise of selected 
staff who will provide the intervention will also be considered. Discussions about whether a whether 
a push-in or a pull-out approach is in the best interest of the child’s learning will be important to our 
team and the child’s success.  
 
A longer period of time may be required for this tier of interventions and this period will be decided 
in the Team meeting; however, the teacher will monitor and update the SST  in a scheduled meeting 
every eighth week about the child’s progress. Observations or additional assessments by specialists 
may also be recommended by our SST during Tier II interventions. Students who continue to show 
too little progress at this level of intervention will then be considered for more intensive 
interventions at the Tier III level. 
  
TIER III: 
At the Tier III level, SST will recommend a comprehensive evaluation of the child and several 
assessments will be used to consider if the results qualify the child for eligibility for special 
education services under IDEA. The data collected during Tiers I and II as well as these new 
assessments for Tier III will be considered by our team to make the student eligibility decisions. 
  
At any point in our RTI process, under IDEA, our parents can request a formal evaluation to 
determine the child’s eligibility for special education. Our RTI process will not be used to deny or 
delay a formal evaluation for special education. Revisions to the plan may be discussed, or if 
necessary, a referral for special education or Section 504 assessment might be deemed necessary. In 
fact, parents will be informed by the teacher about assessments and instruction in the Tier I process 
and invited to any meeting throughout the child’s learning journey through Tier Levels. We will 
welcome hearing about the parents’ concerns and recommendations. We will offer assistance to 
support the family of the child, as needed, in order to reinforce our whole child philosophy in 
creating successful student experiences with learning and achievement. 
  
 

3. CLASSROOM MODIFICATIONS FOR ACADEMICALLY LOW-ACHIEVING STUDENTS 
 
In addition to the instructional methods and strategies detailed above, when appropriate, classroom 
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modifications will be made to support academically low- achieving students. Modifications or 
accommodations may be used by the classroom teachers in coordination with the Student Success 
Team, for students who are low achievers, depending on the student‘s specific need.  These may 
include using different materials (visual aids, manipulatives, audio materials), using different methods 
(reading written material aloud to student, guided note-taking, visual cues/modeling), differentiated 
pacing and assignments, environment changes, testing accommodations and more. 
 

4. TRACKING THE ACADEMIC PROGRESS OF ACADEMICALLY LOW-ACHIEVING STUDENTS 
 
Alma Fuerte will acquire and maintain Illuminate or a similar student achievement data management 
system that allows the school to effectively track academic progress over time. Using the data tracking 
system, the following groups of students will be monitored by teachers and school administration in 
order to ensure satisfactory academic progress and to provide timely and targeted intervention when 
necessary: 
 

 Students identified as achieving below grade level 

 Students identified as being at risk for school failure due to environmental factors 

 Socioeconomically disadvantaged students (Title I). 
 
In the event that struggling students fail to make satisfactory academic progress despite targeted 
interventions implemented by the classroom teacher, the teacher may decide to refer the student to the 
Student Success Team, below. 
 

 STUDENTS WITH DISABILITIES E.
 
Teachers at Alma Fuerte will implement a wide range of accommodations for students with disabilities. 
All teachers will receive ongoing professional development regarding special education policies, 
strategies for working with learning, physical and other differently abled students, and classroom 
practices that support students with diverse learning styles and abilities. Among the topics that will be 
discussed during professional development sessions will be: 
 

 Early identification and symptoms of learning, physical and other different abilities 

 Classroom accommodations for specific, observed behaviors 

 What to do when a teacher or parent suspects a child may be disabled. 
 
All instructional staff, as well as other appropriate staff members will attend professional development 
and/or training meetings necessary to comply with state and federal special education laws, including 
those sponsored by the District or Special Education Local Plan Area (“SELPA”). 
 
Alma Fuerte will comply with all applicable state and federal laws in serving students with disabilities, 
including, but not limited to the Individuals with Disabilities Education Improvement Act of 2004 
(“IDEA”), Section 504 of the Rehabilitation Act of 1973 (“Section 504”), Title II of the Americans with 
Disabilities Act, and any other civil rights enforced by the U.S. Department of Education Office of Civil 
Rights (“OCR”). Furthermore, Alma Fuerte Public School will comply with the guidelines of its charter 
authorizer, and all California laws pertaining to special education students.  
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To the maximum extent appropriate, all students with disabilities will be fully integrated into the 
programs of Alma Fuerte, with the necessary materials, services, and equipment to support their 
learning. The school will ensure that any student with a disability attending Alma Fuerte is properly 
identified, assessed and provided with necessary services and supports. 
 
The School shall be categorized as a public school of the District in accordance with Education Code 
Section 47641(b).   
 
The School shall comply with all state and federal laws related to the provision of special education 
instruction and related services and all SELPA policies and procedures; and shall utilize appropriate 
SELPA forms.   
 
The School shall be solely responsible for its compliance with Section 504 and the ADA.  The facilities to 
be utilized by the School shall be accessible for all students with disabilities. 
 

1. SERVICES FOR STUDENTS UNDER THE IDEA      
 
Upon approval as a charter school, Alma Fuerte Public School will operate as a public school of the 
district for the purposes of providing Special Education services and will negotiate an appropriate 
Special Education Memorandum of Understanding (“MOU”) between the school and the Pasadena 
Unified School District, which shall delineate the respective responsibilities of Alma Fuerte and Pasadena 
Unified with regard to the funding and delivery of special education and related services in the means 
that best serves our students.17  We are confident that our individualized and differentiated approach to 
instruction will be of tremendous benefit to students with special needs especially.   
 
Alma Fuerte reserves the right at any point during its charter term to seek a material revision to this 
petition to become an independent local educational agency (“LEA”) and join a SELPA pursuant to 
Education Code Section 47641(a), either on its own or with a grouping of charter school LEAs as a 
consortium.  In the event that Alma Fuerte applies for, and is accepted as an LEA member of a SELPA, 
Alma Fuerte will comply with all notice and other provisions under the law and ensure sound financial 
planning for the potential contingencies associated with becoming an LEA for special education 
purposes.   
 
So long as Alma Fuerte operates as a “school of the district” solely for purposes of providing special 
education and related services under the IDEA pursuant to Education Code Section 47641(b), in 
accordance with Education Code Section 47646 and 20 U.S.C. 1413, PUSD will provide special education 
services for students enrolled in Alma Fuerte to the extent required by law.  Specifically, pursuant to the 
terms of the Special Education MOU negotiated with Alma Fuerte Public School, PUSD will:  (a) serve 
children with disabilities in the same manner as it serves children with disabilities in its other schools; or 
(b) provide Alma Fuerte Public School with an equitable share of state and federal special education 
funding to support special education instruction or designated instructed and services to students 
enrolled in the charter school. Alma Fuerte reserves the right to contract with agencies and vendors 
outside the authorizer when appropriate to secure special education services, including administrative 

                                                             
17 Based on the terms of the Special Ed MOU, we will revise the charter petition language accordingly to 
accurately reflect the terms of the MOU and ensure consistency. 
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support services.  
 
Alma Fuerte pledges to work in cooperation with all local and state agencies to ensure that a free and 
appropriate education is provided to all students with exceptional needs. Furthermore, Alma Fuerte will 
comply with all provisions of AB 602, applicable SELPA guidelines, and additional federal and state laws 
that apply to Alma Fuerte pertaining to special education students.  
 
Per federal law, all students with disabilities will be integrated into the programs of Alma Fuerte to the 
maximum extent practicable and placed in the least restrictive environment appropriate for their needs, 
with the necessary materials, mandated services, and equipment to support their learning. Alma Fuerte 
will meet all the requirements mandated within a student’s Individualized Education Program. The 
school will include all special needs students with non-disabled peers to the maximum extent 
appropriate according to their IEPs. 
 
The following language mirrors the typical “industry standard” arrangement between a school district 
and a charter school and aligns with State and Federal law which requires that students in charter 
schools receive special education and related services in the same manner as any other student in the 
District.  The language that follows is not meant to unilaterally bind the District, or to preclude 
alternative arrangements between the District and the Charter School as agreed upon in a MOU. 
 

2. SEARCH AND SERVE 
 
Upon the commencement of each school year, all enrolled students will be evaluated as a means of 
general class placement.  Students may be evaluated from already-available data (i.e. school tests, 
teacher observations, grades, etc.) regarding the student’s progress or lack of progress within the 
general program.  No assessment or evaluation will be used for admission purposes.  Through 
collaboration between the faculty, parents and school leaders, Alma Fuerte will work to identify any 
students who do not currently have an IEP but may be in need of pre-referral interventions.  The 
Student Success Team will convene weekly to review all referred students as well as student data across 
sub-groups, classrooms and more.  
 
The School shall have the responsibility to identify, refer, and work cooperatively in locating School 
students who have or may have exceptional needs that qualify them to receive special education 
services. The School will implement District and SELPA policies and procedures to ensure timely 
identification and referral of students who have, or may have, such exceptional needs. A pupil shall be 
referred for special education only after the resources of the regular education program have been 
considered, and where appropriate, utilized. 
 
It is the School’s understanding that the District shall provide the School with any assistance that it 
generally provides its schools in the identification and referral processes, and will ensure that the School 
is provided with notification and relevant files of all students who have an existing IEP and who are 
transferring to the School from a District school. The District shall have unfettered access to all School 
student records and information in order to serve all of School’s students’ special needs. 
 
In the event that the School receives a parent written request for assessment, it will work collaboratively 
with the District and the parent to address the request.  Unless otherwise appropriate pursuant to 
applicable State and Federal law, the School and the District will provide the parent with a written  
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assessment plan within fifteen days of receipt of the written request and shall hold an IEP within sixty 
days of parent’s consent to the assessment plan to consider the results of any assessment. 
 
The School will follow District child-find procedures to identify all students who may require assessment 
to consider special education eligibility and special education and related services in the case that 
general education interventions do not provide a free appropriate public education to the student in 
question. 
 

3. ASSESSMENT 
 
The term “assessments” shall have the same meaning as the term “evaluation” in the IDEA, as provided 
in Section 1414, Title 20 of the United States Code. The District will determine what assessments, if any, 
are necessary and arrange for such assessments for referred or eligible students in accordance with the 
District’s general practice and procedure and applicable law.  The School shall work in collaboration with 
the District to obtain parent/guardian consent to assess School students. The School shall not conduct 
special education assessments unless directed by the District. 
 
The referral process is a formal, ongoing review of information related to students who are suspected of 
having special needs and show potential signs of needing special education and related services. Alma 
Fuerte’s primary internal method for referral for assessment will be the Student Success Team. When a 
parent/guardian suspects that a child has a disability, the parent will be advised by the school to notify 
the school in writing in order to arrange for possible testing and evaluation (parents who make the 
request orally will be provided assistance, if needed, in making a written request). Parent notification 
and request for special education testing and evaluation will trigger legal timelines, and Alma Fuerte will 
follow all legal and District mandates for a timely response.   
 
After a student is referred for a special education assessment, Alma Fuerte will provide the student’s 
parent or guardian with a proposed assessment plan within 15 days of the referral.  Parents will be 
informed by the Co-Director, Academics that special education and related services are provided at no 
cost to them. Alma Fuerte will obtain informed consent from the parent/guardian before conducting the 
assessment, and the assessment will be completed within 60 days of receipt of parental consent.   
 
The Co-Director, Academics will be responsible for gathering all pertinent information and sharing such 
information with all others involved in the assessment.  Information gathered will be used as tools to 
determine the student’s disability, eligibility for services, and the nature and extent of required services.  
If needed or requested, an interpreter will be provided for the parent or guardian during the 
assessment. A teacher or Alma Fuerte staff member may serve as the interpreter, if fluent in the 
parent/guardian’s native language and with parent approval.  The types of assessments that may be 
used for determining eligibility for specialized instruction and services will be selected by Alma Fuerte, in 
collaboration with any hired service providers, and will generally be performed by a qualified 
psychologist and a nurse if applicable. Those assessments could include, but are not limited to: 
 

 Individual testing; 

 Psychological testing; 

 Teacher observations; 

 Interviews; 

 Review of school records, reports, and work samples; and 
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 Parent input. 
 
Unless conflicting with state or SELPA policies and procedures, Alma Fuerte will follow the below 
assessment guidelines.  If a conflict with any of the prior mentioned agencies policies and procedures 
exists, then state or SELPA policies and procedures will govern, and Alma Fuerte will revise these 
guidelines accordingly:     
 

 Parents or guardians of any student referred for assessment must give their written consent for 
the school to administer the assessment; 

 The student must be evaluated in all areas related to his/her suspected disability; 

 The assessment will be conducted by a professional with knowledge of the suspected disability.   

 Multiple assessments will be delivered by qualified professionals to measure the student’s 
strengths and needs; 

 Assessments will be delivered without cultural, racial or gender bias; 

 Assessment results will be delivered to the parent/guardian in their primary language, and an 
interpreter will be provided if needed; 

 Assessments will be adapted as necessary for students with impaired sensory, physical or 
speaking skills; and 

 A multidisciplinary team will be assembled to assess the student, including a teacher 
knowledgeable about the disability. 

 
Once the assessment is completed, Alma Fuerte will hold a meeting to review the results of the 
assessment and determine whether the student qualifies for special education by meeting the criteria 
for one of 13 disabling conditions.  This meeting is the initial IEP meeting described in detail below, and 
Alma Fuerte will offer the student’s parent/guardian the opportunity to participate. Alma Fuerte will be 
responsible for scheduling, coordinating and facilitating the IEP meeting.  
 
If a student enrolls at Alma Fuerte with an existing IEP, an IEP meeting will be convened within 30 days 
of enrollment to review the existing IEP, discuss the student’s present levels of performance and needs, 
and offer appropriate placement and services. Prior to such meeting and pending agreement on a new 
IEP, if needed, Alma Fuerte shall work to implement the existing IEP or as otherwise agreed upon by the 
parent/guardian.  Within 30 days of each school year beginning, Alma Fuerte will forward a complete list 
of all new IEPs to students’ home districts for reference, if required by law.   
 

4. DEVELOPMENT, IMPLEMENTATION AND REVIEW OF IEP 
 
Alma Fuerte Public School, in collaboration with Pasadena Unified School District or SELPA pursuant to 
the Special Education MOU and SELPA policies, will ensure that all aspects of the IEP and school site 
implementation are maintained.  Every student who is assessed by the school will have an IEP that 
documents assessment results and eligibility determination for special education services. Alma Fuerte 
will provide modifications and accommodations (outlined within each individual’s IEP) in the general 
education environment taught by the general education teacher.  Alma Fuerte will ensure that all 
aspects of the IEP and school site implementation are maintained.   
 
Alma Fuerte will provide modifications and accommodations (as outlined within each individual’s IEP) in 
order to provide an education tailored to each student’s unique educational need. Students at the 
school who have IEP’s will be served in the Least Restrictive Environment (“LRE”).  However, should a 
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student’s IEP team determine that the student requires an alternative placement, the school will work 
with Pasadena Unified School District to ensure an appropriate placement and services. 
 
Alma Fuerte Public School will work with Pasadena Unified School District and/or SELPA to make time, 
resources, and facilities available to meet the needs of the student’s IEP.  Alma Fuerte will actively 
participate in all aspects of the IEP to enable the student to be successful, including planning the 
appropriate individual tutoring schedule and classroom modifications, strategies, and techniques. 
 
Each student who has an IEP will have an IEP team that oversees the IEP Development, implementation 
and progress of the student.  All decisions concerning the special education programs and services to be 
provided to a student with a disability are to be made by the IEP team. The proposed IEP team at Alma 
Fuerte will require the following individuals: 
 

 Co-Director, Academics 

 The parent or guardian of the student for whom the IEP was developed; 

 The student, if appropriate 

 At least one core classroom teacher who is familiar with the curriculum or progress appropriate 
to that student; 

 A Pasadena Unified School District or SELPA Special Education Representative;  

 If the student was recently assessed, the individual who conducted the assessment or who is 
qualified to interpret the assessment results; and 

 Resource Specialist and any other teachers and service providers (e.g. contracted speech 
therapists) who have worked with the student while at Alma Fuerte. 

 
Others familiar with the student may be invited as needed. Alma Fuerte views the parent as a key 
stakeholder in these meetings and will make every effort to accommodate parents’ schedules and needs 
so that they will be able to participate effectively on the IEP team. An interpreter will be provided if 
necessary to ensure that all parents and/or guardians understand and can participate in the IEP process. 
When available, an Alma Fuerte teacher or staff member, fluent in the parent’s native language, may 
serve as the interpreter with parent approval.  If the parent(s) cannot attend the IEP meeting, the school 
will ensure his/her participation using other methods, such as rescheduling the meeting, conferencing 
by telephone, conferencing via webcam, or meeting at the parent’s home after working hours. A copy of 
the IEP will be given to the parent in accordance with State law, Pasadena Unified School District and 
SELPA policies, as applicable. 
 
Upon the parent or guardian’s written consent, the IEP will be implemented by Alma Fuerte, in 
cooperation with the Pasadena Unified School District or SELPA in which Alma Fuerte is a member, 
under the terms of the Special Education MOU.  The IEP will include all required components and be 
composed using PUSD or SELPA approved forms.  
 
The elements of the IEP will include: 

 A statement of the student’s present levels of academic achievement and functional 
performance, and assessment data 

 The rationale for placement decisions 

 The services the student will receive and the means for delivering those services 

 A description of when services will begin, how often the student will receive them, who will 
provide them, and where they will be delivered 
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 Measurable annual goals and short-term objectives focusing on the student’s current level of 
performance 

 A description of how the student’s progress will be measured and monitored 

 An explanation of the extent, if any, to which the student will not participate in general 
education 

 Any accommodations necessary to measure the academic achievement and functional 
performance of the student on state and district assessments; and 

 Transition goals for work-related skills. 
 
IEP meetings will be held according to the following schedule: 

 Yearly to review the student’s progress and make any necessary changes 

 Every three years to review the results of a mandatory comprehensive reevaluation of the 
student’s progress 

 After the student has received a formal assessment or reassessment 

 When a parent or teacher feels that the student has demonstrated significant educational 
growth or a lack of anticipated progress 

 When an Individual Transition Plan is (“ITP”) required at the appropriate age 

 When a special education student has been suspended, especially if they demonstrate a pattern 
of misbehavior, to determine if changes to the IEP are required to address the misbehavior  

 Prior to the expulsion of a student with an IEP, to determine if the student’s misconduct was a 
manifestation of his/her disability 

 If the parent/guardian, an Alma Fuerte staff member, the Pasadena Unified School District or 
SELPA, hired service providers, or the student has communicated a concern about the student’s 
progress 

 
The IEP team will formally review each student’s IEP at least once a year to determine how the IEP is 
meeting his/her needs. In accordance with IDEA regulations, the IEP team will also conduct a formal 
review of the IEP once every three years, in which the student is reassessed and the IEP is reviewed as 
part of an overall comprehensive reevaluation of the student’s progress. 
 
If a parent or faculty member feels the student’s educational needs are not being met, they may request 
a reassessment or a review of the IEP by the IEP team at any time during the year via written notice to 
the school which will then forward such written notice to Pasadena Unified School District and/or SELPA 
within two school days. Once the request is received, the IEP Team will have thirty days, not including 
school vacations greater than five days, to hold the IEP meeting. The school will encourage open 
communication between the parents and the Pasadena Unified School District and/or SELPA for any 
items related to the special education services. Students at Alma Fuerte who have IEP’s will continue to 
attend the school, unless the IEP recommends otherwise.   
 
Parents will be informed approximately four times a year of the student’s progress toward meeting 
annual goals and whether the student is expected to meet his/her annual goals. The Goals and 
Objectives section of the IEP will be an attachment to the general progress report. This will serve to 
document the method by which the student’s progress toward achieving the annual goal is measured, 
the student’s progress during the relevant period, the extent to which it is anticipated the student will 
achieve the annual goal prior to the next annual review, and where needed, the reasons the student did 
not meet the goal. 
 



 

Alma Fuerte Public School  104 

 
5. STAFFING 

 
Although specific staffing needs will be determined based on the Special Education MOU negotiated 
with PUSD, based on the current population in our target population, we have budgeted – above and 
beyond staff and services provided by the District -- to have at least one Resource Specialist18 with an 
appropriate Special Education Credential who will lead direct instruction of students with special needs 
and help train and collaborate with other faculty regarding instruction for students with special needs in 
pull-out and small groups or push-in services with individuals and small groups .19  In addition, our Co-
Director, Academics will coordinate all aspects of the SST and IEP process from an administrative 
perspective.  The Co-Director, Academics will be the primary Alma Fuerte representative tasked with 
assuring that all aspects of the IEP and any possible 504 plans are properly implemented.   All teaching 
staff at Alma Fuerte will also be involved in assuring that all IEPs and 504 plans are properly 
implemented.    
 
In overseeing the special education program and the IEP process, the Co-Director, Academics will: 

• Ensure that all aspects of the IEP are followed 
• Ensure all appropriate personnel (including consultants) attend team meetings 
• Ensure parents receive regular communication about progress made toward attaining the goals 

stated on the student’s IEP, and inform them of due process procedures and rights 
• Consult bi-monthly with the student’s teacher and service providers to ensure that the 

objectives and goals of students with IEP’s are being met (consistent with school-wide review of 
all students’ ILPs) 

• Ensure completion of the requisite paperwork, updating and filing of necessary information for 
initial referrals, triennial evaluations, ongoing monitoring of student progress, and appropriate 
provision of any/all test modifications as stipulated in the IEP 

• Maintain a central file with all special education evaluation material and IEP’s in accordance 
with FERPA and IDEA guidelines 

• Provide a report of student progress on the same schedule as students in general education 
 
So long as Alma Fuerte operates as a “school of the district” for special education purposes, Pasadena 
Unified School District agrees to allow Alma Fuerte staff access to all Special Education related 
professional development opportunities that are available to other employees of Pasadena Unified 
School District.   

 
 

6. SPECIAL EDUCATION STRATEGIES FOR INSTRUCTION AND SERVICES 
 
As detailed throughout this petition, Alma Fuerte will employ a highly individualized model of instruction 
for all students, which will benefit all students with learning challenges.  Alma Fuerte will mainstream all 
of its students as much as is appropriate according to each individual IEP and will comply with the 
federal mandate of the least restrictive environment (“LRE”).  Each student’s IEP will require different 
kinds of modifications for instruction and services, therefore the educational strategies of the IEP will be 

                                                             
 
19 Depending on enrollment each year, additional Resource Specialists, aides or other staff will be added as 
needed.   
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built around the student’s needs and how these fit within the general educational program of the 
school.  
 
Alma Fuerte will, in alignment with the Pasadena Unified School District or SELPA, provide several 
programs for students with special needs, whereby the academic program is structured in one or several 
of the following ways20: 1) a Resource Specialist may provide services in the classroom or in a small 
group outside the classroom, 2) a Resource Specialist coordinates programs and services for students 
who are fully included in regular education classroom, or 3) a Modified Inclusion model, where classes 
have up to five students with identified special needs, a regular education teacher, and a Resource 
Specialist.  A Resource Specialist collaborates with regular education teachers and oversees 
implementation of each child's IEP. 
 
Alma Fuerte will employ a variety of strategies to ensure student success for our Special Education such 
as those detailed extensively in the previous sections, and all will be in accordance with their IEP.   
 
Alma Fuerte may also contract with outside special education service providers depending on 
operational needs or specific requirements of the students’ IEPs. Some of the potential contracted 
services may include nurses, speech therapists, psychologists, autism behavioral or occupational 
therapists, and counselors. Alma Fuerte will reassess its special education staffing, service providers, 
methods, and strategies on a continuous basis to assure that all services provided are effective and of 
the highest quality. 
  
Alma Fuerte retains the option, based on operational evaluation and program needs, to employ a high 
quality Special Education service provider who can coordinate and facilitate some or all of the special 
education related services and instruction for our students. These types of special education service 
providers could provide Alma Fuerte with the following staff: 
 

 Credentialed special education teachers/Resource specialists 

 School psychologists 

 Occupational therapists 

 Physical therapists 

 Speech-language pathologists 

 School nurses 

 Vision therapist 

 Interpreters for students who are deaf or hard of hearing 

 Orientation and mobility aides for students who are blind or visually impaired  
 
The chosen special education service providers could also be responsible for a number of areas including 
Assessments, Behavioral Support, Clinical Services, Compliance/Administration, Related Itinerant 
Services and Designated Instructional Services (DIS), and Special Education Instruction.  Alma Fuerte 
shall carefully review the qualifications of potential providers, contact other schools and districts who 
utilize such providers and conduct reference checks, and ensure that individuals performing services 
have undergone background checks and fingerprinting clearances. 

                                                             
20 http://special-
education.pusd.schoolfusion.us/modules/groups/group_pages.phtml?gid=942971&nid=75745&sessionid=0b641027641
71c2c335b7a7dbdafd22b 
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For every student who is eligible to receive special education instruction and related services, Alma 
Fuerte will provide transportation as a related service if it is required to assist a child with a disability 
benefit from special education. As required for any special education program, transportation will be 
provided to meet the criteria for a free, appropriate public education.  As applicable, a student’s IEP will 
describe how special education transportation is coordinated with regular home-to-school 
transportation, and will set forth an individualized plan for meeting the transportation needs of the 
student receiving special education.  
 

7. REPORTING 
 
Alma Fuerte, in collaboration with Pasadena Unified School District and/or the SELPA and the Alma 
Fuerte service providers (if applicable), will collect and maintain the following information on disabled 
students as required by IDEA: 

 A calculation of all school-age students with disabilities being provided special education 
services by age, grade, category of disability and the number of students with disabilities who 
are English Learners; 

 The number of students provided with test modifications and the types and the number of 
students exempted from assessments; 

 The settings in which students with disabilities receive their services, specifically including the 
portion of the school day they receive services with non-disabled peers and time away from the 
regular classroom; 

 The number of students with disabilities suspended "in-school" and out of school, organized by 
disability and length of suspensions; and 

 The basis of exit from Alma Fuerte of students with disabilities (i.e., attainment of diploma and 
type, declassified, moved, etc.). 

 
All necessary procedures and practices to ensure confidentiality and accurate/timely reporting will be 
the responsibility of the Co-Director, Academics (or his/her designee). The Co-Director, Academics will 
ensure that a central file with all special education evaluation material and IEP’s is maintained and that 
this file is locked and confidential, in accordance with IDEA guidelines. The Co-Director, Academics will 
oversee access to these records, and will be responsible for ensuring that all providers responsible for 
the implementation of a student’s IEP will have access to a copy of the IEP and will be informed of their 
specific responsibilities in implementing the IEP. 
 

8. DUE PROCESS AND PROCEDURAL SAFEGUARDS 
 
Parents or guardians of students with IEPs at Alma Fuerte must give written consent for the evaluation 
and placement of their child; will be included in the decision-making process when change in placement 
is under consideration; and will be invited, along with teachers, to all conferences and meetings to 
develop their child’s IEP.  Alma Fuerte parents will be encouraged to participate in the Pasadena Unified 
School District Community Advisory Committee, (CAC), a parent-run group established by the state to 
give parents a voice in Special Education implementation. Representatives from local regional centers, 
school district departments and city departments attend the general meetings. 
 
Any concerns or disagreements raised by parents will be acknowledged by the school within five days, 
after which a meeting between the parent and school will be scheduled to seek resolution of the 
disagreement. If a disagreement or concern persists, parents or guardians have the right to initiate a due 
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process hearing to challenge a decision regarding the identification, evaluation, or educational 
placement of their child.   
 
The school will provide the parent with all notices of procedural safeguards as well as with information 
on the procedure to initiate both formal and informal dispute resolutions.  
 
In the event that a parent/guardian files a request for a due process hearing or request for mediation, 
the Pasadena Unified School District and Alma Fuerte shall work together to defend the case, so long as 
Alma Fuerte operates as a “school of the district” for special education purposes. 21  In the event that the 
Pasadena Unified School District determines that legal representation is needed, Alma Fuerte agrees 
that it shall be jointly represented by legal counsel of the Pasadena Unified School District’s choosing.    
 
So long as Alma Fuerte operates as a school of the district for special education purposes, PUSD may 
initiate a due process hearing or request for mediation with respect to a student enrolled in Alma Fuerte 
if PUSD determines such action is legally necessary or advisable.  Alma Fuerte Public School agrees to 
cooperate fully with PUSD in such a proceeding.  
 
So long as Alma Fuerte operates as a school of the district for purposes of special education, Alma 
Fuerte Public Schools understands that PUSD shall have sole discretion to settle any matter in mediation 
or due process.  PUSD shall also have sole discretion to file an appeal from a due process hearing or take 
other legal action involving any Alma Fuerte student necessary to protect its rights.   
 
Parents or guardians also have the right to file a complaint with the Pasadena Unified School District 
and/or California State Department of Education if they believe that the school has violated federal or 
state laws or regulations governing special education. 
 

9. FUNDING 
 
The School understands that it will enter into a MOU with the District regarding Special Education 
funding, and cannot at this time unilaterally dictate the funding relationship between the District and 
the School. The School anticipates, based upon State and Federal law that the fiscal relationship could 
be summarized as follows: 
 
Retention of Special Education Funds by the District 
 
The District shall retain all state and federal special education funding allocated for School students 
though the SELPA Annual Budget Plan, and shall be entitled to count School students as its own for all 
such purposes. 
 
Retention of ADA Funds by the District for Non-Public Placements 
 
The Parties acknowledge that the District may be required to pay for or provide School students with 
placements at locations other than at the School’s school site in order to provide them with a free 

                                                             
21 In the event that Alma Fuerte ultimately operates as an independent LEA in a SELPA following authorizer 
approval, Alma Fuerte Public School reserves the right to make alternate arrangements for legal 
representation in and resolution of legal disputes pertaining to special education.     



 

Alma Fuerte Public School  108 

appropriate public education. Such placements could include, without limitation, programs or services in 
other District schools, in other public school districts within the SELPA, in a County Office of Education 
program, in a non-public school, at home, at a hospital, or in a residential program. When such 
programs or services are provided at District expense, the District shall be entitled to receive from the 
School the pro rata share of all funding received for such student, including, without limitation, all ADA 
funds, based on the number of instructional days or minutes per day that the student is not at the 
Charter School site. 
 
Contribution to Encroachment 
 
The School shall contribute its fair share to offset special education’s encroachment upon the District’s 
general fund.  Accordingly, the School shall pay to the District a pro-rata share of the District’s unfunded 
special education costs (“encroachment”).  At the end of each fiscal year, the District shall invoice the 
School for the School’s pro-rata share of the District-wide encroachment for that year as calculated by 
the total unfunded special education costs of the District (including those costs attributable to School) 
divided by the total number of District ADA (including School students), and multiplied by the total 
number of School ADA. The School ADA shall include all Charter School students, regardless of home 
district. 
 
SECTION 504 OF THE REHABILITATION ACT 
 
Alma Fuerte recognizes its legal responsibility to ensure that no qualified person with a disability shall, 
on the basis of disability, be excluded from participation, be denied the benefits of, or otherwise be 
subjected to discrimination under any program of Alma Fuerte Public School. Any student, who has an 
objectively identified disability that substantially limits a major life activity including but not limited to 
learning, is eligible for accommodation by the school. 
 
A 504 team will be assembled by the Co-Director, Academics and shall include the Co-Director, 
Academics (or his/her designee), parent/guardian, the student if needed, a qualified faculty member, 
and other qualified persons knowledgeable about the student, the meaning of the evaluation data, 
placement options, and accommodations. The 504 team will review the student’s existing records; 
including academic, social and behavioral records, and is responsible for making a determination as to 
whether an evaluation for 504 services is appropriate. If the student has already been evaluated under 
the IDEIA but found ineligible for special education instruction or related services under the IDEIA, those 
evaluations may be used to help determine eligibility under Section 504. The student evaluation shall be 
carried out by the 504 team who will evaluate the nature of the student’s disability and the impact upon 
the student’s education. This evaluation will include consideration of any behaviors that interfere with 
regular participation in the educational program and/or activities. The 504 team may also consider the 
following information in its evaluation: 
 

 Tests and other evaluation materials that have been validated for the specific purpose for which 
they are used and are administered by trained personnel. 

 Tests and other evaluation materials include those tailored to assess specific areas of 
educational need, and not merely those that are designed to provide a single general intelligent 
quotient. 

 Tests are selected and administered to ensure that when a test is administered to a student with 
impaired sensory, manual or speaking skills, the test results accurately reflect the student’s 
aptitude or achievement level, or whatever factor the test purports to measure, rather than 
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reflecting the student’s impaired sensory, manual or speaking skills. 
 
The final determination of whether the student will or will not be identified as a person with a disability 
is made by the 504 team in writing and notice is given in writing to the parent or guardian of the student 
in their primary language along with the procedural safeguards available to them. If during the 
evaluation, the 504 team obtains information indicating possible eligibility of the student for special 
education per the IDEIA, a referral for assessment under the IDEIA will be made by the 504 team. 
 
If the student is found by the 504 team to have a disability under Section 504, the 504 team shall be 
responsible for determining what, if any, accommodations or services are needed to ensure that the 
student receives the free and appropriate public education (“FAPE”). In developing the 504 Plan, the 504 
team shall consider all relevant information utilized during the evaluation of the student, drawing upon 
a variety of sources, including, but not limited to, assessments conducted by the School’s professional 
staff. 
 
The 504 Plan shall describe the Section 504 disability and any program accommodations, modifications 
or services that may be necessary. 
 
All 504 team participants, parents, guardians, teachers and any other participants in the student’s 
education, including substitutes and tutors, must have a copy of each student’s 504 Plan. The Special 
Education Coordinator will ensure that teachers include 504 Plans with lesson plans for short-term 
substitutes and that he/she review the 504 Plan with any long-term substitutes. A copy of the 504 Plan 
shall be maintained in the student’s file.  Each student’s 504 Plan will be reviewed at least once per year 
to determine the appropriateness of the Plan, needed modifications to the plan, and continued 
eligibility. 
 
 

 FOSTER YOUTH AND HOMELESS YOUTH F.
 
We expect to have a small student population of foster youth, given that less than 1% of youth in our 
target area do not live with their relatives.22  Alma Fuerte may also enroll a number of homeless youth.  
In response to their needs, Alma Fuerte will seek to work closely with Los Angeles County agencies in 
identifying and monitoring foster and homeless youth who enroll. Alma Fuerte will coordinate with the 
Department of Children and Family Services to account for the School’s foster and homeless youth 
population. Throughout our School, Alma Fuerte will cultivate a respectful school culture, in which foster 
and homeless youth can feel secure in approaching adults on campus regarding difficulties in accessing 
resources, or for general counseling and guidance. Alma Fuerte has included funding for counseling 
support in our financial projections.  Foster and homeless youth with specific needs that cannot be met 
on campus will be referred to local partner resources that are gratis to the student whenever possible. 
 
Challenges of Foster Youth 
Adapting to a new curriculum and school culture poses challenges to any child. Children in foster care, 
with limited resources to draw on, may stop attending school regularly, which increases their risk of 
academic failure. Other barriers to regular school attendance include the challenge of making new 
friends and the different expectations that biological and foster parents may have regarding education 

                                                             
22 factfinder2.census.gov (2010 Census). 
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(e.g., the importance of attending school or working hard in school), which can be confusing for the 
child. Children who change schools also find it difficult to form relationships with school staff who could 
support their academic success.  
 
The result of regularly missing school, having to change schools frequently, and having their enrollment 
delayed is that children in foster care are often academically and socially behind their peers. These 
disruptions in school stability increase the risk of academic failure and hinder educational achievement. 
Youth in foster care often have increased behavioral problems, require special education services, are at 
increased risk of dropping out of school, and/or have an increased risk of juvenile delinquency (Ryan & 
Testa, 2005; Zetlin, Weinberg, & Kimm, 2003).  
 
How Alma Fuerte will collaborate with the Child Welfare System and other Partners  
 
The child welfare and education systems are both meant to promote the well-being of children and 
families.  While it might not be common with schools to form a strong partnership with a local child 
welfare system, we believe that effective collaboration among these systems can help in meeting the 
educational, physical, and mental health needs of youth in foster care (Zetlin, Weinberg, & Shea, 2006).  
This partnership will include sharing of critical information and more timely school enrollment.  
 
Information is critical.  Before a child walks through the doors of a new school, he or she has already 
experienced many traumatic and disruptive events, including the original abuse or neglect, removal 
from the home, separation from siblings, having to tell and retell the story to strangers, meeting 
caseworkers, and meeting new foster parents. This is why we are so heavily focused on developing a 
strong communication and collaborative partnership. Alma Fuerte will seek to develop strong 
relationships with child welfare agency staff, meeting frequently with personnel at child welfare 
agencies to discuss aligned goals and strategies for serving foster youth.  
 
How Alma Fuerte will Promote Academic Success for children in Foster Care  
Alma Fuerte will adopt policies that ease the school transitions of children in foster care and improve 
their chances of academic success. Here are some examples of policies and guidelines that we plan to 
use to support successful school transitions:  
 

 A policy that ensures immediate enrollment, even if there are missing required educational, 
health, or special education records  

 A policy that expedites convening a special education meeting if the child needs to receive 
services immediately through an IEP or 504 plan;  

 A policy about information-sharing that clarifies what information can be shared about the child 
and with whom; and 

 Guidelines that outline the roles and responsibilities of support staff and foster care parents 
when enrolling a child in a new school. 

  
The following are additional strategies that Alma Fuerte will employ, when possible, to promote 
educational stability and academic success for children in foster care: 
 

 Hold regular meetings with an education team of school staff and staff from other agencies 
involved with the child (e.g., caseworker, teacher, guidance counselor, mental health 
professional, social worker, juvenile probation officer, special education liaison, Big Brother/Big 
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Sister mentor, educational advocate) to discuss the child’s educational progress and needed 
resources and services.  

 Involve the child’s caseworker, CASA, birth parents, and/or caregivers, as appropriate, in 
education planning.  

 Identify a school staff person (e.g., counselor, teacher) whom the youth can talk to about any 
problems or concerns.  

 
Supplemental Education Services for Children in Foster Care  
Alma Fuerte and the child welfare agency will collaborate on the education plan for a child in foster 
care.  We believe this will increase the likelihood of educational stability. Additionally, because children 
in foster care have higher rates of chronic medical problems and developmental, emotional, and 
behavioral disorders than other children (Percora, Jensen, Romanelli, Jackson, & Ortiz, 2009), effective 
collaboration between Alma Fuerte and other agencies is critical to ensuring that all providers know 
which programs and services are available and are being provided to the child. 
 
Special Education Services for Foster Youth  
While 10 percent of the entire student population receives special education services, children in foster 
care are over-represented in this group—33–50 percent of children in foster care receive special 
education services (Zetlin, 2006).  
 
When a foster child with an IEP starts at Alma Fuerte new school, it is critical that their records are 
immediately transferred with the child so that Alma Fuerte can begin preparing a supportive 
environment.  Alma Fuerte will work with the child welfare agency to ensure a seamless transition of all 
needed school and health records.  
 
By collaborating with the local child welfare system to ensure a coordinated effort that provides 
seamless educational transitions, and by working to ensure that children’s physical, mental, emotional, 
and educational needs are met, Alma Fuerte will play an important role in supporting the academic 
success of children in foster care. 
 
 

 OTHER SPECIAL POPULATIONS G.
 
As noted throughout this charter petition and in particular this section, Alma Fuerte will utilize a child-
centered approach in all aspects of instruction and support, thus we are confident we will meet the 
needs of every student and help them to succeed.  All members of our faculty and our instructional 
leaders will assist each family (or, as appropriate, guardian) to ensure the educational success of their 
child, including making appropriate referrals to community organizations. 
 

XIV. TEACHER RECRUITMENT, SUPPORT, EVALUATION, PROFESSIONAL DEVELOPMENT 

 
As discussed in more detail in Elements 4 and 5, Alma Fuerte has bifurcated school leadership, with a 
Co-Director, Academics and a Co-Director, Operations. 
 
In this model, the Co-Director, Academics will focus exclusively on supporting teachers and improving 
instruction.  This will provide the teachers with a dedicated resource and advocate.  The Co-Director, 
Operations will focus on managing the school’s operations.   
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a. TEACHER RECRUITMENT  

 
Staff members will be recruited through various communication channels, including local newspapers, 
education networking websites (California Charter Schools Association, Charter School Development 
Center, Teach for America, EdJoin, idealist.org, coalition of essential schools, Pasadena Education 
Network), the school website, career fairs, local universities and word of mouth referrals. Alma Fuerte 
will engage in a thorough review of the qualifications of candidates that apply for employment at the 
school. The Co-Director, Academics and other lead staff will review resumes, letters of recommendation, 
statements of teaching philosophies and portfolios to determine which candidates will be interviewed 
for positions.  For our first year, the Co-Director, Academics will bear primary responsibility for all 
teacher hiring.  In future years, he/she will be joined by a hiring committee that includes teachers.  
Candidates for teaching positions will be interviewed, and in some cases will be asked to teach a lesson 
to a classroom of students where feasible and/or return for a second round of interviews.  In some 
cases, the Co-Director, Academics may observe candidates teaching a lesson in their current positions.  
Following interviews, the school will contact references, review letters of recommendation and notify 
each person of their status once a decision is made.  Candidates that are offered employment will 
receive a written offer of employment.  In addition, the school will verify the teaching credentials of 
candidates with the California Commission on Teacher Credentialing, ensuring that each teacher 
possesses credential subject authorization that meets state and NCLB requirements  (or similar 
requirements under the ESSA) to teach the subject that he/she is being hired to teach.  

 
Alma Fuerte will make every effort to recruit teachers who are committed to the vision and mission of 
the school.  Job postings for teachers will clearly state the education philosophy and teaching pedagogy 
that are supported by the school so that teachers who are ultimately selected for employment possess 
the desire, capacity and dedication to work successfully at the school. To attract and retain outstanding 
teachers, the school will provide: competitive salaries; a challenging, rewarding and professional work 
environment; support and collaboration from colleagues and administration; and, the opportunity to 
participate in innovation, creativity and research within a model school program.  
 
Teachers will have a daily on-site commitment from 7:45 a.m. to 4:15 p.m on most school days, except 
for shorter Wednesdays for professional development/common planning and shorter Fridays (3:15 
p.m.).  As salaried professionals, it will be understood that teachers have job-related responsibilities, 
such as instructional planning, communication with students and families, and special school events that 
continue beyond their on-site workday and occasionally take place on weekends. 
 
Due to the profound impact that teachers have on students, only the most effective teachers will be 
retained at the school. Performance measures will be developed by the Co-Director, Academics and 
used to evaluate teacher effectiveness, to recognize superior performance, to provide targeted 
assistance in instances when performance is less than satisfactory, to determine the appropriateness of 
pay incentives, and to make informed decisions regarding continued employment at the school.  
 

b. INCREASING TEACHER CAPACITY THROUGH PROFESSIONAL DEVELOPMENT 
 
Alma Fuerte will offer engaging, interactive and ongoing professional development, incorporating 
principles outlined by Linda Darling-Hammond and other leading experts, including activities that are 
experiential, collaborative, sustained and intensive, supported by modeling, coaching, and problem 
solving around specific problems of practice (Darling-Hammond, 1995.)  The Co-Director, Academics will 
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serve as the instructional leader and lead supervisor of instructors, conducting formal and informal 
observations, setting goals for performance, and providing regular feedback to teachers.  General 
observations that have school wide implications will inform plans for professional development. The Co-
Director, Academics, and as the school grows, additional instructional leaders, will visit teachers 
regularly to observe teaching. In addition, the Co-Director, Academics, will work closely with teachers in 
providing professional development and individualized expertise in strategies and targeted interventions 
for students in need.  Data collected through classroom observations will help determine professional 
development topics.  Teachers will be surveyed annually to determine whether or not the practices of 
high quality professional development are in place at the school. 
 
Perhaps most importantly, teachers will be provided significant time and opportunity – including several 
full pupil-free days before the beginning of the school year and selected pupil-free days throughout the 
school year – totaling nearly 100 hours annually -- to engage in collaborative planning time and 
professional development to continuously improve their teaching practice, including: 
 

 Grade level Lead Teachers will work with the Co-Director, Academics for one month in the 
summer prior to the school opening, to plan curriculum and assessments, professional 
development and more for the upcoming year.   

 A mandatory Summer Institute for all teachers prior to the start of each school year (likely two 
weeks before the first school year and one-two weeks before successive school years) to review 
the school’s philosophy, goals, and teaching methodology; to discuss professional readings and 
research; to analyze and discuss instructional practices and student outcomes; and to engage in 
collaborative planning for the year ahead. 

 Induction for new teachers will be developed by the Co-Director, Academics and teacher 
leaders. This will include additional summer professional development, new teacher support 
meetings, and mentoring. 

 Once-weekly grade level planning meetings; monthly planning time across grade levels.  
Wednesday “Early Out” sessions will provide a dedicated two hour block of time each week for 
faculty to engage in professional development with a rotating schedule of full-faculty meetings, 
professional development workshops, and every other week, collaborative planning time for 
curriculum and assessment development.   

 Pupil-free days every-other-month throughout the year to intensely analyze student 
achievement data and engage in collaborative planning. 

 Clearly articulated expectations with respect to professional development outcomes. 

 On-site visits and observations that follow the Learning Walk model (Resnick). 

 Visits to other innovative and high performing schools. 

 Access to a professional development library and other professional resources 

 Opportunities to attend professional development workshops or conferences on topics that 
have been agreed upon in advance by the Co-Director, Academics. 

Through these professional development opportunities, teachers will examine and discuss research and 
give teachers time to meet, discuss, and learn what works best with their students.  Teachers will 
continually assure that they are using the most effective strategies for helping all of their students 
become active and motivated learners who master the knowledge necessary for life‐long learning and 
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success. This will be monitored and assessed through classroom “walk throughs” and informal/formal 
observations conducted by the Co-Director, Academics and teachers. 
 
Professional Development Topics 
The Co-Director, Academics will determine specific topics and sequencing for professional development.  
We anticipate that the following, at a minimum, will be topics covered in the first years of operation:   
 

 Mission and vision of the school and review of the charter petition  

 Review of student achievement data for returning students 

 Entrepreneurship 

 School Operations  

 Health & Safety Policies and Procedures 

 Resnick’s Principles of Learning 

 Culturally Responsive Teaching 

 Differentiating instruction for all learners 

 Teaching in a constructivist classroom 

 Project-based learning  

 Backwards Design 

 Using data to differentiate instruction 

 Integrating technology in the classroom 

 Training on technology to be used by teachers and students 

 Online curriculum  

 Literacy instruction: balanced literacy, reading and writing across the curriculum, ABCs of 
phonics instruction  

 Classroom Management Success 

 School behavioral expectations, social-emotional learning and character education 

 SST and RTI Processes 

 Strategies and approaches for instruction of low-achieving and high-achieving students 

 Meeting the needs of English learners including Sheltered English instruction/SDAIE and Guided 
Language Acquisition Design (GLAD) strategies 

 Special Education: legal timelines, district policies, Student Success Team process, assessments, 
and strategies for working with students with special needs 

 Teacher evaluation:  the evaluation rubric, teacher expectations, the Learning Walk process 

 Assessment:  standardized tests (CAASPP, CELDT/ELPAC, etc.), NWEA MAP, ST Math and other 
online assessments  

 Use of Student Information System (SIS), reviewing student achievement data, and using data to 
differentiate instruction 

 
c. TEACHER EVALUATION  

  
Due to the profound impact that teachers have on students, only the most effective teachers will be 
retained at the school. Performance measures will be used to evaluate teacher effectiveness, to 
recognize superior performance, to provide targeted assistance in instances when performance is less 
than satisfactory, to determine the appropriateness of pay incentives, and to make informed decisions 
regarding continued employment at the school.  
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Teachers will be evaluated at least once annually using a comprehensive system that incorporates 
multiple measures of performance. A thorough evaluation system will ensure not only that teachers 
continue to grow professionally during their years at Alma Fuerte, but that only highly effective teachers 
are retained. The teacher performance evaluation process will include:  
 

• The use of value-added data, consistent with current trends in teacher evaluation  

 The Co-Director, Academics formally will conference with teachers one-on-one no less that than 
twice each year to review and discuss the academic progress of the students in their classroom.  

 The Co-Director, Academics and teacher will participate in an analysis and discussion of impact 
on student learning over time, across all student groups  

• Teacher performance will be evaluated using a criteria rubric that describes various levels of 
accomplishment as they pertain to job duties. The criteria rubric will be shared with teachers 
during professional development prior to the opening of school so that teachers are familiar  
with the process.  

• Teachers will receive feedback from the Co-Director, Academics regarding their effectiveness in 
all aspects of the job (i.e., instruction, parent communication, planning, collaboration, support 
of the school’s mission).  

• The Director will meet individually with teachers at the start of each school year for dialogue  
and goal setting and later in the year to assess progress toward goals.  

• All teachers will be expected to maintain professional portfolios that document the features of  
their classroom program, including long and short term instructional planning, student  
assessment, student work, meeting the needs of all students, collaboration with colleagues, and  
parent communication.  

• Teachers will develop a plan for professional growth that will be approved annually by the Co-
Director, Academics.  

 
E. ADVISORY COMMITTEES 

 
In addition to our board, we continue to assemble advisory committees who have expertise in areas 
critical to the continued growth of our school.  These Advisory Committees will meet with staff 
quarterly, in person if possible, to review progress and present the latest findings on important topic 
areas.  These committees can be drawn into meetings ad hoc in the case of a pressing staff need.   Each 
Advisory Committee will consist of thought leaders and leading practitioners in the primary topic of that 
committee. 
 
The Entrepreneurship Advisory Committee is the first that we have formed and is dedicated to assuring 
that Alma Fuerte effectively implements its entrepreneurship curriculum effectively.  This committee 
currently consists of five experts in entrepreneurship theory with direct experience starting businesses.   
 
This committee will meet with teachers prior to the schools launching to make sure that the teachers 
are fully prepared to teach the entrepreneurship curriculum.  This will supplement the professional 
development offered through Junior Achievement.  The entrepreneurs will then continue to play a very 
active role throughout the school year, making them available for ad hoc calls from staff.  They will also 
review student artifacts quarterly to assure that continue to progress.  Finally, the advisory committee 
will compare key components in the Junior Achievement curriculum to assure that it stays up-to-date 
with the state-of-the-art in entrepreneurship theory.   
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XV. ROLL-OUT AND IMPLEMENTATION PLAN 

 
We have developed a phased roll out for the various programmatic and curricular elements of Alma 
Fuerte’s Educational Program.  This plan, its timing and phases, is intended to be responsive to 
opportunities and the realities of the actual implementation.  Alma Fuerte’s actual implementation may 
vary. 
 
Note to Reader: To fully follow the rollout plan it is important to remember that Alma Fuerte will open 
serving grades TK – 2 and will grow by adding a new grade every year.   
 

 
 

F. IMPLEMENTATION PHASES BY CATEGORY 
 
We have divided our Implementation Plan into two segments: Approaches and Curriculum.  A detailed 
explanation of these segments can be found earlier in the petition.   
 

1. APPROACHES 
 

a. Blended Learning 
 

Our Rotational Blended Learning program will be implemented in two phases.   
 
Phase I 
The first phase introduces the rotational components of the blended learning model, but does not 
include any computer-based curriculum.  These rotational components include: 
 

 Individual Practice 

 Small-group instruction  

 Full-class instruction 
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 Group projects 

 Individual conferencing  
 
Phase II 
The second phase will roll out digital curricula into the individual practice rotation.   
 

b. Project Based Learning (PBL) 
 

Our Project Based Learning program will be implemented in six phases. 
 
Phase I 
The first phase involves planning and professional development for four grade levels worth of projects.   
 
Phase II 
The second phase involves rolling out ELA projects for grades 2 & 3.  ELA projects should not be read to 
imply that no other subjects will be involved in these projects, instead it should be understood that the 
core project work will center around ELA common core standards. 
 
Phase III 
The third phase involves rolling out math projects for grades 2 & 3.  Similarly to the ELA roll out phase, 
math projects should not be read to imply that no other subjects will be involved in these projects, 
instead it should be understood that the core project work will center around math common core 
standards. 
 
Phase IV 
The fourth phase involves rolling out ELA projects for grades TK through 1.   
 
Phase V 
The fifth phase involves rolling out math projects for grades TK through 1.  We plan for this phase to 
occur during the first trimester of the third year of operation; this will also coincide with projects being 
implemented for our new fourth grade class. 
 
Phase VI 
The sixth phase will complete the implementation of the project based learning program.  This should 
not be read, as implying that our PBL program will cease evolving.  We plan to continue to develop our 
PBL program by improving our existing projects and developing new ones.  
 

3. CURRICULUM 
 

a. Core Subjects 
The full program of core subjects will be implemented and integrated into the rotational blended 
program from the opening day of Alma Fuerte. 
 

b. Entrepreneurship 
Our Entrepreneurship program will be rolled out in four phases.  
 
Phase I 
The first phase involves planning and professional development on the Junior Achievement curriculum.   
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Phase II 
The second phase will involve rolling out the entrepreneurship curriculum to the 2nd & 3rd grade classes. 
 
Phase III 
The third phase will involve rolling out the entrepreneurship curriculum to grades TK through 1st. 
 
Phase IV 
The fourth phase, beginning in year 3 of operations, will find the entrepreneurship curriculum fully 
implemented. 
 

c. Enrichment 
The full program of enrichment subjects will be implemented and integrated into the rotational blended 
program from opening day of Alma Fuerte. 
 
 

XVI. HIGH SCHOOL “A-G” REQUIREMENTS   

 
Not applicable, as we are not offering a high school program. 
 
  



 
 

Element 2:  Measurable Student Outcomes 
“The measurable pupil outcomes identified for use by the charter school. “Pupil outcomes,” for 
purposes of this part, means the extent to which all pupils of the school demonstrate that they have 
attained the skills, knowledge, and attitudes specified as goals in the school’s educational program. 
Pupil outcomes shall include outcomes that address increases in pupil academic achievement both 
schoolwide and for all groups of pupils served by the charter school, as that term is defined in 
subparagraph (B) of paragraph (3) of subdivision (a) of Section 47607. The pupil outcomes shall align 
with the state priorities, as described in subdivision (d) of Section 52060, that apply for the grade 
levels served, or the nature of the program operated, by the charter school.” Ed. Code § 
47605(b)(5)(B). 
 
MEASURABLE GOALS OF THE EDUCATIONAL PROGRAM 
 
Alma Fuerte shall meet all statewide content and performance standards and targets. Ed. Code §§ 
47605(c)(1), 60605.   
 
Alma Fuerte shall comply with all applicable laws and regulations related to AB 97 (Local Control 
Funding Formula) and AB 484, as they may be amended from time to time, including all requirements 
pertaining to pupil outcomes.  
 
As a California charter school, Alma Fuerte will assume accountability for all aspects of its programs and 
for achieving the goals described within the vision and mission of the school.  Alma Fuerte will adopt a 
comprehensive set of benchmarks for student and school outcomes that support the achievement of 
the school’s vision and mission, based on the state and common core standards, state priorities, and our 
definition of an educated person in the 21st Century.  On an annual basis, the school will engage 
stakeholders to prepare a Local Control Accountability Plan that details specific goals aligned with each 
of the state’s priorities, along with specific actions to realize each goal and fiscal allocations to support 
those efforts.  
 
Full implementation of the educational program and frequent monitoring of student and school 
outcomes will ensure that the school is an academic success and is achieving all of its overarching goals. 
To make certain that the school’s primary goal of increased academic achievement for all students is 
met, student achievement data obtained from standardized assessments will be disaggregated annually 
to clearly identify the academic performance of students by sub-groups (e.g., by ethnicity, gender, 
English Learners, socioeconomically disadvantaged students, and students with disabilities).  
 
Additional internal assessments, such as teacher-created, publisher and online assessment tools, will be 
analyzed individually by teachers and in collaborative groups during weekly planning in order to target 
student needs, identify program strengths and gaps, and to plan subsequent instruction. Throughout the 
year benchmark student achievement data will be analyzed among the school faculty during pupil-free 
professional development days. 
 
Our faculty will use a variety of assessments to measure individual students’ attainment of state 
content standards and the objectives of our curriculum. Students will participate in several formal 
assessments each year, including the NWEA MAP diagnostic assessments. Official checklists and rubrics 
from the published curriculum programs and online resources such as ST Math and Achieve 3000 will 
play a major role in teachers’ determination of student achievement of standards mastery.  More 
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informal assessment techniques will also play a major role including teacher observation, homework 
samples, written work, project-based rubrics and more. 

 
As students become increasingly able to produce independent work samples such as journal entries, 
written reports, project work and presentations, these products will also be evaluated by teachers. For 
those students starting in Kindergarten, we expect that most students by the end of the third grade will 
perform at the proficient level or above in reading, writing and speaking according to the School‘s 
identified assessment measures. Ongoing assessment of daily work and formal evaluation using online 
assessments, scoring guides, tests and checklists will provide the teacher, parent and student with 
feedback on student achievement and progress.  As students progress into and through middle grades, 
student evaluation will become more formal, including student-produced book projects, final draft 
writing, science experiments and presentations of research. Portfolios, public Presentations of Learning, 
and project Exhibits will be used to assess student growth and to assist both the student and the 
teacher in identifying the next steps for growth. Students will be assessed in a summative manner on a 
weekly basis in the form of a quiz, test (both written and online), essay, research paper, presentation or 
project. 
 
Alma Fuerte will pursue for all students the academic and social outcomes summarized in the following 
table, including focus content areas, methods and frequency for measuring academic progress, and 
specific benchmarks for student performance.  
 
The Co-Directors and faculty will be accountable for the academic achievement and psychological 
well-being of students. The Co-Director, Academics is ultimately responsible for meeting target 
goals, and will be held accountable by the Board of Directors. The Co-Director, Academics also 
will be accountable for meeting Adequate Yearly Progress as required by ESEA (or similar 
provision under ESSA). 
 
 

I. STUDENT OUTCOME GOALS 

 
Alma Fuerte will pursue the following student outcome goals, as measured by multiple and varied 
benchmark assessments that are aligned to state and federal standards (including CA CCSS) and 
reflect proficiency measures required by the new CAASPP assessments, as well as state priorities 
detailed in California Education Code § 52060(d).  Specifically: 
    

 100 percent students who have been enrolled at Alma Fuerte for at least three years and who 
have an attendance record of at least 95 percent, will meet or exceed performance standards. 

 Alma Fuerte will meet or exceed Adequate Yearly Progress (AYP) goals or comparable measure, 
as required by ESEA (or similar provision under ESSA). 

 
In addition: 
 

 All EL students with an attendance rate of at least 95 percent will advance at least one 
performance level per the CELDT/ELPAC each academic year. 

 All EL students who have been enrolled at Alma Fuerte for at least five years and have a 95 
percent attendance rate, will be reclassified as English language proficient. 

 Special education students will demonstrate appropriate progress toward stated goals in their 
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IEPs each year. 

 Alma Fuerte will maintain at least 95% Average Daily Attendance. 

 Suspension and expulsion rates will be lower than 1%. 

 Students will demonstrate a mastery of grade-level standards and designated outcome goals in 
the areas of English language arts, mathematics, science, social science/history, and chosen 
electives in the arts.  

 
These student outcomes are directly tied to the program goal of providing students with a rigorous 
standards-based program while preparing them to successfully learn, excel in school, and prepare to be 
self-motivated, competent, life-long learners. 
 

 

II. CHARTER SCHOOL OUTCOMES THAT ALIGN WITH STATE PRIORITIES 

 
Pursuant to Education Code Section 47605(b)(5)(B), following is a table describing the Alma Fuerte’s 
measurable pupil outcomes and measures that align with the state priorities and the Charter School’s 
goals and actions to achieve the state priorities, as identified in Element 1 of the charter. 
 
The School’s LCAP and any revisions necessary to implement the LCAP, including outcomes and methods 
of measurement listed below, shall not be considered a material revision to the charter, and shall be 
maintained by the Charter School at the school site.  
 

STATE PRIORITY #2— IMPLEMENTATION OF COMMON CORE STATE STANDARDS  

Implementation of Common Core State Standards, including how EL students will be enabled to gain 
academic content knowledge and English language proficiency 

EL Academic Content Knowledge 

GOAL EL students will gain academic content knowledge. 

MEASURABLE 

OUTCOME 

100% of EL students who have been enrolled at Alma Fuerte for at least three 
years and who have at least a 95 percent attendance rate will gain one grade 
level of academic content knowledge in each subject. 

METHODS OF 

MEASUREMENT 

 EL student performance on statewide assessments 

 CELDT/ELPAC Assessments 

 EL portfolios 

 Teacher assessments 

 Annual report cards 

EL English Language Proficiency 

GOAL EL students will become fluent in the English language. 

MEASURABLE 

OUTCOME 
EL students will progress at least one English language level each year.  

METHODS OF 

MEASUREMENT 
 CELDT/ELPAC  

STATE PRIORITY #4— STUDENT ACHIEVEMENT 
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Pupil achievement, as measured by all of the following, as applicable: 

H. California Assessment of Student Performance and Progress (CAASPP) statewide assessment 

I. The Academic Performance Index (API) 

J. Percentage of pupils who have successfully completed courses that satisfy UC/CSU entrance 
requirements, or career technical education 

K. Percentage of ELs who make progress toward English language proficiency as measured by the 
California English Language Development Test (CELDT) and/or English Language Proficiency 
Assessment for California (ELPAC) 

L. EL reclassification rate 

M. Percentage of pupils who have passed an AP exam with a score of 3 or higher 

N. Percentage of pupils who participate in and demonstrate college preparedness pursuant to the 
Early Assessment Program (E.C. §99300 et seq.) or any subsequent assessment of college 
preparedness 

CAASPP: ELA/LITERACY AND MATHEMATICS 

GOAL 
Students will demonstrate growth toward proficiency in ELA and Mathematics 
CAASPP assessments. 

MEASURABLE 

OUTCOME 

100 percent students who have been enrolled at Alma Fuerte for at least three 
years and who have an attendance record of at least 95 percent, will meet or 
exceed performance standards. 

METHODS OF 

MEASUREMENT 
CAASPP  

AYP or comparable measure established by the SBE  

GOAL Alma Fuerte will meet or exceed AYP or comparable measure. 

MEASURABLE 

OUTCOME 
Alma Fuerte will meet or exceed AYP or comparable measure. 

METHODS OF 

MEASUREMENT 
AYP calculation 

EL PROFICIENCY 

GOAL English learners will become fluent in the English language. 

MEASURABLE 

OUTCOME 
All EL students with an attendance rate of at least 95 percent will advance at 
least one performance level per the CELDT/ELPAC each academic year. 

METHODS OF 

MEASUREMENT 

 CELDT/ELPAC reports 

 EL reclassification documentation maintained by ELPAC/CELDT Coordinator 

 ELD curriculum assessments  

 Annual report cards 

EL RECLASSIFICATION 

GOAL English learners will become fluent in the English language. 

MEASURABLE 

OUTCOME 
All EL students who have been enrolled at Alma Fuerte for at least five years 
and have a 95 percent attendance rate, will be reclassified as English language 
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proficient. 

METHODS OF 

MEASUREMENT 
 CELDT/ELPAC reports 

 EL reclassification documentation maintained by ELPAC/CELDT Coordinator 

STATE PRIORITY #5— STUDENT ENGAGEMENT 

 Pupil engagement, as measured by all of the following, as applicable: 

F. School attendance rates 

G. Chronic absenteeism rates 

H. Middle school dropout rates (EC §52052.1(a)(3)) 

I. High school dropout rates 

J. High school graduation rates 

STUDENT ATTENDANCE 

GOAL Students will be meaningfully engaged in their education. 

MEASURABLE 

OUTCOME 
Annual average daily attendance will be at least 95 percent. 

METHODS OF 

MEASUREMENT 
Monthly, Quarterly, and Annual ADA reports 

CHRONIC ABSENTEEISM 

GOAL Students will be meaningfully engaged in their education. 

MEASURABLE 

OUTCOME 
Less than one percent of students will be chronically absent from school.  

METHODS OF 

MEASUREMENT 
 Monthly, quarterly, and annual attendance reports 

 SARC 

MIDDLE SCHOOL DROPOUTS 

GOAL Students will be meaningfully engaged in their education. 

MEASURABLE 

OUTCOME 

 All 7th grade students for whom data is available will reenroll for eighth 
grade at Alma Fuerte or at another school. 

 All 8th grade students for whom data is available will enroll in high school.   

METHODS OF 

MEASUREMENT 
 SIS  

 CALPADS 

STATE PRIORITY #6— SCHOOL CLIMATE 

School climate, as measured by all of the following, as applicable: 

III. PUPIL SUSPENSION RATES 
IV. PUPIL EXPULSION RATES 
V. OTHER LOCAL MEASURES, INCLUDING SURVEYS OF PUPILS, PARENTS, AND TEACHERS ON THE SENSE 

OF SAFETY AND SCHOOL CONNECTEDNESS 

PUPIL SUSPENSION 
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GOAL Students will be meaningfully engaged in their education. 

MEASURABLE 

OUTCOME 
Less than one percent of students will be suspended.  

METHODS OF 

MEASUREMENT 
SARC 

PUPIL EXPULSION 

GOAL Students will be meaningfully engaged in their education. 

MEASURABLE 

OUTCOME 
Less than one percent of students will be expelled.  

METHODS OF 

MEASUREMENT 
SARC 

 

STATE PRIORITY #8—OTHER STUDENT OUTCOMES 

Pupil outcomes, if available, in the subject areas described above in #7, as applicable. 

ENGLISH LANGUAGE ARTS 

GOAL Students will demonstrate grade level proficiency. 

MEASURABLE 

OUTCOME 

All students who have been enrolled at Alma Fuerte for at least three years and 
have at least a 95 percent attendance rate will progress one grade/skill level 
each academic year. 

METHODS OF 

MEASUREMENT 

 CAASPP test results 

 NWEA MAP 

 Readers’ and Writers’ Workshop assessments 

 assessments administered through educational technology programs 

 pre and post unit testing 

 Student written work 

MATHEMATICS 

GOAL Students will demonstrate grade level proficiency. 

MEASURABLE 

OUTCOME 

All students who have been enrolled at Alma Fuerte for at least three years and 
have at least a 95 percent attendance rate will progress one grade/skill level 
each academic year. 

METHODS OF 

MEASUREMENT 

 CAASPP test results 

 Curricular benchmark assessments 

 Singapore Math and educational technology program assessments 

 Math journals demonstrating mathematical thinking 

SOCIAL SCIENCES 

GOAL Students will demonstrate grade level proficiency. 

MEASURABLE 
All students who have been enrolled at Alma Fuerte for at least three years and 
have at least a 95 percent attendance rate will progress one grade/skill level 
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OUTCOME each academic year. 

METHODS OF 

MEASUREMENT 

 Pre and post unit testing 

 Projects 

 Essay exams 

 Teacher evaluation 

SCIENCE 

GOAL Students will demonstrate grade level proficiency. 

MEASURABLE 

OUTCOME 

All students who have been enrolled at Alma Fuerte for at least three years and 
have at least a 95 percent attendance rate will progress one grade/skill level 
each academic year. 

METHODS OF 

MEASUREMENT 

 Pre and post unit testing 

 Projects 

 Essay exams 

 Teacher evaluation 

 
Data Management and Student Information Systems 
 
In order to promote and monitor student achievement and other Alma Fuerte school outcome goals 
incorporated in the 8 State Priority and Sub-Priority Areas outlined in Element 2, Alma Fuerte will 
employ several electronic data management and student information system software tools. These tools 
will be utilized by teachers and administrators routinely to warehouse, track, aggregate, disaggregate, 
and analyze information about each of our students in order to inform instructional practices in 
classrooms, improve learning and make strategic programmatic and resource decisions about students 
at the school. Below is a chart that outlines these electronic tools and their use related to the sub-
priority areas. Additional information about each tool is described below the Chart. 

 

Name of Data 
Management 
Software Tool 

Monitor and Track 
the Following State 
Priority Area: I-VIII 

Information Analyzed Persons Responsible 
for Use 

Achieve 3000 II.Information about 
academic growth in 
content knowledge 
of general 
population and EL’s 

Teachers will analyze 
the achievement 
growth of students on 
a daily basis and 
course correct their 
instruction to meet 
student needs or 
differentiate learning. 

Teachers daily 
Co-Director 
Academics monthly 
and this data is 
provided for review 
during SST meetings. 

ST Math II.INFORMATION ABOUT 

ACADEMIC GROWTH IN 

CONTENT KNOWLEDGE 

OF GENERAL 

POPULATION AND EL’S 

Teachers will analyze 
the achievement 
growth of students on 
a daily basis and 
course correct their 
instruction to meet 
student needs or 
differentiate learning. 

Teachers daily 
Co-Director 
Academics monthly 
and this data is 
provided for review 
during SST meetings. 
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NWEA MAP II.Same information 
as above. Teachers 
can learn from the 
prescriptions what to 
do next in the form of 
differentiated 
instruction to assist 
the student in 
achieving  

Teachers will analyze 
the achievement 
growth of students on 
a daily basis and 
“course correct” their 
instruction to meet 
student needs or 
differentiate learning. 
Information about  
student on-going  
progress in skills and  
content knowledge 
will be provided 
through the Achieve 
3000 portal. 

Teachers and 
Administrators after 
selected quarterly 
assessments in 
English Language Arts 
and Mathematics 

Student Information 
System: Illuminate 

II,IV,V,VIII:  
Warehouse for: 
Classroom 
assessment data---
Teacher made  

School Formative and 
Summative 
benchmark  test data 

NWEA Map student 
results 

CELDT 

CAASPP data  

IV: Student 
Attendance Parent 
Information 
 
VI.Student 
Suspensions and 
Expulsions, School 
Climate 

I.Services of Teachers 

 

Instructional and 
administrative staff 
can develop 
achievement data 
profiles in analyzing 
for individuals and 
groups of students; 
SST can review 
performance 
indicators, growth 
and areas of concern 
when reviewing these 
several multiple 
measures. 
 
This information will 
assist school 
personnel in tracking 
students to improve 
attendance, tardiness, 
and support families 
with attendance 
issues and needs; 
Improve behavior 
patterns; 
SIS also includes some 
teacher and staff HR 
information. 

Co-Director,  
Operations, Co-
Director Academics, & 
and teachers to 
collaborate around 
student achievement 
and develop plans to 
guide student growth 
and improvement in 
students meeting ILP 
goals. 

Other Sources of 
Data 
SurveyGizmo 

III, VI: SurveyGizmo 
for Parent and Staff 
surveys 

Used to discuss what 
is working at school 
and what needs to be 

Administrators and 
Parents. 
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improved 

Stored in Cumulative 
Files 

Special Education IEP IDEA Required IEP’s Special Education 
Teachers 

 
 
There are several assessments teachers will be administering in classrooms to determine if students are 
proficient in content knowledge and meeting growth targets towards Element 2 student achievement 
goals. These assessments will include, but not be limited to: 

 Teacher made classroom assessments unique to teachers’ grade levels and student abilities 

 Achieve 3000 student outcomes 

 ST Math student outcomes 

 School wide grade level benchmark student assessments 

 NWEA MAP 

 CAASPP 
 
As the reports for these assessments are generated, teachers will plan in a Lesson Study Format, using 
data discussions to analyze the implications for instruction. Administrators will provide Professional 
Development to instructional staff on how to utilize all data management systems and SIS to retrieve 
data for their planning as well as to discuss this data in SST meetings. Office staff will have the 
responsibility for input of data and providing reports as requested for Illuminate. 
 
 In addition, in Professional Development instructional staff will be led by administrators to discuss the 8 
Priorities including sub-priority goals for Alma Fuerte. Minimally quarterly meetings will be scheduled to 
plan strategically how to assist students meet achievement goals in Element 2 and those established by 
each student in their ILP’s. NWEA MAP, Achieve 3000, ST Math, classroom assessments and school 
grade level benchmark assessments will be critical data points to review as multiple measures of 
student, group, grade level and special population achievement growth such as EL’s, Special Education, 
and 504 students. Illuminate will serve as a warehouse for most of this achievement data including 
CELDT scores so the school has a priority electronic tool to retrieve achievement information about 
students or groups of students. SST staff will also make use of this data to inform them about classroom 
and student resources necessary to improve Math or English Language Arts proficiency rates for all 
students.  
 
Teachers will utilize NWEA MAP data to learn about the skills students are not proficient in and develop 
prescriptions in English Language Arts or Math utilizing MAP reports to inform their instruction in the 
classroom and to differentiate student learning. Achieve 3000 and ST Math will be employed by 
teachers to integrate what they have learned about student progress in completing their digital lessons 
to plan non-digital classroom lessons to assure consistent progress and alignment between digital and 
non-digital curriculum. When teachers retrieve the results from Achieve 3000 or ST Math they may 
selectively reteach lessons to differentiated groups of students who may have hit a roadblock in not 
being able to master a concept or skill.   
 
SurveyGizmo will be implemented during the year to survey parents and staff. This online tool will be 
helpful to Alma Fuerte in nurturing a welcoming school climate, assisting parents in supporting their 
child’s learning, and in assessing school safety issues. Since parents may not have access at home to 
digital devices, when parents attend SSC meetings or attend parent conferences, we will request that 
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they take the surveys in these meetings at school and provide access to parents to the devices in those 
meetings.  
 
In summary, our priority will be to use these electronic tools to retrieve, report, analyze and inform our 
practice about student learning and student profile information in order to achieve Element 2 goals. 
However there are also several data items that for now will be kept as hard copy files but also will be 
useful in serving the whole child at Alma Fuerte and achieving Element 2 goals. These may include but 
not limited to: 

 Special Education IEP’s 

 State achievement data such as CASSP 

 Student Classroom Portfolio information 

 Student ILP’s 

 Student Health information (some of which may be archived in our SIS) 

 Assessments that involve rubric metrics.  
 
 

III. ADDITIONAL NON-PUPIL OUTCOMES 

 
Our Board, Co-Directors, and other school leaders will work diligently to assess overall school 
operations and progress towards achieving our mission and vision. In addition to the specific 
academic achievement goals detailed above, additional goals include: 
 

1. Alma Fuerte will realize a higher teacher retention rate and higher teacher attendance rate than 
the district average, and demonstrate high levels of teacher job satisfaction as evidenced by end-
of-year surveys. 
 

2. Alma Fuerte will demonstrate a high level of parent satisfaction -- 85% or higher -- based on 
annual surveys. 
 

3. The Board of Directors will carry out its responsibilities with the utmost degree of good faith, 
honesty, integrity, loyalty and undivided service to the school as demonstrated by the actions of 
the Board and adherence to legal requirements. 
 

4. Financial planning and annual budgets will reflect the appropriate allocation of resources to 
ensure achievement of the school’s vision and mission as demonstrated by balanced budgets 
that address the school’s priorities and successful external audits. 

 
These goals and our progress toward goals will be communicated regularly with our entire school 
community. 

  



 
 

Element 3:  Methodologies for Measuring Student Outcomes 
 
“The method by which pupil progress in meeting those pupil outcomes is to be measured. To the 
extent practicable, the method for measuring pupil outcomes for state priorities shall be consistent 
with the way information is reported on a school accountability report card.”  Ed. Code § 
47605(b)(5)(C). 
 
 
Alma Fuerte will administer a variety of meaningful assessments to document and analyze student 
academic progress over time. Student achievement data gathered through internal and external 
assessments will provide teachers the opportunity to modify classroom instruction in response to 
student outcomes and allow the school to modify its program to best address student needs.  
 

 

I. PROGRESS REPORTS/GRADING   

 
Teachers will formally report student progress to parents three times each year using progress 
reports. Teachers will conduct parent conferences twice annually (fall and spring) at the time 
progress reports are issued so that parents have regular opportunities to discuss their child’s progress 
personally with his or her teacher. During the summer prior and into the first month of the school’s 
operation, the Co-Director, Academics and teachers will collaboratively design the instrument, 
policies and procedures that will be used to report student progress.  All instructional staff will 
receive detailed training about the preparation of these reports during the Summer Teachers 
Institute and ongoing professional development sessions during the year.   
 
Student achievement will be evaluated against state standards and the school’s stated outcomes and 
will reflect student progress on a continuum toward mastery of the concepts and skills at each grade 
level. In addition to a scale score on a continuum toward mastery, teachers will include narrative 
evaluations regarding the completeness, quality, and level of understanding of student work as well 
as descriptions of attitudes and behaviors at school. 
 
 

II. MEASURING ACADEMIC PROGRESS (MAPS) 

 
In order to provide a personalized education experience and to understand better when students have 
achieved specific competencies and are ready to advance, and where they need help, we will use 
NWEA’s MAPs testing. It is a fully adaptive assessment tool that produces a measure of student growth 
and achievement. This information is used to personalize learning plans, create focused instructional 
groupings, as needed, and be a consideration in determining placement. Focused on growth rather than 
“proficiency”, this assessment is administered at the beginning of the year, midyear, and in the spring, 
providing an opportunity to track growth throughout the year. 
 
 

III. MANDATED STATE ASSESSMENTS 

 
As is required by the state charter law, Alma Fuerte will meet all statewide standards, including the new 
Common Core, and conduct the state student assessments required pursuant to Section 60602.5, 
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including the new CAASPP and other mandated-state assessments. Additional support structures (i.e., 
tutoring) are in place to ensure that students are meeting or making progress toward the standards 
measured by the state assessments. Proficiency for our English Learners will be measured in accordance 
with the CELDT/ELPAC, CAASPP test data, teacher observations, and other school-based measures.  
Alma Fuerte will comply with all regulations, reporting, and processes associated with the state’s new 
Local Control Accountability Plans under the Local Control Funding Formula.  
 
The following assessment tools will be used: 
 
English Language Arts, Mathematics, Science and Social Studies/History:   

 California Assessment of Student Performance and Progress (CAASPP) 
 Pre- and post-diagnostics (NWEA MAPs) 
 In-class assessments (including online curriculum and assessments) 
 Student work portfolios 

 
English Learner Proficiency: 

 California English Language Development Test (CELDT)/English Language Proficiency for 
California (ELPAC) 

 Aprenda 3 (or other state-required equivalent Spanish language assessment, as applicable) 
 Pre- and post-diagnostics (NWEA MAPs) 
 In-class assessments (including online curriculum and assessments) 
 Student work portfolios 

 
Special Education Students: 

 CAASPP, CAMA or CPA 
 IEP Progress and Review 
 Pre- and post-diagnostics (NWEA MAPs) as appropriate 
 In-class assessments (including online curriculum and assessments) as appropriate 
 Student work portfolios  

 
 

IV. USE AND REPORTING OF DATA 

 
Alma Fuerte will utilize a comprehensive and customizable student information system (SIS) such as 
Illuminate to store student information such as registration, class schedules, attendance, demographics, 
emergency contacts and more.   We will also utilize the SIS to collect, analyze, and communicate to 
parents and other stakeholders a variety of reports on student achievement, including school-wide and 
subgroup analyses. While the Co-Director, Academics will have primary responsibility for overseeing all 
student achievement data entry, analysis, reporting and reflection on data, all teachers will receive 
intensive training on student achievement data and effective usage of the SIS. 
 
Alma Fuerte’s teachers and the Co-Director, Academics will analyze student achievement data on a 
continuous basis in order to identify individual student needs, trends across groups of students or 
classes, and longitudinal growth over time.  

 Teachers will review individual student performance data on a weekly basis to identify students who 
may need additional accommodations and modification.  

 Teachers will evaluate their classrooms as a whole on a weekly basis to identify necessary 
modifications to curriculum or instructional strategies.  

 The Co Director, Academics will review classroom student performance data on a monthly basis to 
identify classroom, subgroup, and school-wide progress toward meeting student outcomes. 

 The Co Director, Academics will use student performance data to identify each teacher’s strengths 
in order to leverage them as best practices school wide. 
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 The Co Director, Academics will use student performance data to provide support to address areas 
of challenge for each teacher, including supervision, coaching, training and professional 
development.  

 Qualitative and quantitative data reports will be provided regularly to the board to inform its 
decisions regarding the education program, fiscal sustainability, operational decisions. 

 Internal assessment data will be compared to CAASPP and other state standardized test data to 
determine efficacy in predicting performance.  

 
Alma Fuerte will also annually prepare and make public its Student Accountability Report Card (SARC). 
 
At parent-teacher conferences (and, starting in 3rd grade, these conferences will be student-led),  
parents/guardians will review the progress of their child, sharing and discussing test scores, projects, 
schoolwork, and areas for improvement. At these meetings, home and school strategies will be 
discussed so that the student has the best chance of continuously improving his/her performance.  
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Element 4:  Governance Structure 
 
“The governance structure of the school, including, but not limited to, the process to be followed by 
the school to ensure parental involvement.” Ed. Code § 47605(b)(5)(D). 

 
 

I. NON-PROFIT PUBLIC BENEFIT CORPORATION 

 
The governance structure of Alma Fuerte Public School is based on the values of leadership, 
transparency and accountability.  Our structure will empower all levels of the organization to make 
decisions that will continuously improve our educational program and school community. 
 
Upon charter approval, Alma Fuerte will be an independent, directly funded charter school operated by 
Alma Fuerte Public School, a California Nonprofit Public Benefit Corporation.  Alma Fuerte Public School 
has received recognition of its tax-exempt status as a 501(c)(3) organization by the Internal Revenue 
Service.  The Charter School corporation’s Articles of Incorporation and Bylaws are included in Appendix.   
The Charter School corporation shall comply with the provisions of the California Corporations Code 
governing nonprofit corporations.  
 
The Charter School will operate autonomously from the District, with the exception of the supervisory 
oversight as required by statute and other contracted services as negotiated between the District and 
the Charter School.  Pursuant to Education Code Section 47604(c), the District is not liable for the debts 
and obligations of the Charter School, or for any claims arising from the performance of acts, errors, or 
omissions by the School, as long as the District has complied with all oversight responsibilities required 
by law. 
 
The Charter School is governed by its Board of Directors (“Board”).  The Board’s powers and duties over 
corporate affairs include, but are not limited to, establishing, preserving, and protecting the Charter 
School’s vision, mission, and goals, fiscal and administrative soundness, and successful performance of 
the School. The Board adopts policies that are aligned with the school’s mission and evaluates the 
performance of the Co-Directors.   
 
The Charter School has adopted a Conflict of Interest Code which complies with the Political Reform Act 
and Corporations Code conflicts of interest rules, and which shall be updated with any charter school-
specific conflicts of interest laws or regulations. The Conflict of Interest Code is attached in the 
Appendix.   The Charter School shall also abide by Government Code Section 1090 and shall ensure that 
its Conflict of Interest policy includes such an assurance. 
 
Board of Directors Roles and Responsibilities 
 
The Board is fully responsible for the operation and fiscal affairs of the Charter School, including but not 
limited to the following: 
 

 Promote, guard and guide the vision and mission of the Charter School; 
 Ensure the school meets its mission and goals; 
 Hire, supervise, and evaluate the Co-Directors; 
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 Approve all contractual agreements in compliance with School procurement policy; 
 Approve and monitor the annual budget, budget revisions, and monthly cash flow 

statements; 
 Act as a fiscal agent. This includes but is not limited to the receipt of funds for the operation 

of Alma Fuerte Public School in accordance with applicable laws and the receipt of grants 
and donations consistent with the mission of the Charter School; 

 Contract with an external independent auditor to produce an annual financial audit 
according to generally accepted accounting practices; 

 Establish operational committees as needed; 
 Recruit and appoint new Board members and provide orientation training;  
 Participate in fundraising to support the Charter School; 
 Execute all applicable responsibilities provided for in the California Corporations Code; 
 Monitor student achievement to ensure progress toward fulfillment of the school’s mission; 
 Engage in ongoing strategic planning; 
 Approve the schedule of Board meetings; 
 Participate in the dispute resolution procedure and complaint procedures when necessary; 
 Approve charter amendments as necessary and submit requests for material revisions as 

necessary to the District for consideration; 
 Approve annual independent fiscal audit and performance report; 
 Appoint an administrative panel or act as a hearing body and take action on recommended 

student expulsions. 
 

The Board may initiate and carry on any program or activity or may otherwise act in a manner which is 
not in conflict with, inconsistent with, or preempted by any law, and which are not in conflict with the 
purposes for which the School was established.  
 
The Board may execute any powers delegated by law to it and discharge any duty imposed by law upon 
it, and may delegate to an employee of the School or third party (e.g. person, management company or 
committee, however composed) any of those duties with the exception of budget approval, and 
approval of fiscal audits, provided that the activities and affairs shall be managed and all corporate 
powers shall be exercised, communicated to and remain under, the ultimate direction of the Board.  The 
Board retains ultimate responsibility over the performance of those powers or duties so delegated. Such 
delegation will:  
 

 Be in writing,  

 Specify the entity designated;  

 Describe in specific terms the authority of the Board of Directors being delegated, any 
conditions on the delegated authority or its exercise and the beginning and ending dates of the 
delegation; and  

 Require an affirmative vote of a majority of Board members.  
 
Contracted services shall be chosen, negotiated, monitored, audited and evaluated by the Board, to 
ensure the following:   
 

 the reasonableness of the terms of the contract with costs reflecting a fair market value of 
services provided;  

 fidelity to the Charter;  
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 the academic success as measured by federal and state performance standards and the 
methods of measurement described herein; and  

 the fiscally sound condition of the School.  
 
The School will contract with a business services provider with expertise in supporting charter schools 
for back-office support with payroll, budgeting, and financial reporting compliance, and will be guided 
by the above principles in doing so.   
 
 

II. BOARD OF DIRECTORS COMPOSITION AND MEETINGS 

  
 

 BOARD COMPOSITION, SELECTION, QUALIFICATIONS AND TRAINING A.
 
Building a stable and committed Board with a clear focus on supporting and protecting the school’s 
mission is critical to Alma Fuerte’s success.  The Board shall have a minimum of five (5) and no more than 
nine (9) directors.  In accordance with Education Code Section 47604(b), the Pasadena Unified School 
District may designate a representative to the Board.   The existing Board of Directors shall designate all 
other directors.  Any member of the community may refer a potential candidate to the Board, which will 
evaluate prospective candidates to determine whether or not they fit the stated needs of the Board 
recruitment strategy. Although the Board strives for unanimous support for new Board Members, per 
the Bylaws, a simple majority vote is all that is needed to designate a Director.  The Co-Directors and 
other staff shall not serve on the Board and shall not vote in Board elections. 
 
Board members are selected who can best serve the needs of the school and further the school’s vision 
and mission.  Board members must possess a deep commitment to improving the quality of education 
for Pasadena children and the quality of life for the Pasadena community.  Directors must also possess 
an unwavering belief that all children can achieve the highest levels of academic excellence, regardless 
of the circumstances into which they are born.  Board members demonstrate their willingness to serve 
through their regular and generous dedication of personal time, inter-personal and networking skills, 
professional expertise, and necessary resources to the timely and responsible completion their oversight 
duties on behalf of stakeholders for the benefit of the school’s students. Although not mandatory, the 
Board will seek directors who provide a balance of knowledge and expertise in education, finance, 
facilities, fundraising, and community leadership and service. 
 
The Board of Directors may, in its discretion, form Committees in accordance with its Bylaws and 
applicable law, to accomplish the objectives and responsibilities of the Board and to ensure that the 
school achieves its mission and goals, which may include a Finance Committee, Governance Committee, 
Academic Committee, Diversity and Outreach Committee, and an Audit Committee. 
 
Each director shall hold office unless otherwise removed from office in accordance with these bylaws for 
one (1) year and until a successor director has been appointed or elected as required by the position as 
described below. Board terms are renewable upon mutual consent between the Board and the director. 
 
The School’s founding team was selected by the California Charter Schools Association as a high-capacity 
school development team eligible to receive services pro bono from The High Bar/Board on Track, a 
nationally recognized leader in charter school board management.  Services include board monitoring 
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and self-evaluation tools and resources for charter school board members and operators to advance the 

effective governance and oversight of charter school boards.  (www.reachthehighbar.com) 
 
The Board shall receive regular training on their responsibilities as Board members, with topics to 
include Conflicts of Interest laws and rules, the Brown Act, charter school finance, monitoring student 
achievement, and roles and responsibilities of the board. Board and staff members shall also attend 
trainings and conferences, with topics such as facilities, policy development, governance, team building, 
fundraising, measuring School and student success, and other best practices.   
 

 BOARD MEETINGS B.
 
The Board of Directors governing Alma Fuerte Public School will hold meetings once per month during 
the school year in the school’s start-up phase and through the first year of operations; at its discretion, 
the Board may vote to hold bi-monthly meetings in subsequent years.  Additional meetings may be 
called as necessary and will comply with all of the provisions of the Brown Act.  Meetings shall be held at 
the school site, or another suitable location within the jurisdictional boundaries of the District that is 
accessible to the Alma Fuerte community and the public.  Agendas for regular meetings will be 
published in advance and distributed to each member of the Board of Directors and will be posted near 
the entrances of the school, at the entrance of the school’s main office, and on the school’s website for 
public viewing at least 72 hours in advance of scheduled meetings. Agendas for special meetings will be 
posted at least 24 hours before the meeting. 
 
An Annual Meeting will be held on a date chosen by the Board in accordance with its Bylaws for the 
purpose of electing Board members, designating officers, making and receiving reports on corporate 
affairs, setting calendar of meetings for upcoming year, and transacting other business as comes before 
the meeting. 
 
Accurate minutes of meetings are maintained by a secretary or other individual as designated by Board.  
Meeting agendas, minutes, and documents shall be maintained in the Charter School office. 
 
 

III. CO-DIRECTOR MODEL 

 
Alma Fuerte’s leadership and staffing structure is designed to ensure that the school fulfills its mission, 
vision and charter. Our Board of Directors, internal organizational structure and use of expert service 
providers, reflect our commitment to ground the School in the best practices of charter school 
management and oversight.  
 
The school will be led by two Co-Directors. Each Co-Director will report directly to the Board of 
Directors, and the Board will be responsible for the hiring, evaluation, support, and – if needed, 
termination and replacement - of each Co-Director. 
  
This Co-Director model allows for intense focus on two very different, though equally important and 
often related, aspects of school leadership, with one Co-Director responsible for the operations, finance, 
and compliance of the school, and the other Co-Director responsible for school culture and climate and 
oversight of teaching and learning. This model allows for the instructional leader to focus on school 
culture and academics, while the operational leader handles all external issues—facilities, fundraising, 

http://www.reachthehighbar.com/
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community relations, compliance reporting, and other critical administrative matters. Job 
responsibilities are included in Element 5.  
 
The two-leader model is common among many of the high-performing schools and charter management 
organizations. Roxbury Prep, one of the top ten middle schools in Massachusetts, was founded in 1999 
with a Principal and Director of Operations, and the school continues—through multiple transitions of 
individual leaders—to successfully implement the co-leader model, with two equal leaders who each 
report to their board of directors. The Uncommon Schools network uses this model in each of their 
schools, and the original co-leaders of Amistad Academy are now the Co-CEOs of the Achievement First 
Network. While most of the examples of co-leadership are in East Coast schools, Endeavor College Prep 
and Renaissance Arts Academy in Los Angeles also have successful Co-Director models, with each 
school’s charter having been renewed at least once.  We note that Renaissance Arts Academy has been 
renewed twice by the Los Angeles Unified School District and has grown to two schools. 
 
The Co-Directors’ Responsibilities are introduced below, and more fully discussed in Element 5: 
 

Co-Director – Academics Co-Director – Operations 

Recruit, select, hire, train, support and evaluate all 
instructional staff 
Coach and Mentor Teachers 
Manage observation/feedback cycle for teachers  
Oversee all teacher professional development 
Serve as School’s instructional leader 
Facilitate curriculum & assessment design, 
including interface with educational technology 
systems 
Track academic performance of students  
Oversee special education & other student 
supports  
Build student culture and manage discipline  
Organize student activities, assemblies, field trips, 
and other special events  
Plan and lead team-building and culture-building 
activities and exercises among the school 
community 
 
 

Recruit, select, hire, train, support, and 
evaluate all office and support staff  
Serve as primary liaison with District and work 
with District in promptly responding to 
inquiries 
Meet all local, state, and federal compliance 
reporting deadlines and ensure proper 
maintenance of student records, teaching 
credentials documentation and other School 
records 
Manage day-to-day facilities, maintenance, IT, 
and campus safety, including all mandated 
trainings  
Manage the front office of the school and 
creation of effective school-wide processes  
Lead student recruitment and enrollment 
procedures 
Manage School’s financials: budget creation, 
accounts payable, payroll  
Lead resource development (fundraising)  
Build parent and community relationships  
Manage relationships and contracts with 
vendors/contractors 
Serve as liaison with Board, scheduling 
meetings, preparing staff reports, etc. 

 
 

IV. SCHOOL ADVISORY COUNCIL 
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All stakeholder groups within the school community will play a vital role in advancing the vision and 
mission of the school and its programs.  Alma Fuerte is committed to engaging in a collaborative 
decision-making process with staff, families, students and community members when appropriate, and 
ensuring that all stakeholder groups have a voice in matters critical to the school’s success.  
 
The School Advisory Council will help ensure that parents are involved in the governance decisions at 
the school.  The School Advisory Council will be comprised of parent-elected and teacher-elected 
representatives for one-year renewable terms selected each September, via procedures and policies set 
by the Co-Directors. The School Advisory Council will meet monthly when school is in session.  The 
Council makes recommendations to the Co-Directors regarding special school wide events and activities 
and optional fundraising at the local school level (e.g., potential events could include teacher 
recognition events, Read-A-Thons, etc.). Other members of the school community will be invited to 
attend School Advisory Council meetings in a non-voting capacity. Although the School Advisory Council 
will strive to create a collaborative and transparent forum for recommending action to the Co-Directors, 
the Co-Directors, and ultimately the Board of Directors, will have final decision-making authority on all 
school related matters. 
 

V. PARENT INVOLVEMENT  

 
Alma Fuerte is deeply dedicated to promoting and supporting parents’ involvement in their own 
children’s education.  Each student and parent/guardian will be individually known by the Co-Directors 
and faculty.  Alma Fuerte Public School will promote frequent and open communication between 
parents and School staff including:   
 

 School Advisory Council and Board of Directors meetings; 

 Multiple parent-teacher conferences per year; 

 Parent information sessions, parent education sessions, Town Hall meetings, and individual 
parent/student conferences scheduled regularly and as needed; 

 The www.almafuerteps.org website, email listserve, phone messaging system, and/or 
announcements/communications sent home with students in hard copy; 

 The Family-Student Handbook containing Alma Fuerte Public School’s mission, vision, curricular 
goals, behavioral guidelines, and emergency procedures will be distributed to all families 
annually in English and Spanish.  

 
In addition, as valued stakeholders, parents will play an active role in developing the Local Control and 
Accountability Plan and serving on Title I and English Learner Advisory Committees. Alma Fuerte will also 
seek whenever possible to hold meetings with parents at night after working hours, in order to 
accommodate working families.  Alma Fuerte will also employ a phone and e-mail communications 
system for announcements about school events and other information, as well as to notify 
parents/guardians in the event of an emergency. 
 

VI.   ORGANIZATIONAL STRUCTURE 
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Alma Fuerte Public School  139 

Element 5:  Employee Qualifications 
 
“The qualifications to be met by individuals to be employed by the school.”  Ed. Code § 47605(b)(5)(E). 

 
Alma Fuerte Public School is committed to recruiting and hiring a community of professionals who are 
dedicated to the best practices in the education of all students and the mission of the School.   

 

I. QUALIFICATIONS OF ALL EMPLOYEES 

 
All employees shall be employees of Alma Fuerte Public School.  Alma Fuerte Public School is an equal 
employment opportunity employer.   Unlawful discrimination or harassment based on race, color, 
religion, sex, gender identity, pregnancy, national origin, ancestry, citizenship, age, marital status, 
physical disability, mental disability, medical condition, sexual orientation, genetic information, or any 
other characteristic protected by state or federal law is strictly prohibited.  Alma Fuerte also is 
committed to providing a school that is free from sexual harassment and any other type of harassment 
based upon protected characteristics (race, age, gender, etc.).  

Employees’ job duties and work basis will be negotiated in individual employment agreements, and 
general job descriptions will be developed for each staff position in alignment with this Charter Petition.  
The School is committed to recruiting and hiring a community of professionals who are dedicated to the 
education of all students and the mission of the school.   
 
Alma Fuerte is a school of choice, and no employee will be forced to work at Alma Fuerte.   
 
Alma Fuerte will comply with all applicable state and federal laws regarding background checks and 
clearance of all personnel, and prohibitions regarding the employment of any person who has been 
convicted of a violent or serious felony. School teachers and all paraprofessionals will meet the 
requirements for employment of California Education Code § 47605(l) and the applicable provisions of 
ESEA (or similar provisions under ESSA). The school shall ensure that all core, college preparatory 
teachers hold a Commission on Teacher Credentialing certificate, permit or other document that a 
teacher in other public schools would be required to hold.  
 
The School will comply with all State and federal laws concerning the maintenance and disclosure of 
employee records.  The School will comply with all applicable State and federal mandates and legal 
guidelines relative to ESEA (or similar provisions under ESSA). 
 
 

II. QUALIFICATIONS OF ADMINISTRATIVE STAFF 

 
A. CO-DIRECTOR, ACADEMICS  

 
DeLacy Ganley, whose qualifications and expertise are discussed above, has been identified as the Co-
Director, Academics.  DeLacy and and future Co-Director, Academics will report directly to the Board. 
The Co-Director, Academics is jointly responsible for supporting the overall vision and mission of the 
School, along with the Co-Director, Operations. The Co-Director, Academics is primarily responsible for 
providing educational leadership by developing and improving instructional programs, student services, 
and staff development.  A formal evaluation process will be developed and the Board will ensure that 
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the Co-Director, Academics is evaluated formally at least once annually, and the Co-Director, Academics, 
in turn, shall evaluate instructional staff as outlined in the Organizational Chart provided in Element 4. 
 
The Co-Director, Academics will collaborate closely with the Co-Director, Operations, who is the 
administrative and operational leader of the School.  The Co-Director, Academics shall not be a member 
of the Board of Directors.  
 
Key responsibilities of the Co-Director, Academics include:  
 
Educational Leadership:  
 

 Provide and monitor Professional Development for core program approaches in the Alma Fuerte 
Model including PBL, Blended learning, and Social-Emotional Learning 

 Ensure curriculum and assessments are developed and implemented consistently and in 
accordance with the mission and vision for the school; 

 Recruit, hire, train and supervise talented instructional staff in implementing best practices 
consistent with the school’s educational philosophies;  

 Oversee the use of multiple sources of data to develop a plan for the improvement of student 
achievement and oversee the collection, analysis and utilization of this data in relation to 
specific students, teachers and curricula;  

 Oversee teacher professional development via both in-house training sessions (including a 
summer teacher training institute and planning session), external professional development 
opportunities and other resources (articles, web-based resources, and other resources);  

 Develop and implement an evaluation process and evaluation criteria for all instructional staff 
and ensure that formal evaluations are conducted at least semi-annually;  

 Develop partnerships with other local educational agencies, university researchers, other area 
schools and educational consultants to support teachers’ professional development  

 Identify and develop opportunities for collaboration with other educational agencies, including 
Pasadena Unified School District, and develop opportunities to share best practices in blended 
learning, project based learning, and effectively serving specific subgroups 

 Create and oversee the School’s programs relating to Special Education, English Learners, low-
achieving students, Gifted and high-achieving students, and other sub-groups and lead the SST 
and RTI Processes 

 Oversee and assist teachers with behavior management, including handling student suspension, 
expulsion and other disciplinary issues as needed 

 Foster a positive school climate and culture aligned with the School’s mission and vision 
throughout the School community, including the planning of special events, enrichment 
opportunities, team-building and community building events and exercises 

 Oversee all reporting related to student performance  

 Supervise paraprofessional staff and related scheduling to ensure optimal resource allocation  

 Oversee student information in the School’s Student Information System, and recruitment 
databases.  

 Coordinate all state testing and reporting. 

 Oversee progress in student achievement 
 
Communications and Outreach:  
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 Lead the School Advisory Council and oversee parent volunteer efforts;  

 Schedule and participate in regular family education and Town Hall meetings designed to 
communicate the School’s mission, vision and curricula to families, provide updates on school 
progress and operations, and cover other areas of interest to community stakeholders, in 
coordination with Parent and Community Engagement Liaison;  

 Assist teaching staff and the Parent and Community Engagement Liaison in overseeing and 
planning parent-teacher conferences, parent meetings, parent education; and parent volunteer 
training and scheduling. 

 Ensure open and clear lines of communication with all stakeholders, including working to 
resolve conflicts and disputes as they may arise between community members;  

 Work with parents to guide their support of their children's learning 

 Collaborate with the Co-Director, Operations in providing regular communications to families via 
email, the School’s website, letters home, and other avenues;  

 Maintain positive relationships with the school’s charter authorizer and SELPA. 
 
School Management:  
 

 Work with the Co-Director, Operations and Board in the strategic planning for the School.  

 Attend all regularly scheduled Board meetings and give appropriate updates and reports on 
School activities;  

 Assist Co-Director, Operations with budgets, charter renewal, outreach, partnerships and other 
duties as required.  

 Oversee and support student attendance including communicating with parents regarding 
attendance and truancy;  

 Facilitate and maintain School’s master calendar and bell schedules. 
 
Qualifications:  
 
The Co-Director, Academics is a visionary leader whose experience, knowledge, and drive will set the 
tone for a supportive school climate that challenges and motivates our students, teachers, and families 
to achieve our ambitious mission and vision. Resourcefulness, flexibility, and an entrepreneurial spirit 
are key qualities for a new charter school leader. A commitment to the educational philosophy of our 
School and demonstrated passion about our ideals is imperative.  
 
The ideal candidate will have:  
 

• At least five years of experience teaching K-8 students, and at least 2 years of 
experience serving as a coach or mentor to other teachers;  

• A Master's Degree in Education and/or Administrative Credential or equivalent; 
• Experience recruiting, hiring, training and supervising teachers;  
• Experience leading the development and implementation of curriculum  
• Significant experience with a project-based approach to teaching and learning, blended 

learning, social emotional learning and student-centered/data driven instruction;  
• Knowledge of, or experience with, diverse populations, English learners, special 

education, high-achieving students and low-achieving students;  
• Excellent communication skills and experience motivating and working with a variety of 

diverse stakeholders and local community members;  
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• Experience with school or non-profit operations, budgets and organizational 
management.  

• Proficiency in the collection and analysis of diverse groups of data from various sources;  
• In-depth understanding of and commitment to the School's vision and mission. 

  
B. CO-DIRECTOR, OPERATIONS 

 
The Co-Director, Operations has been identified. Anne Lee, whose qualification and expertise are 
described above, will serve as the Co-Director, Operations.  Anne and any future Co-Director, Operations 
will report directly to the Board. The Co-Director,  Operations is jointly responsible, along with the Co-
Director, Academics, to uphold the mission and vision of the school.  The Co-Director, Operations is 
primarily responsible for overseeing the School’s administration, operations, finances and external 
relations on behalf of the School.  The Co-Director, Operations collaborates closely with the Co-Director, 
Academics, who is the instructional leader of the school.  
 
The Co-Director, Operations shall not be a member of the Board of Directors.  The Co-Director, 
Operations shall fulfill the role of the corporation’s President and shall have general supervision, 
direction and control over the corporation’s business, subject to the control of the Board of Directors. A 
formal evaluation process will be developed and the Board will ensure that the Co-Director, Operations 
is evaluated formally at least once annually.  The Co-Director, Operations, in turn, shall hire, supervise, 
and evaluate administrative staff as outlined in the Organizational Chart provided in Element 4.  
 
Key responsibilities of the Co-Director, Operations include:  
 
Planning and Operations 
 

 Facilitate strategic planning and evaluation of School’s progress towards goals, mission and 
vision with the Board. 

 Serve as primary liaison with the Board; communicate and report to the Board; engage in 
periodic long-range, mid-range, and short-term strategic planning with Board; collaborate with 
the Board to plan and publicize all Board meetings, prepare agendas, arrange logistics, and 
attend all regularly scheduled Board meetings. 

 Oversee School compliance with all applicable state and federal laws and regulations, charter, 
regulatory reporting, contractual obligations, and donor restrictions. 

 Address and resolve employment issues. 

 Recruit, develop, evaluate, retain (and as needed, discipline and terminate) high-performing 
administrative staff who are passionate about the School and its mission.  

 Prepare and update as appropriate the Employee Handbook, Health and Safety Handbook and 
Family-Student Handbook and ensure that all parties receive and acknowledge receipt. 

 Establish and oversee compliance with the School’s emergency and safety plans; manage any 
campus safety issues and ensure that related incident reports are completed and filed as 
needed; periodically review school safety process and procedures. 

 Ensure that an effective performance management system is in place for all staff under his/her 
direct supervision and ensure that formal evaluations are conducted at least once annually. 

 Oversee self-evaluation efforts of the School relating to operations, including parent surveys.  
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 Collaborate with Co-Director, Academics to establish school computer systems, including 
classroom computers/devices, data systems, records management and reporting, 
telecommunications, etc.  

 Ensure that the instructional team holds the necessary credentials and/or meets educational 
qualifications. 

 Oversee relationships with business service provider to ensure timely and accurate performance 
of attendance accounting and reporting. 

 Oversees the procurement of equipment, supplies and services to ensure conformity with 
School policies and approved budget. 

 Ensure all insurance requirements regarding general liability, professional liability, and workers 
compensation are met.  

 Work closely with Administrative Assistant on student recruitment, registration, and enrollment 
including conducting a lottery (if needed) in accordance with appropriate procedures; oversee 
Administrative Assistant to maintain student records and prepare student transcripts.  

 Oversee the administration of the lunch program to ensure that the legal and fiscal 
administration of the program is in compliance with the Charter and all related laws.  

 Ensure the safekeeping of student and employee records, corporate documents, charter, and 
other compliance documents, records, and reports. 

 Assist in overseeing the school’s website, email/list-serves and distribution of newsletters and 
other means of communication with the parents, teachers, volunteers and other community 
members. 
 

Fundraising and Financial Oversight:  
 

 Work with business services provider and auditor to present a fiscal audit to the Board and after 
review by the Board, present audit to authorizer.  

 Plan, coordinate and administer the School’s fundraising program in coordinate with the Board, 
which may include general or special purpose fundraising campaigns, individual gifts, in-kind 
donations, grants procurement and management, and special events.  

 Work with business service provider to develop and present an annual budget and periodic 
financial statements to the Board and to conduct long-range financial planning and ensure 
conformity to approved budget. 

 Oversee and manage the operating budget, payroll, employee benefits functions, contracts and 
all other financial and accounting operations; supervising the efforts of business service provider 
staff.  

 
Facilities:  
 

 Secure a facility for the School, serve as liaison with property owner/landlord, and oversee the 
day-to-day maintenance and upkeep of facility, furnishings, and equipment, with a commitment 
to ensuring the health and safety of students, faculty and staff, including supervision of 
janitorial/custodial staff;  

 Oversee relevant facilities planning, construction and other activities to obtain necessary 
approvals for school site as needed.  

 Oversee Prop. 39 facilities application process to Pasadena Unified School District as needed. 

 Secure appropriate furnishing, materials, supplies and equipment for School operations.  
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Outreach, Communications and Collaboration:  
 

 Develop and maintain effective relationships with the School’s charter authorizer, and oversee 
all aspects of charter renewal and compliance.  

 Maintain and oversee the School’s external relationships with business service provider and 
other contract service providers and vendors. 

 Attend meetings with the School’s charter authorizer as requested and stay in direct contact 
with the authorizer regarding inquiries and collaboration efforts. 

 In coordination with the Co-Director, Academics and Parent and Community Engagement 
Liaison, communicate with parents and students, recruit new families and students, and assure 
families of academic growth.  

 Promote the School in the community, encourage positive public relations, and interact 
effectively with media.  

 Oversee the WASC accreditation process and any related activities.  

 Establish and maintain partnerships and relationships with community-based organizations, 
businesses, local councils, local government officials, and community residents, in coordination 
with Parent and Community Engagement Liaison.  

 Assist Parent and Community Engagement Liaison and teaching staff as requested in 
coordinating parent involvement and volunteering.  

 Oversee the school’s website, email/list-serves, newsletter and other means of communication 
with parents, teachers, volunteers and other community members.  

 Maintain open lines of communication between stakeholders and work to resolve conflicts and 
disputes that may arise.  

 Assist Co-Director, Academics and Parent and Community Engagement Liaison in coordinating 
parent education workshops, Town Hall meetings and other forums to discuss the School’s 
mission, vision and operations with parents and other stakeholders.  

 
Qualifications:  
 
The ideal candidate will have extensive experience in non-profit management – preferably in a nonprofit 
organization or school delivering educational programs and services -  fundraising, budgeting, 
government relations, communications, marketing, and a demonstrated knowledge of charter school 
legislation and related regulations at the local, state and federal level. S/he will have the ability to 
inspire excellence from a diverse staff and to leverage the talents of the Board. S/he will be a confident 
decision-maker and possess the ability to facilitate collaboration and teamwork. The ability to multitask 
and handle a diverse array of responsibilities is key, including attention to numerous details with the 
ability to shift to big picture, long-term thinking.  
 
The candidate must demonstrate an ability to communicate a genuine passion for the School’s mission 
and vision.  Knowledge of California’s educational system, government, and nonprofit funding 
environment would be valuable in this position. The Co-Director, Operations must see building and 
maintaining relationships with parents, foundations, members of the private sector, community leaders, 
and government staff as an essential part of his/her role. Excellent oral and written communication skills 
are imperative. A Master’s Degree in a relevant field or equivalent is preferred.  
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C. PARENT AND COMMUNITY ENGAGEMENT LIAISON 
 
The Parent and Community Engagement Liaison23 (“Liaison”) will be primarily responsible for ensuring 
open and frequent communications with families and overseeing the School’s parent and community 
engagement program.  The Liaison will facilitate volunteer experiences at the School in collaboration 
with other staff, link families with resources and programs available in the community and facilitate 
parent information sessions, Town Hall events, and other events.  In the event that funding does not 
allow for this position to be filled in Year 1, the Co-Director, Operations will fulfill Liaison functions and 
secure translation services as needed. 
 
Responsibilities will include: 
 

 Ensure weekly or more frequent communications with families regarding School news and 
events, volunteer opportunities, School policies and procedures, upcoming Board and 
committee meetings, and other School information 

 Facilitate information sessions for prospective and new families, as well as Town Hall meetings, 
parent education workshops, parent-teacher conferences, and other forums, in coordination 
with Co-Directors 

 Conduct community outreach and recruiting efforts 

 Oversee School’s Parent Engagement program, ensuring that parents are knowledgeable about 
the School’s mission, vision, culture, and student learning expectations, are afforded meaningful 
engagement opportunities at the school and in the classroom, and that parents are provided the 
trainings, tools and resources to support student learning at home to the extent possible.   

 Facilitate annual parent survey regarding School progress and satisfaction 

 Perform translation services as needed 

 Serve as liaison between School administration and parents to ensure two-way flow of 
information between parents and School 

 Ensure parent representation on ELAC, Title 1 and LCAP Committees 

 In coordination with Co-Directors, ensure website is maintained and updated in English and 
Spanish 

 Support as needed parent-led activities and initiatives at the School. 

 Develop partnerships with community organizations to link families with resources, services and 
trainings available in the community. 

 
Qualifications: 
 
The ideal candidate will have extensive experience in community relations and/or community 
organizing, ideally in diverse communities with socio-economic challenges.  S/he will have the ability 
work with diverse individuals, the ability to speak Spanish (or another language spoken by the majority 
of our families for whom English is not their primary language), and leverage the talents of parents and 
community members. S/he will possess the ability to facilitate collaboration and teamwork. The ability 
to multitask and handle a diverse array of responsibilities is key.  
 

                                                             
23 This position is anticipated to commence as a part-time position in either Year 1 or 2, depending on 
funding, with position becoming full-time in Year 2 or 3 (again, funding-dependent). 
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The candidate must demonstrate an ability to communicate a genuine passion for the School’s mission 
and vision.  The Parent and Community Engagement Liaison must see building and maintaining 
relationships with parents and community leaders as an essential part of his/her role. Excellent oral and 
written communication skills are imperative. 
 

D. ADMINISTRATIVE ASSISTANT  
 
The Administrative Assistant reports directly to the Co-Director, Operations, is the receptionist for the 
school and is responsible for providing general administrative and clerical support, including facilitating 
the student application and enrollment process. The Administrative Assistant serves as the health aide 
and is responsible for maintaining the health log, student medical/immunization records and first aid 
inventory in the main office and classrooms. The Administrative Assistant is also responsible for 
maintaining the daily student attendance database and provides clerical support for the school lunch 
program.   
 
Responsibilities will include: 
 

 Oversee, in collaboration with business services provider and legal, HR functions including 
background checks, medical clearance, credentials and other requirements and record-keeping 
for staff and volunteers;  

 Work closely with the Co-Director of Operations on student recruitment, registration, and 
enrollment  

 Maintain student records and prepares student transcripts  

 Perform all data entry into student information and recruitment databases 

 Serve as the health aide and be responsible for maintaining all health logs, student 
medical/immunization records and first aid inventory in the main office and classrooms.  

 Maintain daily and weekly student attendance records  

 File reports as needed 

 Manage and monitor office operations and communications in collaboration with Co-Director, 
Operations 

 Ordering and purchasing supplies and vendor management  

 Develop and implement clerical and administrative procedures for daily school operations  

 Prepare correspondence, mailers, reports, bulletins, files, forms, memorandums, and 
performing other duties as assigned  

 Serve as office receptionist, greeting visitors and volunteers and ensuring compliance with 
check-in procedures; answering phones. 

 Provide clerical support for lunch program as needed. 
 
Qualifications:  
 
The Administrative Assistant will be selected by the Co-Director, Operations. Selection will be based on 
experience and the ability to perform the job duties for that position. Demonstrated clerical and 
organizational skills and related experience, preferably in a public school setting. Must have strong 
interpersonal skills and ability to manage multiple tasks and meet deadlines in fast-paced environment. 
Must be computer literate and familiar with Microsoft Office suite. Bachelor degree or equivalent 
preferred.  
 



 

Alma Fuerte Public School  147 

E. OTHER ADMINISTRATIVE STAFF 
 
The School may also hire as needed a part-time meal coordinator to collaborate with the School’s meal 
provider and business service provider to order, receive and distribute meals to students and ensure 
compliance with the federal NSLP program, charter, and all related laws.  Additionally, the School may 
employ part-time maintenance/janitorial staff, or it may contract for these services with an outside 
service provider.  These employees would be selected by and report to the Co-Director, Operations with 
qualifications to be determined by the Co-Director, Operations. 
 

III. QUALIFICATIONS OF INSTRUCTIONAL STAFF  

 
 TEACHERS  A.

 
The School’s educational program challenges instructional staff to blend the best of their professional 
practice with the freedom to challenge assumptions about the ways in which traditional classroom 
environments have shaped their interactions with students. Teachers are responsible for working 
collaboratively with other teachers, Resource and Support Specialists and the Co-Director, Academics to 
create and implement curricula that reflects the School’s vision, mission and unique school design. 
Teachers collaborate to mediate students’ peer conflicts and communicate with parents regarding 
curriculum and assessment. Teachers also participate in ongoing professional development. All teachers 
are hired, evaluated and supervised by the Co-Director, Academics.  
 
Responsibilities include: 
 
 

 Confident and compassionate leadership of their students 

 Collaboration with other staff members, including teachers, Specialists, paraprofessionals, and  Co-
Directors  

 Demonstrating and sharing best practices in blended and project-based learning both internally and 
externally 

 A facilitative teaching style that develops students into independent learners  

 Creating a safe and nurturing environment  

 Maintaining high expectations and accountability for results  

 Providing differentiated instruction and creating an environment where every student can succeed  

 Keeping abreast of current events and developments in educational innovation and research, and 
incorporating them into lesson planning to the extent possible 

 Ensuring students are growing and attaining grade level standards  

 Backward design curriculum construction 

 Implementation of student-centered lessons that incorporate the school’s definition of an educated 
person and emphasize active learning strategies, project-based learning and blended learning 

 Assessing student progress and differentiating instruction  

 Maintaining frequent communication with students, student’s families, colleagues, and other school 
stakeholders  

 Maintaining regular, punctual attendance. Teachers will have an on-site commitment of 7:45 a.m. 
until 4:15 p.m. Mondays, Tuesdays, and Thursdays and until 3:15 p.m. Wednesdays and Fridays.  
This includes time for collaborative planning, tutoring students, and other duties that may be 
assigned.  
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 Planning for and attending IEP meetings 

 Demonstrating culturally responsive characteristics 

 Knowledge of instructional approaches necessary to guide students to learn 21st century skills in 
communication, collaboration, critical thinking and creativity 

 Maintaining digital fluency in the quickly evolving world of educational technology 
 
 
Qualifications:  
 
Teaching experience in a blended learning or project-based environment serving diverse student 
populations with a variety of learning styles and abilities or related education is preferred. The School 
will comply with applicable provisions of the ESEA (or similar provisions under ESSA)  for ‘highly 
qualified’ teachers.   
 
All core teachers will hold a Commission on Teacher Credentialing certificate, permit, or other document 
equivalent to that which a teacher in other public schools would be required to hold. (Education Code 
Section 47605(l).  All core subject teachers will be “highly qualified” as that term is defined under the 
ESEA (or similar provisions under ESSA) and further defined by California state regulations implementing 
the NCLB requirements (or similar provisions under ESSA), unless such requirements are not deemed by 
the federal or state government to apply to charter schools such as the School. In addition, the School 
will place priority on hiring teachers who possess a Cross-cultural, Language, and Academic 
Development (CLAD) certificate (or equivalent California Commission on Teacher Credentialing EL 
certification) to ensure that they have appropriate academic preparation to address the needs of 
students who are English learners. The School also will actively seek to recruit and hire teachers who 
possess a Bilingual Cross-cultural, Language, and Academic Development (BCLAD) certificate (or 
equivalent). 
 
Non-core subject teachers and/or contracted providers will specialize in areas of enrichment such as 
Entrepreneurship, Music, Art, Technology, Spanish, and Physical Education. The School will exercise the 
flexibility allowed within Education Code Section 47605(1) with regard to the staffing of non-core, non-
college preparatory courses.  
 
Selection of teachers will be based on their teaching experience and their ability to demonstrate 
curriculum creation, implementation and assessment and classroom instructional capabilities in the 
context of the School’s instructional model. The ideal teaching candidate will have:  
 

• 2+ years’ experience teaching K-8 students, ideally in a high-performing public school  
• 2+ years’ experience in project-based learning, blended learning, data-driven 

instruction, social-emotional learning 
• Experience working with English Learners, students with disabilities and other diverse 

learners, including differentiation techniques 
• Enthusiasm for the school’s values, mission and educational philosophy  
• Prior experience with integrating technology programs into the classroom, and in using 

digital technology on a regular basis. 
 
Resource Specialist 
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One Resource Specialist24 will work with faculty and school leaders to provide targeted support and 
interventions to students (special needs, literacy development, etc.). Responsibilities will include:   
 

• Provide direct instruction/support to students as identified by teaching staff 
• Provide technical expertise to teachers and staff as it relates to serving students with 

special needs (gifted, students with disabilities, etc.)  
• Establish effective working relationships with teachers, staff and parents  
• Work closely with special education services providers as needed to meet needs of 

individual students  
• Demonstrate teaching strategies and utilize materials considered appropriate and 

effective in meeting both academic and non-academic needs of identified students with 
special needs  

• Provide consultation to school staff and parents which may relate to student 
assessment, specialized instruction or behavior management  

• Help train volunteer tutors in working with students  
• Have experience in guiding and implementing the Individualized Educational Plan as 

required by law for students with IEP's.  
 
In addition to meeting the qualifications of a teacher as noted above, these teachers will be expected to 
have additional experience and qualifications including:  
 

• Mild to Moderate Special Education Credential with a RSP certification desired for 
Intervention/Resource Specialist; Literacy expertise and advanced training desired  

• Evidence of successful specialized experience (e.g. special education) is desired 
• Ability to administer and interpret results of assessment instruments  
• Commitment and experience working with a diverse population 
• Experience working with parents and families  
• Experience with community resources referrals  
• Excellent communicator and facilitator  
• Strong commitment to the School’s mission and values  
• Comfortable with a start-up environment, including fast growth and flexible roles  

 
English Learner Support Specialist 
 
One English Learner Support Specialist25 will work with faculty and school leaders to provide targeted 
support and interventions to students specifically to English Learners. Responsibilities will include:   
 

• Provide direct instruction/support to students as identified by teaching staff 
• Provide technical expertise to teachers and staff as it relates to serving English Learners  
• Establish effective working relationships with teachers, staff and parents  
• Work closely with special education services providers as needed to meet needs of 

individual students  

                                                             
24 This position is anticipated to commence as a part-time position in Year 1, with position becoming full-time 
in Year 2. 
25 This position is anticipated to commence as a part-time position in Year 1 with position becoming full-time 
in Year 2, with additional English Learner Support Specialists to be added in later years. 
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• Demonstrate teaching strategies and utilize materials considered appropriate and 
effective in meeting both academic and non-academic needs of identified students with 
special needs  

• Provide consultation to school staff and parents which may relate to student 
assessment, specialized instruction or behavior management  

• Help train volunteer tutors in working with students  
 
In addition to meeting the qualifications of a teacher as noted above, these teachers will be expected to 
have additional experience and qualifications including:  
 

• Prior experience in instructing English Learners 
• CLAD certificate (or equivalent California Commission on Teacher Credentialing EL 

certification) and/or BCLAD certificate (or equivalent) highly preferred. 
• Ability to administer and interpret results of assessment instruments  
• Commitment and experience working with a diverse population 
• Experience working with parents and families  
• Experience with community resources referrals  
• Excellent communicator and facilitator  
• Strong commitment to the School’s mission and values  
• Comfortable with a start-up environment, including fast growth and flexible roles  

 
 

 OTHER CERTIFICATED STAFF B.
 
A pool of day-to-day substitutes will be established and a list of qualified substitutes will be maintained 
by the Co-Director, Academics.  
 
 

 PARAPROFESSIONAL STAFF 
 
Paraprofessional staff report to the Co-Director, Academics and provide support for core and non-core 
classroom teachers in a collaborative manner.  Paraprofessionals also have the opportunity to apply 
their special interests and talents to enhance the educational program. They provide supervision on 
campus during recess and lunch breaks and facilitate drop-off and pick–up procedures.  
 
Qualifications:  
 
While paraprofessionals are not required to hold credentials, the School will ensure that all 
paraprofessionals will possess a high school diploma or the equivalent as well as an AA degree or two 
years of college with a minimum of 60 semester units.   They will be expected to demonstrate subject 
matter knowledge and the ability to work well with students, as well as the ability to carry out the roles 
and responsibilities as stated in their specific job description. 
 
 
Resource Specialists 
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One Resource Specialist26 will work with faculty and school leaders to provide targeted support and 
interventions to students (special needs, literacy development, etc.). Responsibilities will include:   
 

• Provide direct instruction/support to students as identified by teaching staff 
• Provide technical expertise to teachers and staff as it relates to serving students with 

special needs (gifted, students with disabilities, etc.)  
• Establish effective working relationships with teachers, staff and parents  
• Work closely with special education services providers as needed to meet needs of 

individual students  
• Demonstrate teaching strategies and utilize materials considered appropriate and 

effective in meeting both academic and non-academic needs of identified students with 
special needs  

• Provide consultation to school staff and parents which may relate to student 
assessment, specialized instruction or behavior management  

• Help train volunteer tutors in working with students  
 
In addition to meeting the qualifications of a teacher as noted above, these teachers will be expected to 
have additional experience and qualifications including:  
 

• Mild to Moderate Special Education Credential with a RSP certification desired for 
Intervention/Resource Specialist; Literacy expertise and advanced training desired 

• Training or knowledge in serving the needs of students with disabilities 
• Evidence of successful specialized experience (e.g. special education) is desired 
• Ability to administer and interpret results of assessment instruments  
• Commitment and experience working with a diverse population 
• Experience working with parents and families  
• Experience with community resources referrals  
• Excellent communicator and facilitator  
• Strong commitment to the School’s mission and values  
• Comfortable with a start-up environment, including fast growth and flexible roles  

 
English Learner Support Specialist 
 
One English Learner Support Specialist27 will work with faculty and school leaders to provide targeted 
support and interventions to students specifically to English Learners. Responsibilities will include:   
 

• Provide direct instruction/support to students as identified by teaching staff 
• Provide technical expertise to teachers and staff as it relates to serving English Learners  
• Establish effective working relationships with teachers, staff and parents  
• Work closely with special education services providers as needed to meet needs of 

individual students  

                                                             
26 This position is anticipated to commence as a part-time position in Year 1, with position becoming full-time 
in Year 2. 
27 This position is anticipated to commence as a part-time position in either Year 1 or 2, depending on 
funding, with position becoming full-time in Year 2 or 3 (again, funding-dependent), with additional English 
Learner Support Specialists to be added in later years. 
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• Demonstrate teaching strategies and utilizes materials considered appropriate and 
effective in meeting both academic and non-academic needs of identified students with 
special needs  

• Provide consultation to school staff and parents which may relate to student 
assessment, specialized instruction or behavior management  

• Help train volunteer tutors in working with students  
 
In addition to meeting the qualifications of a teacher as noted above, these teachers will be expected to 
have additional experience and qualifications including:  
 

• Prior experience in instructing English Learners 
• CLAD certificate (or equivalent California Commission on Teacher Credentialing EL 

certification) and/or BCLAD certificate (or equivalent) highly preferred. 
• Ability to administer and interpret results of assessment instruments  
• Commitment and experience working with a diverse population 
• Experience working with parents and families  
• Experience with community resources referrals  
• Excellent communicator and facilitator  
• Fluency in Spanish 
• Strong commitment to the School’s mission and values  
• Comfortable with a start-up environment, including fast growth and flexible roles  

 
 

 OTHER CERTIFICATED STAFF 
 
A pool of day-to-day substitutes will be established and a list of qualified substitutes will be maintained 
by the Co-Director, Academics.  
  



 
 

Element 6:  Health and Safety Procedures 
 
“The procedures that the school will follow to ensure the health and safety of pupils and staff. These 
procedures shall include the requirement that each employee of the school furnish the school with a 
criminal record summary as described in Section 44237.”  Ed. Code § 47605(b)(5)(F). 

 
In order to provide safety for all students and staff, the Charter School will adopt and implement full 
health and safety policies and procedures and risk management policies at its school site in consultation 
with its insurance carriers and risk management experts. These policies may be incorporated into the 
Charter School’s student and staff handbooks and will be reviewed on an ongoing basis by the Co-
Director, Operations and Board of Directors. The Charter School will develop an emergency 
preparedness plan with parent and staff input that outlines fire and evacuation procedures and drill 
schedule.  The Charter School shall ensure that staff are trained annually on the health and safety 
policies and emergency preparedness plan. A full draft will be provided to the District for review at least 
30 days prior to operation or as otherwise agreed upon by the District and Charter School.   
 
The following is a summary of the health and safety policies of the Charter School: 
 
Procedures for Background Checks 
 
Employees and contractors of the Charter School will be required to submit to a criminal background 
check and to furnish a criminal record summary as required by Education Code Sections 44237 and 
45125.1. Applicants for employment must submit two sets of fingerprints to the California Department 
of Justice for the purpose of obtaining a criminal record summary. The Co-Director, Operations of the 
Charter School shall monitor compliance with this policy and report to the Charter School Board of 
Directors on a quarterly basis.  The Board Chair shall monitor the fingerprinting and background 
clearance of the Co-Directors.  Volunteers who will volunteer outside of the direct supervision of a 
credentialed employee shall be fingerprinted and receive background clearance prior to volunteering 
without the direct supervision of a credentialed employee. 
 
Role of Staff as Mandated Child Abuse Reporters 
 
All non-certificated and certificated staff will be mandated child abuse reporters and will follow all 
applicable reporting laws, the same policies and procedures used by the District. 
 
Tuberculosis Testing 
 
Faculty and staff will be tested for tuberculosis prior to commencing employment and working with 
students as required by Education Code Section 49406. 
 
Immunizations 
 
All enrolled students and staff will be required to provide records documenting immunizations as is 
required at public schools pursuant to Health and Safety Code Sections 120325-120375, and Title 17, 
California Code of Regulations Sections 6000-6075.  All entering 7th grade students must be immunized 
with a pertussis (whooping cough) vaccine booster.   
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Medication in School 
 
The Charter School will adhere to Education Code Section 49423 regarding administration of medication 
in school. 
 
Vision, Hearing, and Scoliosis 
 
Students will be screened for vision, hearing and scoliosis.  The School will contract for such screenings 
with outside providers on a fee-for service basis.  The Charter School will adhere to Education Code 
Section 49450, et seq., as applicable to the grade levels served by the Charter School. 
 
Diabetes  
 
The Charter School will provide an information sheet regarding type 2 diabetes to the parent or 
guardian of incoming 7th grade students, pursuant to Education Code Section 49452.7.  The information 
sheet shall include, but shall not be limited to, all of the following: 
 

1. A description of type 2 diabetes. 
 
2. A description of the risk factors and warning signs associated with type 2 diabetes. 

 
3. A recommendation that students displaying or possibly suffering from risk factors or warning 

signs associated with type 2 diabetes should be screened for type 2 diabetes. 
 

4. A description of treatments and prevention of methods of type 2 diabetes. 
 

5. A description of the different types of diabetes screening tests available. 
 
Emergency Preparedness 
 
The Charter School shall adhere to an Emergency Preparedness Plan drafted specifically to the needs of 
the school site in conjunction with law enforcement and the Fire Marshall.  This plan shall include, but 
not be limited to the following responses:  fire, flood, earthquake, terrorist threats, and hostage 
situations.  If assuming a facility that was previously used as a school site, any existing emergency 
preparedness plan for the school site shall be used as a starting basis for updating the handbook for the 
Charter School. 
 
Blood borne Pathogens 
 
The Charter School shall meet state and federal standards for dealing with blood borne pathogens and 
other potentially infectious materials in the work place.  The Board shall establish a written infectious 
control plan designed to protect employees and students from possible infection due to contact with 
blood borne viruses, including human immunodeficiency virus (“HIV”) and hepatitis B virus (“HBV”). 
 
Whenever exposed to blood or other bodily fluids through injury or accident, staff and students shall 
follow the latest medical protocol for disinfecting procedures. 
 
Drug-, Alcohol-, and Smoke-Free Environment 
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The Charter School shall function as a drug-, alcohol-, and smoke-free environment. 
 
Facility Safety 
 
The Charter School shall comply with Education Code Section 47610 by utilizing facilities that are either 
compliant with the Field Act or facilities that are compliant with the California Building Standards 
Code.  The Charter School agrees to test sprinkler systems, fire extinguishers, and fire alarms annually at 
its facilities to ensure that they are maintained in an operable condition at all times.  The Charter School 
shall conduct fire drills as required under Education Code Section 32001 and in conjunction with the 
District (if at District facilities). 
 
Comprehensive Discrimination and Harassment Policies and Procedures 

The Charter School is committed to providing a school that is free from discrimination and sexual 
harassment, as well as any harassment based upon such factors as race, religion, creed, color, gender, 
gender identity, gender expression, national origin, ancestry, age, medical condition, marital status, 
sexual orientation, or disability. The Charter School shall develop a comprehensive policy to prevent and 
immediately remediate any concerns about discrimination or harassment at the Charter 
School (including employee to employee, employee to student, and student to employee misconduct). 
Misconduct of this nature is very serious and will be addressed in accordance with the Charter School’s 
discrimination and harassment policies. 
 



 
 

Element 7:  Racial and Ethnic Balance 
 
“The means by which the school will achieve a racial and ethnic balance among its pupils that is 
reflective of the general population residing within the territorial jurisdiction of the school district to 
which the charter petition is submitted.” Ed. Code § 47605(b)(5)(G). 

 
 

I. OUTREACH TO ACHIEVE RACIAL AND ETHNIC BALANCE 

 
We expect that the students will reflect the current community demographics as described in Element 1, 
Section A: Targeted Student Population; and Alma Fuerte will strive to meet the broader demographics 
of the district.  The Alma Fuerte Board will review its outreach efforts annually, including reviewing 
outreach material content and languages, and locations and frequency of recruiting activities, and 
compare with geographic information of applicants.  The Board will direct the Alma Fuerte staff to 
broaden outreach efforts as needed in order to achieve its goal of enrolling a student population that 
reflects the district. 
 
To ensure that the School meets the above demographics, the school will implement the following 
recruitment strategies and targeted outreach efforts: 
 

 Distribution of promotional and informational materials to a broad variety of community groups 
and agencies that serve the various racial, ethnic, and interest groups of the Northwest 
Pasadena/Altadena community, including Pasadena branch libraries, Boys and Girls Clubs, 
Pasadena City Recreation Centers (Villa Parke and Jackie Robinson), Villa Parke Farmers’ Market, 
and Mothers’ Club Family Learning Center. 

 Direct outreach strategies such as community and home meetings targeted in specific 
communities in the Pasadena area.  

 Churches in the Pasadena Community. 

 Public and private preschools serving the Northwest Pasadena Community. 

 Distributing flyers in several businesses in the Pasadena community (laundromats, second-hand 
clothing stores, coffee shops, bakeries, ethnic markets, restaurants, hair salons, etc.). 

 
Enrollment and Information packets for parents, as well as the school’s website, will be translated into 
Spanish.  School Information Sessions and school tours (following the school opening) will be conducted 
in English and Spanish.   
  
As needed, Alma Fuerte also will use local newspapers (such as the Pasadena Journal), circulars, 
television, and radio advertising, to inform the parents and others about the presence of the charter 
school within their community. Marketing and other informational materials about the school will be 
developed in English, Spanish and other languages as needed. 
 
Although we do not anticipate significant attrition at any particular grade level, should attrition occur, 
Alma Fuerte will target additional outreach and recruiting activities to families of elementary and middle 
school students via the outlets described above. 
 

FEDERAL COMPLIANCE 
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To the extent that Alma Fuerte Public School  is a recipient of federal funds, including federal Title I, Part 
A funds, Alma Fuerte Public School will meet all of the programmatic, fiscal and other regulatory 
requirements of the ESEA (or similar requirements under ESSA) and other applicable federal grant 
programs. Alma Fuerte Public School will keep and make available to the District any documentation 
necessary to demonstrate compliance with the requirements of the ESEA (or similar requirements under 
ESSA) and other applicable federal programs, including, but not limited to, documentation related to 
required parental notifications, appropriate credentialing of teaching and paraprofessional staff, or any 
other mandated federal program requirement. The mandated requirements of ESEA include, but are not 
the limited to, the following: 
 

 Notify parents at the beginning of each school year of their “right to know” the professional 
qualifications of their child’s classroom teacher including a timely notice to each individual 
parent that the parent’s child has been assigned, or taught for four or more consecutive weeks 
by, a teacher who is not highly qualified.  

 Develop jointly with, and distribute to, parents of participating children, a school-parent 
compact. 

 Hold an annual Title I meeting for parents of participating Title I students, if applicable. 

 Develop jointly with, agree on with, and distribute to, parents of participating children a written 
parent involvement policy.  

 
The School will also conduct outreach to organizations in the Pasadena community which serve 
homeless and foster youth (e.g., Union Station, Hathaway-Sycamores, Hillsides, and others) and provide 
these organizations with outreach materials, in efforts to inform and recruit homeless and foster youth 
and their parents and guardians. 



 
 

Element 8:  Admissions Requirements 
 
“Admission requirements, if applicable.” Ed. Code § 47605(b)(5)(H). 
 
 
Alma Fuerte Public School will be nonsectarian in its programs, admission policies, and all other 
operations, and will not charge tuition nor discriminate against any student based upon any of the 
characteristics listed in Education Code Section 220.   
 
Alma Fuerte Public School shall admit all pupils who wish to attend the School.  No test or assessment 
shall be administered to students prior to acceptance and enrollment into the School.  Alma Fuerte 
Public School will comply with all laws establishing minimum and maximum age for public school 
attendance in charter schools. Admission, except in the case of a public random drawing, shall not be 
determined by the place of residence of the pupil or his or her parent or legal guardian within the state. 
 
The only admission requirement is residence in the State of California. 
 
The School shall require students who wish to attend Alma Fuerte Public School to complete an 
application form that includes the student’s name, grade, birthday, and contact information for the 
family or guardian. Application materials will be made available in English and Spanish, as well as other 
languages upon request from an interested parent. The enrollment period will be advertised in English 
and Spanish through flyers, posters in prominent locations throughout the community, during 
informational meetings for parents, and announced on the school’s website. Alma Fuerte Public School 
will also advertise through local media as the school’s budget permits. In the event that the enrollment 
deadline is extended due to available space, the revised deadline to apply will also be announced to the 
community using similar venues. 
 
Open enrollment will typically occur beginning the first business day after January 1 each year and 
continue through the last Friday of April of the same year. All interested families will be required to 
submit a completed Admissions Application Form directly to the school before 4:30 p.m. on the date of 
the annual deadline, which will be clearly indicated on the form and in all communications and notices 
(websites, flyers, etc.) regarding admission to the school. Submitted Admissions Application Forms will 
be date- and time-stamped and student names will be added to an application roster to track receipt.  
 
Following the open enrollment period, applications will be counted to determine if any grade level has 
received a number of applications that exceed available seats. If the number of students who have 
applied for any grade exceed capacity as of the date of the application deadline the school will hold a 
public random lottery to determine enrollment for the impacted grade level. In the event that the 
school has not received sufficient enrollment forms to fill to capacity, the enrollment period may be 
extended beyond the April deadline. In the case of an extended deadline for open enrollment, the date 
for the public random drawing, if required, may also be extended accordingly. All families who have 
applied for admission will be advised by mail of any changes to the date and time for the public random 
drawing. 
 
All admissions timelines will be subject to annual review and adjustment by the Board of Directors to 
meet the needs of the school while providing ample time for applicants.  Changes will be reflected in 
adopted Board policies. 
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I. ADMISSIONS PROCESS; OPEN ENROLLMENT; AND PUBLIC RANDOM DRAWING 

 
Applications will be accepted during a publicly advertised open enrollment period each year for 
enrollment in the following school year. Following the open enrollment period each year, applications 
shall be counted to determine whether any grade level has received more applications than 
availability. In the event that this happens, Alma Fuerte Public School will hold a public random drawing 
(“lottery”) to determine admission for the impacted grade level, with the exception of existing students, 
who are guaranteed admission in the following school year. In accordance with Education Code Section 
47605(d)(2)(B), admission preferences in the case of a lottery shall be given to the following students in 
the following order: 
 
In accordance with Education Code Section 47605(d)(2)(B), admission preferences in the case of a 
lottery shall be given to the following students in the following order: 
 

 Students who are currently enrolled (exempt from the lottery pursuant to Education Code 
Section 47605(d)(2)(B)) 

 Siblings of existing students 

 Children of Founding Parents, teachers and staff, combined, not to exceed 10% of total 
enrollment 

 Residents of the District 

 Students who qualify for free or reduced-price lunch 

 All other applicants 
  
During any period of federal funding such as the Public Charter Schools Grant Program (PCSGP), siblings 
of existing students may be exempted from the lottery. During the PCSGP grant period, if any, children 
of founders, teachers and staff may be exempted from the lottery.   
 
The Alma Fuerte Board will adopt a policy regarding “founding parent” status, including the level of 
involvement required to be considered a founding parent and the length of time that the School may 
grant founding parent status during the School’s establishment. 
  
No other admissions preferences will be assigned. The Alma Fuerte Public Schools Board of Directors 
may review and revise this preference policy as necessary for the well being of the school, upon 
approval from the School’s charter authorizer. 
 
Lottery rules and deadlines will be communicated via the Admissions Application Form, flyers/posters, 
and the Alma Fuerte Public School website. Public notice will be posted regarding the date and time of 
the public drawing once the deadline date has passed. Notice will include an explanation that 
parents/guardians do not need to be present at the lottery, but may attend if they choose to do so. 
 
The Alma Fuerte Public School Co-Director, Operations and at least one other school employee will 
conduct the admissions lottery as a public event to ensure that lottery procedures are fairly executed.  
 
The Alma Fuerte Public School lottery will typically occur during the month of May of each year 
following the close of the open enrollment period. The lottery will be conducted at a time that is 
convenient for a majority of interested parties and will be open to the public. The school will inform 
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parents of all applicants and all interested parties of the rules to be followed during the lottery process, 
location, date and time of the lottery via mail at least two weeks prior to the lottery date. The school will 
choose a date and time for the lottery (either on the weekend or after 6 pm on a weekday) so that most 
interested parties will be able to attend. The lottery will be held at the school site if the school facility 
can accommodate all interested parties.  Alma Fuerte Public School will invite respected members of the 
community as official observers of the lottery to verify lottery procedures are fairly executed. 
 
Admissions Application Forms, the manual record of all lottery participants and their assigned lottery 
numbers, and other lottery-related documents will be physically filed on campus, and lottery results and 
waiting lists will be readily available in the school’s main office for inspection upon request. Each 
applicant's admissions application will be kept on file for the academic year with his or her assigned 
lottery number in the school database and on his or her enrollment application. 
 
The lottery will determine applicants' waitlist status. Those who apply after the lottery deadline are 
added to the end of the lottery waitlist in the order they are received. Vacancies that occur during the 
school year will be filled according to the wait list. When an offer occurs during the school year, families 
will be contacted in the order of the wait list and typically will be given 48 hours to decide whether or 
not to accept a space at the school. In the event that no such wait list exists where the space is available, 
the space will be made available to the next interested family at the appropriate grade level. The waitlist 
for the current school year remains active until Alma Fuerte Public School’s admissions period 
commences for the following year. Applications are only valid for the current year. Applicants must 
reapply for the lottery annually if the school is unable to offer them admission for the current year. 
 
Students who are offered enrollment will be notified by mail and asked to complete an Enrollment 
Packet, which shall include the following: 
 
1. Student enrollment form 
2. Proof of Immunization 
3. Home Language Survey 
4. Completion of Emergency Medical Information Form 
5. Proof of minimum age requirements, for example, a birth certificate from nation of origin 
6. Release of records 
 
Alma Fuerte Public School staff will be available to assist families in completing this paperwork if 
needed. 
 
We will request that all families attend an information session/orientation meeting upon enrollment. A 
family will not be turned away for being unable to attend such meeting. In no instance will a student be 
denied admission nor subjected to any form of discipline for failure of a parent to attend such meeting. 
 
During this meeting, families will be provided the Family-Student Handbook which sets forth the 
academic and behavioral rules of the School. Parents/legal guardians and students will be asked to sign 
a document stating that they have received a copy of the Handbook and they agree to review the 
Handbook.  The Handbook will be printed in English and Spanish. 
 

II. MCKINNEY VENTO HOMELESS ASSISTANCE ACT 
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Alma Fuerte Public School will adhere to the provisions of the McKinney-Vento Homeless Assistance Act 
and ensure that each child of a homeless individual and each homeless youth has equal access to the 
same free, appropriate public education as provided to other children and youth. 
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Element 9:  Financial Audits 
 
“The manner in which annual, independent financial audits shall be conducted, which shall employ 
generally accepted accounting principles, and the manner in which audit exceptions and deficiencies 
shall be resolved to the satisfaction of the chartering authority.” Ed. Code § 47605(b)(5)(I). 

 
 
An annual independent fiscal audit of the books and records of the Charter School will be conducted as 
required by Education Code Sections 47605(b)(5)(I) and 47605(m). The books and records of the Charter 
School shall be kept in accordance with generally accepted accounting principles, and as required by 
applicable law, the audit shall employ generally accepted accounting procedures. The audit shall be 
conducted in accordance with applicable provisions within the California Code of Regulations governing 
audits of charter schools as published in the State Controller’s K-12 Audit Guide. 
 
An audit committee of the Board shall select an independent auditor through a request for proposal 
format. The auditor shall have, at a minimum, a CPA and educational institution audit experience and 
shall be approved by the State Controller on its published list as an educational audit provider. To the 
extent required under applicable federal law, the audit scope is expanded to include items and 
processes specified in applicable Office of Management and Budget Circulars. 
 
The annual audit shall be completed and forwarded to the District, the County Superintendent of 
Schools, the State Controller, and to the CDE by the 15th of December of each year.  
 
The Co-Director, Operations, along with the audit committee, shall review any audit exceptions or 
deficiencies and report to the School Board of Directors with recommendations on how to resolve them. 
If there are any exceptions or deficiencies in the future, the Board will submit a report to the District 
describing how the exceptions and deficiencies have been or will be resolved to the satisfaction of the 
District along with an anticipated timeline for the same. Audit appeals or requests for summary review 
shall be submitted to the Education Audit Appeals Panel (“EAAP”) in accordance with applicable law. 
 
The independent audits of the Charter School shall be public and available to the public upon request.  
 
Pursuant to Education Code Section 47604.33, Alma Fuerte Public School will provide any necessary 
financial statements to the Pasadena Unified School District, the Los Angeles County Office of Education 
(LACOE), and California Department of Education. Additionally, the following reports will be submitted 
to the District, in the required format and within timelines to be specified by the District each year: 

 Provisional Budget – Spring prior to the operating fiscal year 
 Final Budget – August of the budget fiscal year 
 First Interim Projections – November of operating fiscal year 
 Second Interim Projections – February of operating fiscal year 
 Unaudited Actuals – July following the end of the fiscal year 
 Audited Actuals – November following the end of the fiscal year 
 Classification Report – monthly the Monday after close of the last day of the school month 
 Statistical Report – monthly the Friday after the last day of the school month 
 P1 Report - first week of January 
 P2 Report - first week of April 
 Calendar and Bell Schedule – annually by November 
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 Other reports as requested by the District 
 
In accordance with applicable law, the School’s charter authorizer may charge for the actual 
costs of supervisorial oversight of the Charter School not to exceed 1% of the Charter School’s 
revenue, or the School’s charter authorizer may charge for the actual costs of supervisorial 
oversight of the Charter School not to exceed 3% if the Charter School is able to obtain 
substantially rent free facilities from the District.  
 
Notwithstanding the foregoing, the School’s charter authorizer may charge the maximum 
supervisorial oversight fee allowed under the law as it may change from time to time. 



 

Alma Fuerte Public School  164 

Element 10:  Student Suspension and Expulsion Procedures 
 
“The procedures by which pupils can be suspended or expelled.” Ed. Code § 47605(b)(5)(J). 

 

I. DISCIPLINE POLICY 

 
Expectations for appropriate behavior will be clearly articulated to students and families during 
orientation meetings and will be provided as written policy in a Family-Student Handbook. 
 
Teachers will be trained during professional development meetings to use effective classroom 
management strategies to maximize instruction and minimize student misbehavior, and there will be 
school-wide systems for assigning both positive and negative consequences. Students who do not 
adhere to stated expectations for behavior and who violate the school’s rules may expect consequences 
for their behavior. Consequences may include, but are not limited to: 

 Warning, verbal and/or written 
 Individual conference with the teacher 
 Loss of privileges 
 Individual behavior contract 
 Referral to the Director or other school staff member 
 Notices to parents by telephone or letter 
 Parent conference, at school or during a home visit 
 Suspension 
 Expulsion 

 
Staff shall enforce disciplinary rules and procedures fairly and consistently among all students.  This 
policy and its procedures will clearly describe discipline expectations, and it will be printed and 
distributed as part of the Family-Student Handbook which is sent to each student at the beginning of the 
school year. The school leaders shall ensure that students and their parents/guardians are notified in 
writing upon enrollment of all discipline policies and procedures.  The School shall maintain disciplinary 
records and make them available to the School’s charter authorizer upon request. 
 
Corporal punishment shall not be used as a disciplinary measure against any student.  Corporal 
punishment includes the willful infliction of or willfully causing the infliction of physical pain on a 
student.  For purposes of the policy, corporal punishment does not include an employee’s use of force 
that is reasonable and necessary to protect the employee, students, staff or other persons or to prevent 
damage to school property. 
 
Suspended or expelled students shall be excluded from all school and school-related activities unless 
otherwise agreed during the period of suspension or expulsion. 
 
A student identified as an individual with disabilities or for whom Alma Fuerte has a basis of knowledge 
of a suspected disability pursuant to the Individuals with Disabilities Education Improvement Act of 2004 
(“IDEIA”) or who is qualified for services under Section 504 of the Rehabilitation Act of 1973 (“Section 
504”) is subject to the same grounds for suspension and expulsion and is accorded the same due process 
procedures applicable to regular education students except when federal and state law mandates 
additional or different procedures.  Alma Fuerte will follow all applicable federal and state laws when 
imposing any form of discipline on a student identified as an individual with disabilities or for whom 
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Alma Fuerte has a basis of knowledge of a suspected disability or who is otherwise qualified for such 
services or protections in according due process to such students. 
 
Any student who engages in repeated violations of the school’s behavioral expectations, or a single 
severe infraction, will be required to attend a meeting with the school’s staff and the student’s parents. 
The school will prepare a specific, written agreement outlining future student conduct expectations, 
timelines, and consequences for failure to meet the expectations which may include, but are not limited 
to, suspension or expulsion. 
 
A student may be suspended or expelled for any of the acts enumerated in Education Code § 48900 
related to school activity or school attendance that occurs at any time including, but not limited to: 

 While on school grounds 

 While going to or leaving from school 

 During, or traveling to or from, a school-sponsored activity 
 

II. CAUSE FOR SUSPENSION AND EXPULSION – ENUMERATED OFFENSES 

 

Discretionary Suspension and Expulsion:  A student may be recommended for suspension or expulsion 
for any of the following reasons: 

 Caused, attempted to cause, or threatened to cause physical injury to another person 

 Willfully used force or violence upon the person of another, except in self-defense 

 Unlawfully possessed, used, sold, or otherwise furnished, or been under the influence of, any 
controlled substance listed in Chapter 2 (commencing with Section 11053) of Division 10 of the 
Health and Safety Code, an alcoholic beverage, or an intoxicant of any kind  (exception made for 
use or possession by a student of his or her own prescription products) 

 Unlawfully offered, arranged, or negotiated to sell any controlled substance listed in Chapter 2 
(commencing with Section 11053) of Division 10 of the Health and Safety Code, an alcoholic 
beverage, or an intoxicant of any kind, and either sold, delivered, or otherwise furnished to any 
person another liquid, substance, or material and represented the liquid, substance, or material 
as a controlled substance, alcoholic beverage, or intoxicant 

 Committed or attempted to commit robbery or extortion 

 Caused or attempted to cause damage to school property or private property (includes, but is 
not limited to, electronic files and databases) 

 Stolen or attempted to steal school property or private property (includes, but is not limited to, 
electronic files and databases) 

 Possessed or used tobacco, or any products containing tobacco or nicotine products, including, 
but not limited to, cigarettes, cigars, miniature cigars, clove cigarettes, smokeless tobacco, snuff, 
chew packets, and betel  

 Committed an obscene act or engaged in habitual profanity or vulgarity 

 Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any drug 
paraphernalia, as defined in Section 11014.5 of the Health and Safety Code 

 Knowingly received stolen school property or private property (includes, but is not limited to, 
electronic files and databases) 

 Possessed an imitation firearm 
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 Committed or attempted to commit a sexual assault as defined in Section 261, 266c, 286, 288, 
288a, or 289 of the Penal Code or committed a sexual battery as defined in Section 243.4 of the 
Penal Code 

 Harassed, threatened, or intimidated a student who is a complaining witness or a witness in a 
school disciplinary proceeding for the purpose of either preventing that student from being a 
witness or retaliating against that student for being a witness, or both 

 Engaged in, or attempted to engage in, hazing as defined in Section 32050 

 Aided or abetted, as defined in Section 31 of the Penal Code, the infliction or attempted 
infliction of physical injury to another person (suspension only) 

 Committed sexual harassment 

 Caused, attempted to cause, threatened to cause, or participated in the act of hate violence 

 Engaged in harassment, threats, or intimidation directed against school personnel or students, 
that is sufficiently severe or pervasive to have the actual and reasonably expected effect of 
materially disrupting class work, creating substantial disorder, and invading the rights of either 
school personnel or students by creating an intimidating or hostile educational environment 

 Made terrorist threats against school officials, school property, or both 

 Engaged in an act of bullying , including, but not limited to, bullying committed by means of an 
electronic act, as defined in subdivisions (f) and (g) of Section 32261, directed specifically toward 
a pupil 

 
Non-Discretionary Suspension and Expulsion Offenses: Students must be suspended and will receive a 
mandatory recommendation for expulsion if it is determined that the pupil: 

 Possessed, sold, or otherwise furnished any firearm, knife, explosive, or other dangerous object, 
unless, in the case of possession of any object of this type, the student had obtained written 
permission to possess the item from a certificated school employee, which is concurred in by 
either Co-Director  

 
Students are subject to mandatory expulsion from Alma Fuerte Public School for any of the reasons as 
specified in the Education Code § 48915(c) and the Federal Gun-Free Schools Act of 1994. It is a federal 
mandate that a school expel, for a period of not less than one year (except on a case-by-case basis), any 
student who is determined to have brought a firearm, knife, explosive, or other dangerous object to 
school. 
 
 

III. PROCESS FOR SUSPENSION AND/OR EXPULSION 

 
Step 1: Informal Conference 
Suspension shall be preceded by an informal conference conducted by the Co-Director of Academics, 
with the student and the student’s parents. The conference may be omitted if the Co-Director 
determines that an emergency situation exists. An “emergency situation” involves a clear and present 
danger to the lives, safety or health of students or school personnel. If the student is suspended without 
a conference, the parents will be notified of the suspension and a conference will be conducted as soon 
as practicable.  At the conference, the student shall be informed of the reason for the disciplinary action 
and the evidence against him or her and shall be given the opportunity to present his or her version and 
evidence in his or her defense. This conference shall be held within two school days, unless the student 
waives this right or is physically unable to attend for any reason including, but not limited to, 
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incarceration or hospitalization. No penalties may be imposed on a pupil for failure of the student’s 
parent or guardian to attend a conference with Charter School officials. Reinstatement of the suspended 
student shall not be contingent upon attendance by the student’s parent or guardian at the conference. 
 
Step 2: Notice to Parents 
Parents and students will have due process rights with regards to suspensions and expulsions. At the 
time of a student’s suspension, a school employee shall immediately make a reasonable effort to 
contact the parents by telephone or in person. Initial contact will be followed by a written notice within 
24 hours of the suspension. This notice will state the specific offense committed by the student. In 
addition, the notice may also state the date and time the student may return to school. If the school 
officials wish to confer with the parents regarding matters pertinent to the suspension, the notice may 
note that the parents are required to respond without delay, and that violation of school rules can result 
in expulsion from the school. 
 
Step 3: Determination of Length of Suspension 
The length of the suspension will be determined by the Co-Director, Academics based on the severity of 
the offense(s), as evidenced by witness statements, physical evidence, and other relevant factors. The 
length of suspension for students may not exceed a period of 5 continuous days unless an administrative 
recommendation has been made and agreed to by the student’s parent/guardian. In this situation, if a 
student is recommended for a period of suspension exceeding 5 continuous days, a second conference 
will be scheduled between the parent/guardian and the school to discuss the progress of the suspension 
upon the completion of the 10th day of suspension. A student may be suspended from school for not 
more than 20 school days in any school year; this restriction on the number of days of suspension does 
not apply, however, when the suspension is extended pending an expulsion. 
 
Arrangements shall be made to provide the student with classroom material and current assignments to 
be completed at home during the length of the suspension. 
 
Step 4: Recommendations for Expulsion 
If the Co-Director, Academics recommends expulsion, the student and the student’s parents will be 
invited to a conference to determine if the suspension for the student should be extended pending an 
expulsion hearing. This determination will be made by the Co-Director upon either of the following 
findings: 

 The student’s presence will likely be disruptive to the educational process 

 The student poses a threat or danger to others 
 
Upon this determination, the student’s suspension will be extended pending the results of an expulsion 
hearing. 
 
Students will be recommended for expulsion if the Co-Director finds that at least one of the following 
findings may be substantiated: 

 Other means of correction are not feasible or have repeatedly failed to bring about proper 
conduct 

 Due to the nature of the violation, the presence of the student causes a continuing danger to 
the physical safety of the student or others 
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Step 5: Expulsion Hearing 
Students recommended for expulsion will be entitled to a hearing to determine whether or not the 
student should be expelled.  
 
Written notice of the hearing will be forwarded to the student and the student’s parents at least 10 
calendar days before the date of the hearing. This notice will include: 

 The date and place of the hearing 

 A statement of the specific facts, charges and offense upon which the proposed expulsion is 
based 

 A copy of the disciplinary rules that relate to the alleged violation 

 The opportunity for the student or the student’s parents to appear in person at the hearing 

 The opportunity for the student to be represented by counsel at the student’s and student’s 
parents’ discretion and expense 

 The right to examine and acquire copies of all documents to be used at the hearing 

 The opportunity to cross-examine all witnesses that testify at the hearing 

 The opportunity to present evidence and witnesses on behalf of the student 
 
The hearing will be held within 30 days after the Co-Director determines that an act subject to expulsion 
has occurred. The hearing will be conducted by an ad hoc committee of the Board.  A Facts and Findings 
document will be prepared to summarize the evidence adduced at the hearing to substantiate the 
expulsion decision.  The hearing will be held in closed session unless the pupil makes a written request 
for a public hearing at least three (3) days’ prior to the hearing.  A transcript of the hearing shall be 
prepared and maintained by Alma Fuerte, including a statement of specific facts supporting the 
expulsion and documentation that Charter School’s policies and procedures were followed.  

Upon expulsion, written notice will be sent within 24 hours by the Co-Director to the parents of any 
student who is expelled. This notice will include the following: 

 The specific offense committed by the student for any of the acts listed in “Reasons for 
Suspension and/or Expulsion.” 

 Notice of the student or parent obligation to inform any new district in which the student seeks 
to enroll of the student’s status with Alma Fuerte Public School. 

 
In the event of a decision to expel a student, the school will work cooperatively with the district of 
residence, county and/or private schools to assist with the appropriate educational placement of the 
student who has been expelled. Alma Fuerte will also notify its charter authorizer of the expelled 
student’s name and the specific expellable offense committed.  Any incident of violent and/or serious 
student behavior shall also be communicated to the district/school to which the student matriculates.  
Readmission of any expelled students shall be at the discretion of the Alma Fuerte Board. 
 
If the decision is not to expel, the student will return to classes at Alma Fuerte Public School. 
 
 

IV. APPEAL OF SUSPENSION OR EXPULSION 

 
Parents will be notified in advance to enactment of the suspension or expulsion and the reasons 
therefor and can appeal a student’s suspension or expulsion. 
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The suspension of a student will be at the discretion of the Co-Director, Academics.  A suspension appeal 
may be made to the Co-Director, Operations within the term of the suspension. Following due 
consideration, a decision by the Co-Director, Operations regarding student suspension will be 
considered final. 
 
An expulsion may be appealed within ten working days and must be submitted in writing to the Co- 
Director, Academics and/or the Co-Director, Operations. The student will be considered suspended until 
a meeting is convened to consider the appeal (within 10 working days). The appeal will be considered by 
members of the Alma Fuerte Public School Board, not including any of the same individuals or panel 
who suspended the student and recommended the expulsion.  For a student who is not reinstated upon 
appeal, the family will be sent written notification of such, including specific reasons why reinstatement 
was denied, and will be given a new eligibility review date. 
 
The decision of the panel of representatives selected by the Board will be final. 
 

V. SPECIAL PROCEDURES FOR THE CONSIDERATION OF SUSPENSION AND EXPULSION OF STUDENTS WITH 

DISABILITIES 

 
In the case of a student who has an IEP, or a student who has a 504 Plan, Alma Fuerte Public School  will 
ensure that it follows the correct disciplinary procedures to comply with the mandates of state and 
federal laws, including the IDEA and Section 504 of the Rehabilitation Plan of 1973. As set forth in the 
MOU regarding special education between the District and the charter school, an IEP team - including a 
district representative - will meet to conduct a manifestation determination review and to discuss 
alternative placement utilizing the District’s Policies and Procedures Manual. The purpose of the 
manifestation determination review is to determine whether or not the child’s behavior that led to the 
disciplinary infraction is linked to his or her disability. Prior to recommending expulsion for a student 
with a 504 Plan, the Co-Director, Academics will convene a “Manifestation Determination” meeting to 
ask the following two questions: A) Was the misconduct caused by, or directly and substantially related 
to the student’s disability? B) Was the misconduct a direct result of the school’s failure to implement the 
IEP or 504 Plan? 
 
Procedural Safeguards/Manifestation Determination  
Within ten (10) school days of a recommendation for expulsion or any decision to change the placement 
of a child with a disability because of a violation of a code of student conduct, the Charter School, the 
parent, and relevant members of the IEP Team shall review all relevant information in the student's file, 
including the child's IEP, any teacher observations, and any relevant information provided by the 
parents to determine: 

a) If the conduct in question was caused by, or had a direct and substantial relationship to, the 
child's disability; or 

b) If the conduct in question was the direct result of the local educational agency's failure to 
implement the IEP. 

 
If the school, the parent, and relevant members of the IEP Team determine that either of the above is 
applicable for the child, the conduct shall be determined to be a manifestation of the child's disability.  If 
either of these circumstances exist, Alma Fuerte shall not suspend the student beyond ten (10) days, 
unless one of the “Special Circumstances” applies, as described below. 
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If the school, the parent, and relevant members of the IEP Team make the determination that the 
conduct was a manifestation of the child's disability, the IEP Team shall: 

 
a) Conduct a functional behavioral assessment or a functional analysis assessment, and implement 

a behavioral intervention plan for such child, provided that the school had not conducted such 
assessment prior to such determination before the behavior that resulted in a change in 
placement; 

b) If a behavioral intervention plan has been developed, review the behavioral intervention plan if 
the child already has such a behavioral intervention plan, and modify it, as necessary, to address 
the behavior; and 

c) Return the child to the placement from which the child was removed, unless the parent and the 
school agree to a change of placement as part of the modification of the behavioral intervention 
plan. 

 
If the school, the parent, and relevant members of the IEP team determine that the behavior was not a 
manifestation of the student’s disability and that the conduct in question was not a result of the failure 
to implement the IEP, then the school may apply the relevant disciplinary procedures to children with 
disabilities in the same manner and for the same duration as the procedures would be applied to 
students without disabilities.   
 
Services During Suspension  
Students suspended for more than ten (10) school days in a school year shall continue to receive 
services so as to enable the student to continue to participate in the general education curriculum, 
although in another setting, and to progress toward meeting the goals set out in the child's IEP; and 
receive, as appropriate, a functional behavioral assessment or functional analysis, and behavioral 
intervention services and modifications, that are designed to address the behavior violation so that it 
does not recur.  These services may be provided in an interim alterative educational setting.   
 
Due Process Appeals  
The parent of a child with a disability who disagrees with any decision regarding placement, or the 
manifestation determination, or the Charter School believes that maintaining the current placement of 
the child is substantially likely to result in injury to the child or to others, may request an expedited 
administrative hearing through the Special Education Unit of the Office of Administrative Hearings. 

When an appeal relating to the placement of the student or the manifestation determination has been 
requested by either the parent or the school, the Alma Fuerte IEP team shall decide on the student’s 
placement in an interim alternative educational setting, pending the decision of the hearing officer or 
until the expiration of forty-five (45) days, whichever occurs first, unless the parent and the school agree 
otherwise. 
 
Special Circumstances  
School personnel may consider any unique circumstances on a case-by-case basis when determining 
whether to order a change in placement for a child with a disability who violates a code of student 
conduct. 
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The Co-Director may remove a student to an interim alternative educational setting for not more than 
forty-five (45) days without regard to whether the behavior is determined to be a manifestation of the 
student’s disability in cases where a student: 

a.  Carries or possesses a weapon, as defined in 18 USC 930, to or at school, on school premises, or 
to or at a school function; 

b.  Knowingly possesses or uses illegal drugs, or sells or solicits the sale of a controlled substance, 
while at school, on school premises, or at a school function; or  

c.  Has inflicted serious bodily injury, as defined by 20 USC 1415(k)(7)(D), upon a person while at 
school, on school premises, or at a school function.    

 
Notification of District 
Alma Fuerte shall immediately notify the District and coordinate the procedures in this policy with the 
District of the discipline of any student with a disability or student who Alma Fuerte or District would be 
deemed to have knowledge that the student had a disability. 
 
Interim Alternative Educational Setting 
The student's interim alternative educational setting shall be determined by the student's IEP team.  
 
Procedures for Students Not Yet Eligible for Special Education Services  
A student who has not been identified as an individual with disabilities pursuant to IDEIA and who has 
violated the school’s disciplinary procedures may assert the procedural safeguards granted under this 
administrative regulation only if the school had knowledge that the student was disabled before the 
behavior occurred.  

The school shall be deemed to have knowledge that the student had a disability if one of the following 
conditions exists: 

a.  The parent/guardian has expressed concern in writing, or orally if the parent/guardian does 
not know how to write or has a disability that prevents a written statement, to School 
supervisory or administrative personnel, or to one of the child’s teachers, that the student is 
in need of special education or related services.  

b.  The parent has requested an evaluation of the child.  

c.  The child’s teacher, or other school personnel, has expressed specific concerns about a 
pattern of behavior demonstrated by the child, directly to the special education case 
manager or to other school supervisory personnel.  

If the school knew or should have known the student had a disability under any of the three (3) 
circumstances described above, the student may assert any of the protections available to IDEIA-eligible 
children with disabilities, including the right to stay-put.   

If the school had no basis for knowledge of the student’s disability, it shall proceed with the proposed 
discipline.  The school shall conduct an expedited evaluation if requested by the parents; however the 
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student shall remain in the education placement determined by the Charter School pending the results 
of the evaluation.   

The Charter School shall not be deemed to have knowledge that the student had a disability if the 
parent has not allowed an evaluation, refused services, or if the student has been evaluated and 
determined to not be eligible.
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Element 11:  Retirement Programs 
 
“The manner by which staff members of the charter schools will be covered by the State Teachers’ 
Retirement System, the Public Employees’ Retirement System, or federal social security.” Ed. Code § 
47605(b)(5)(K). 
 
 
Alma Fuerte’s Board of Directors shall determine which school-sponsored retirement plans will be 
available to various types of staff (e.g., certificated staff, part-time staff, etc.).   All employees will 
participate in the federal Social Security system in accordance with applicable law. Alma Fuerte plans 
to have its employees also participate in a 403b plan as adopted by the Board of directors for the 
benefit of staff.   The Co-Director of Operations will ensure that the appropriate payroll arrangements 
are made to ensure Social Security and 403b coverage and participation. 
 

OVERSIGHT OF BENEFITS 
Alma Fuerte initially has contracted with ExEd to handle our payroll and accounting services. The Co-
Director, Operations will be responsible for ensuring appropriate arrangements for coverage have been 
made.  The Board of Directors may, in its discretion, contract with another qualified provider of payroll 
and accounting services.    

 
EMPLOYEE POLICIES 
Employee Policies relating to the terms and conditions of employment will be detailed in an Employee 
Handbook, approved by the Board.  (See also Element 13.)  
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Element 12:  Public School Attendance Alternatives 
 
“The public school attendance alternatives for pupils residing within the school district who choose not 
to attend charter schools.” Ed. Code § 47605(b)(5)(L). 
 

Alma Fuerte Public School is a school of choice.  No student is required to attend the School. Students 
residing in the Pasadena Unified School District who do not attend the School may attend their local 
school of attendance, utilize the District’s open enrollment process to enroll in another District school, 
or pursue an intra/inter-district transfer in accordance with existing enrollment and transfer policies of 
the District. 
 
Those students who choose not to attend Alma Fuerte Public School but who live within Pasadena 
Unified School District attendance area will have the right to attend any other school in the attendance 
area served by the District in keeping with existing enrollment policies of the District. Alternatives to 
Alma Fuerte Public School for these students living within the District attendance area will be the same 
as those offered to all other students currently residing in the District. The parent or guardian of each 
student enrolled in the charter school shall be informed on enrollment forms that the students have no 
right to admission in a particular school of any local education agency (or program of any local education 
agency) as a consequence of enrollment in the charter school, except to the extent that such right is 
extended by the local education agency.  
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Element 13:  Employee Return Rights 
 
“A description of the rights of any employee of the school district upon leaving the employment of the 
school district to work in a charter school, and of any rights of return to the school district after 
employment at a charter school.”  Ed. Code § 47605(b)(5)(M). 
 
 
No school district employee shall be required to work at Alma Fuerte Public School.   Employees of 
Pasadena Unified School District who choose to leave the employment of the District to work 
at the Charter School will have no automatic rights of return to the District after employment by 
the Charter School unless specifically granted by the District through a leave of absence or other 
agreement.  Charter School employees shall have any right upon leaving the District to work in the 
Charter School that the District may specify, any rights of return to employment in a school district 
after employment in the Charter School that the District may specify, and any other rights upon 
leaving employment to work in the Charter School that the District determines to be reasonable and 
not in conflict with any law. 
 
All employees of the Charter School will be considered the exclusive employees of the Charter School 
and not of the District, unless otherwise mutually agreed in writing. Sick or vacation leave or years of 
service credit at the District or any other school district will not be transferred to the Charter School. 
Employment by the Charter School provides no rights of employment at any other entity, including 
any rights in the case of closure of the Charter School. 
 
. 
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Element 14:  Dispute Resolution 
 
“The procedures to be followed by the charter school and the entity granting the charter to resolve 
disputes relating to provisions of the charter.” Ed. Code § 47605(b)(5)(N). 
 
 
 

 DISPUTES WITH THE SCHOOL’S CHARTER AUTHORIZER  A.
 
Alma Fuerte will attempt to resolve any disputes with its charter authorizer amicably and reasonably 
without resorting to formal procedures.  The intent of the dispute resolution process is to lessen the 
oversight burden on the authorizer and ensure a fair and timely process for resolving disputes.  Should 
any section of this Element 14 be in conflict with authorizer policies or desired protocols, then the 
School may be amenable to altering certain areas through the Memorandum of Understanding process 
to be mutually agreed upon. 
 
In the event that any dispute arises between the School and the authorizer, both parties agree to use 
the procedure as stated herein, except for any dispute that is any way related to revocation of the 
charter school.   In the event of a dispute between Alma Fuerte and the authorizer, the party who claims 
there is a dispute shall first identify the issue in writing with specificity and with supporting facts (the 
“Written Notification”). The Written Notification shall be tendered to the other party by personal 
delivery or by certified mail.  The Written Notification shall be deemed received (a) if personally 
delivered, upon date of delivery to the address of the person to receive such notice if delivered by 5:00 
PM or otherwise on the business day following personal delivery; or (b) if by mail, two (2) business days 
after deposit in the U.S. Mail.  All Written Notifications shall be addressed to the School at the attention 
of the Co-Director, Operations , and to the authorizer at the attention of the Superintendent.  The other 
party shall provide a written response to the Written Notification within 20 business days. 
Both parties will attempt to settle such dispute by meeting and conferring in a good faith attempt to 
resolve the dispute within 15 business days of the date of the written response to the Written 
Notification.  Should this meeting not resolve the dispute, mediation shall be held within thirty (30) 
business days of the meeting. The costs of the mediator shall be split equally between the authorizer 
and the School. If mediation does not resolve the dispute, either party may pursue any other remedy 
available under the law.  All timelines in this Element 14 may be revised upon mutual written 
agreement. 
 
 In the event that the authorizer believes that the dispute relates to an issue that could lead to 
revocation of the charter in accordance with Education Code Section 47607, then both parties will no 
longer be subject to this process. Participation in the dispute resolution procedures outlined in this 
section shall not be interpreted to impede or as a pre-requisite to the authorizer’s ability to proceed 
with revocation in accordance with Education Code Section 47607. 
 
At any time that the authorizer believes the dispute relates to an issue that could lead to revocation of 
the Charter School, both parties will no longer be subject to this process. The authorizer may proceed 
immediately with the revocation procedures as set forth in law and stated below if the authorizer 
believes the School:  
  

A. Committed a material violation of any of the conditions, standards, or procedures set forth in 
the charter.  
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B. Failed to meet or pursue any of the pupil outcomes identified in the charter.  
 
C. Failed to meet generally accepted accounting principles, or engaged in fiscal mismanagement.  
 
D. Violated any provision of law.  

 
 

VI. INTERNAL DISPUTES 

 
Disputes arising from within the School, including all disputes among and between students, staff, 
parents, volunteers, faculty, partner organizations, and governing board members of the School will be 
resolved by the Co-Directors or, if necessary, the Board, pursuant to policies and processes developed 
by the School and in accordance with the law.  The School’s authorizer shall not intervene in any internal 
disputes and shall promptly refer any complaints or reports regarding such disputes to the School Board 
and/or a Co-Director for resolution pursuant to the School’s policies. The authorizer agrees not to 
intervene or become involved in the dispute unless the dispute has given the authorizer reasonable 
cause to believe that a violation of this charter or related laws or agreements has occurred, or unless the 
School Board has requested the authorizer to intervene in the dispute.  The School’s policies and 
procedures for airing and resolving internal disputes in an amicable and fair manner will be adopted by 
the School’s Board and printed in the School’s handbook provided to stakeholders.  Every effort will be 
made to resolve such disputes without contacting the authorizer or its Board of Education. 
 
The purpose of this internal dispute policy is to afford all employees or other third parties the 
opportunity to seek resolution of complaints.  Any individuals wishing to file a written complaint with a 
Co-Director and/or designated administrative staff member may do so as soon as possible after the 
event(s) that give rise to the work-related concerns.  The written complaint should set forth in detail the 
basis for the complaint.  A complaint form may be provided to the complainant to assist in the filing of a 
complaint.  Any complaints concerning a Co-Director should be directed to the Board. 
 
The Co-Director and/or designated administrative staff member receiving the complaint will date and 
log all written complaints and inform the complainant that the complaint is under review. Complaints 
shall be investigated in a timely manner and as thorough as required under the circumstances. 
 
The Co-Director and/or designated administrative staff member investigates the complaint, meeting 
separately with the complainant and the employee and any others who either are named in the 
complaint or who may have knowledge of the facts set forth in the complaint.  The School will attempt 
to treat all internal complaints in their investigation in as confidential a manner as possible, recognizing, 
however, in the course of investigating or resolving internal complaints some dissemination of 
information to others may be appropriate. 
 
Complainants or witnesses participating in the complaint process will be advised that retaliation by any 
person as a result of participation in the complaint process will not be tolerated.  Employees have the 
right to make good-faith complaints without retaliation. 
 
Upon completion of the investigation, the administrator may orally or in writing, report findings and 
conclusions to the employee. 
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Element 15:  Public School Employer 
 
“A declaration whether or not the charter school shall be deemed the exclusive public school employer 
of the employees of the charter school for purposes of Chapter 10.7 (commencing with Section 3540) 
of Division 4 of Title 1 of the Government Code.” Ed. Code § 47605(b)(5)(O). 
 
 
Alma Fuerte Public School will be the exclusive public school employer of all employees of the Charter 
School for purposes of the Educational Employment Relations Act (“EERA”).   Alma Fuerte Public School 
shall comply with the EERA. 
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Element 16:  Charter School Closure 
 
“A description of the procedures to be used if the charter school closes. The procedures shall ensure a 
final audit of the school to determine the disposition of all assets and liabilities of the charter school, 
including plans for disposing of any net assets and for the maintenance and transfer of pupil records.” 
Ed. Code § 47605(b)(5)(P). 
 
Closure of the School will be documented by official action of the Board of Directors. The action will 
identify the reason for closure. The School through its Board of Directors will be the entity responsible 
for closure-related activities and the Co-Director, Operations shall be the primary individual responsible 
for closure-related activities. 
 
The Alma Fuerte Board of Directors will provide written notification to parents/guardians and students 
of the School, the Pasadena Unified School District, the Los Angeles County Office of Education, the 
School’s SELPA, the retirement system(s) in which the School’s employees participate, and the California 
Department of Education of the closure within ten (10) days of the official closure action, as well as the 
effective date of the closure. This notice will also include the name(s) of and contact information for the 
person(s) to whom reasonable inquiries may be made regarding the closure; the pupils’ school districts 
of residence; and the manner in which parents/guardians may obtain copies of pupil records, including 
specific information on completed courses and credits that meet graduation requirements. 
 
The Board will ensure that the notification to the parents and students of the School of the closure 
provides information to assist parents and students in locating suitable alternative programs. This notice 
will be provided promptly following the Board's decision to close the School. 
 
The School’s Board will also develop a list of pupils in each grade level and the classes they have 
completed, together with information on the pupils’ districts of residence. 
 
As applicable, the School will provide parents, students and the District with copies of all appropriate 
student records and will otherwise assist students in transferring to their next school. All transfers of 
student records will be made in compliance with the Family Educational Rights and Privacy Act 
(“FERPA”) 20 U.S.C. § 1232g. The School will ask the District to store original records of School students. 
All records of the School shall be transferred to the District upon School closure. If the District will not or 
cannot store the records, the School shall work with the County Office of Education to determine a 
suitable alternative location for storage.  All state assessment results, special education records, and 
personnel records will be transferred to and maintained by the entity responsible for closure-related 
activities in accordance with applicable law. 
 
As soon as reasonably practical, the School will prepare final financial records. The School will also have 
an independent audit completed within six months after closure.  Expenses associated with final audit 
and closure procedures are accounted for in the proposed budget and shall be covered by the School.  
The audit will be prepared by a qualified Certified Public Accountant selected by the School and will be 
provided to the District promptly upon its completion. The final audit will include an accounting of all 
financial assets, including cash and accounts receivable and an inventory of property, equipment, and 
other items of material value, an accounting of the liabilities, including accounts payable and any 
reduction in apportionments as a result of audit findings or other investigations, loans, and unpaid staff 
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compensation, and an assessment of the disposition of any restricted funds received by or due to the 
School. 
 
The School will complete and file any annual reports required pursuant to Education Code section 
47604.33. 
 
On closure of the School, all assets of the School, including but not limited to all leaseholds, personal 
property, intellectual property and all ADA apportionments and other revenues generated by students 
attending the School, remain the sole property of Alma Fuerte Public School and shall be distributed to 
another public school operated by the Alma Fuerte Public School corporation, if any, or if the Alma 
Fuerte Public School corporation is dissolving as a corporation, distributed in accordance with the 
Articles of Incorporation upon the dissolution of the non-profit public benefit corporation to another 
California public educational entity.  Any assets acquired from the District or District property will be 
promptly returned upon school closure to the District. The distribution shall include return of any grant 
funds and restricted categorical funds to their source in accordance with the terms of the grant or state 
and federal law, as appropriate, which may include submission of final expenditure reports for 
entitlement grants and the filing of any required Final Expenditure Reports and Final Performance 
Reports, as well as the return of any donated materials and property in accordance with any conditions 
established when the donation of such materials or property was accepted. 
 
As the school is operated by a non-profit public benefit corporation, should the corporation dissolve 
with the closure of the Charter School, the Board will follow the procedures set forth in the California 
Corporations Code for the dissolution of a non-profit public benefit corporation and file all necessary 
filings with the appropriate state and federal agencies. 
 
On closure, the School shall remain solely responsible for all liabilities arising from the operation of the 
Charter School.  As specified by the Budget in the Appendix, the Charter School will utilize the reserve 
fund to undertake any expenses associated with the closure procedures identified above. 
 
The School’s charter authorizer shall not be liable for debts and liabilities of the School, pursuant to 
Education Code Section 47604(c).  
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Alma Fuerte Public School’s Additional Provisions  
 

I. FACILITIES 

 
Governing Law: “The facilities to be utilized by the school.  The description of the facilities to be used by 
the charter school shall specify where the school intends to locate.”  Education Code Section 47605(g). 
 
As detailed in the charter petition (Element 6), for our first year of operations, we will require: 

 Five core classrooms 

 Office space for the Co-Director, Operations and Co-Director, Academics; Parent and 
Community Engagement Liaison; Administrative Assistant; and any other administrative staff. 

 Lunch/Auditorium/Multi-Purpose Room 

 Outdoor play space 

 (Ideally):  a library, computer lab, family/community resource center, and teacher 
meeting/work space.  

 
By the fifth year of this charter term, with 325 students enrolled, we anticipate we will need 13 core 
classrooms, plus an expansion of the office, lab, multi-purpose and resource space. 
 
Assuming approximately 25 square feet per student for core classroom space, and a total of 
approximately 60 square feet in combined campus facilities per student (though this could vary 
significantly and we could potentially make do with less space, and ideally would have even more), in 
Year 1 we estimate needing approximately 7,500 square foot facility in Year 1, and by Year 5, a 19,500 
square foot facility. 
 
Alma Fuerte plans to submit a request for facilities under Proposition 39 from the District for its initial 
year of operations.  We will work with the District to identify an appropriate facility.  In the event we 
occupy a Prop 39 facility, we will provide for the maintenance and upkeep of its facilities as determined 
pursuant to a Facilities MOU with the District. 
 
In case Alma Fuerte is not a recipient of Prop 39 facilities to which it is legally entitled, we are actively 
pursuing private facilities options in the area.  We are working with experienced charter school realtors, 
architects, and contractors to identify and secure an appropriate space.  Our leadership structure is 
designed to ensure that our Co-Director, Academics is able to focus on instruction, while our Co-
Director, Operations focuses on operational needs, including facilities.  Given the disparate needs 
between our first year of operations and when we reach full enrollment capacity, we will focus our 
initial efforts on securing a temporary facility for our shorter-term needs via a lease.  Ultimately, we 
hope to purchase or secure a long-term lease as we near full enrollment. We will work with private 
donors and lenders, and pursue appropriate financing options, including financing and reimbursement 
programs offered by the state and local governments.   
 
Alma Fuerte will ensure that any private facility used by the school will meet all applicable building 
codes, is compliant with the Americans with Disabilities Act, and all other applicable fire, health, building 
and structural safety requirements, and is permitted for the school’s operations.   
 
Alma Fuerte anticipates securing a facility that will allow it to serve its targeted population in the 
Northwest Pasadena area.  Our target boundaries for our facility search will be the Rose Bowl/Arroyo to 
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the west; Loma Alta Street to the north; the 210 freeway to the south; and Allen Avenue to the east.  
The community we seek to serve is described in detail in Element 1 of this Petition. 
 

II. OPERATION AND EFFECTS OF SCHOOL 

 
Alma Fuerte will indemnify the School’s charter authorizer for claims made by third parties arising 
out of Alma Fuerte’s operation of the school.  To the extent Alma Fuerte contracts with the District 
for any services, it will enter into an appropriate MOU with the District.  At this time, Alma Fuerte 
anticipates applying for a facility from the District under Proposition 39 for its first year of 
operations, but will also be pursuing private facilities options.   

 

III. ADMINISTRATIVE SERVICES 

 
Governing Law:  “The manner in which administrative services of the school are to be provided.”  
Education Code Section 47605(g). 
 
It is anticipated that the Charter School will provide or procure most of its own administrative services 
including, but not limited to, financial management, personnel, and instructional program development 
either through its own staff or through an appropriately qualified third-party contractor.  Alma Fuerte 
plans to initially utilize the administrative and financial services of ExED, a financial back-office vendor 
for charter schools. ExED provides sound assistance and guidance in a variety of areas critical to school 
management for over 100 charter schools in California. A proven financial consultant for more than 10 
years, ExED provides a full-service business management solution, with services from accounting and 
internal controls to legal compliance and facilities consulting 
 
The Board of Directors shall also adopt detailed fiscal policies which will govern the selection of 
administrative services and other services provided to the School.  Included in these policies shall be an 
authorization for the Co-Directors to make expenditures and enter into agreements under a certain 
monetary limit, provided that funds are sufficient and authorized and available within the budget. For 
agreements and expenditures in excess of the established monetary limit, the Board shall review and 
approve all such transactions.  The School will abide by competitive bidding requirements as described 
in its fiscal policies. 
 

 

IV. BUDGET AND FINANCIAL REPORTING 

 
Governing Law:  “The petitioner or petitioners shall also be required to provide financial statements that 
include a proposed first year operational budget, including startup costs, and cash flow and financial 
projections for the first three years of operation.” Education Code Section 47605(g). 
 
Included in the Appendix are the following documents: 
 

 A projected multi-year budget including startup costs and cash-flow 

 Budget assumptions  

 Financial projections for the first five years of operation 
 
These documents are based upon the best data available to the Petitioners at this time.  
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Alma Fuerte Public School shall provide reports to the District as follows, and may provide additional 
fiscal reports as requested by the District: 
 

1. By July 1, a preliminary budget for the current fiscal year.  For a charter school in its first 
year of operation, financial statements submitted with the charter petition pursuant to 
Education Code 47605(g) will satisfy this requirement. 
 

2. By July 1, an annual update required pursuant to Education Code Section 47606.5. 
 
3. By December 15, an interim financial report for the current fiscal year reflecting changes 

through October 31.  Additionally, on December 15, a copy of the Charter School’s 
annual, independent financial audit report for the preceding fiscal year shall be 
delivered to the District, State Controller, California Department of Education and 
County Superintendent of Schools.   

 
4. By March 15, a second interim financial report for the current fiscal year reflecting 

changes through January 31. 
 
5. By September 15, a final unaudited report for the full prior year.  The report submitted 

to the District shall include an annual statement of all the Charter School’s receipts and 
expenditures for the preceding fiscal year. 

 
 

V. INSURANCE 

 
Alma Fuerte Public School shall acquire and finance general liability, workers compensation, and other 
necessary insurance of the types and in the amounts required for an enterprise of similar purpose and 
circumstance.  Coverage amounts will be based on recommendations provided by the School’s charter 
authorizer and the Charter School’s insurer. The School’s charter authorizer shall be named as an 
additional insured on all policies of the Charter School. Prior to opening, the Charter School will provide 
evidence of the above insurance coverage to the School’s charter authorizer.  
 

VI. TRANSPORTATION 

 
Alma Fuerte Public School will not provide transportation to and from school, except as required by law 
for students with disabilities in accordance with a student’s IEP. 
 

Conclusion 
 
By approving this charter, the District will be fulfilling the intent of the Charter Schools Act of 1992 to 
improve pupil learning; create new professional opportunities for teachers; and provide parents and 
pupils with expanded choices in education and following the directive of law to encourage the creation 
of charter schools. The Petitioners are eager to work independently, yet cooperatively its charter 
authorizer to establish the highest bar for what a charter school can and should be.  To this end, the 
Petitioners pledge to work cooperatively to answer any concerns regarding this document and to 
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present the strongest possible proposal requesting a five year term from July 1, 2017 through June 30, 
2022. 














